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From the President
Ian Anderson, President, WAPPA

I

t is a huge honour to be elected
to the position of President
of this wonderful association.
My experiences have seen me
employed by the Department of
Education for 38 years in various
locations around the state, spending
30 years as a Principal or Deputy
Principal. I am very mindful of all of
the hard work my predecessors have
undertaken to get WAPPA to where it
is today and will be actively working to
ensure that we continue to grow as an
association and expand our influence
in the education scene.
I come into this role at what I see as
a very exciting time for schools. Whilst
we are a government system, governed
by legislation, regulation and policies,
the autonomy which has been released
to schools is something we have been
working towards for a long time. The
increased ability to make decisions at
the local level in how we manage funds
will enable us to look outside the norm
and explore new frontiers. Whilst still
in its early stages, I believe that school
leaders will begin to use this autonomy
to develop programs and structures
best suited to their local context,
with the outcome always focused
on what is best for the students in
their school. Of course, hand in hand
with this increased autonomy comes
a higher level of responsibility and
accountability for the principal and
school leaders.

2
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This is, however, something to be
embraced as we should be proud of
our government schools and working
to make them the best they can be for
our local communities. Our task, and
this is something WAPPA is investing
heavily in, is to ensure that our school
leaders have the knowledge, skills and
abilities to manage resources to match
the educational, social and emotional
needs of their students and staff. This,
of course, includes the appropriate
levels of support, something which
WAPPA will continue to explore.
With the registration of the PFWA,
WAPPA is now perfectly placed to focus
on its core business of supporting the
profession to ensure that we have the
best school leaders, working in the
best system within Australia to support
quality student learning. It is my view
that we have a responsibility to provide
strong direction and support for our
school leaders and we will do this
through a robust professional learning
arm, whilst being a strong advocate
for government primary education.
With the appointment of Ashley
King as our Director of Professional
Learning, in conjunction with our
Professional Learning Consultants,
Katrina Bonetti and Melanie Osborne,
I am very confident that WAPPA will be
able to support the majority of your
professional learning needs now and
into the future.

Our conference continues to be
our major event for the year, and I
encourage all members to consider
attending this year’s conference:
Inspire, Innovate, Initiate being held
at the Crown on June 14 – 16. This
year’s conference will support you
professionally as well as collegially.
Schools can be lonely places for
leaders and support from your
colleagues is critical for your own
health and well being. The support you
provide to others is just as important!
Sometimes, we are the receiver, and
sometimes, we need to be the giver.
Collegiality is one of the greatest
supports a school leader can have and
this is another key function WAPPA will
continue to provide.
As we progress through the year, I am
looking forward to meeting up with as
many members as possible, either
through chapter meetings, school
visits, regional conferences or one of
the many WAPPA events, including our
world class annual conference.

Meet the New President

What does leadership mean
to you?

Q&A

How do you overcome obstacles?

Leadership to me is about getting
the best out of those around you
to achieve stated goals. I have a
saying that, “everyone has a story
and good leaders get to know those
stories”. This gives insight, provides
for understanding (not necessarily
acceptance though) of why things
happen. Relationships, relationships,
relationships!

When you first joined WAPPA,
what was your motivation to join
and become engaged with the
Association?

What do you think are the
greatest challenges education
will face over the next 5 years?

I first joined WAPPA when I was a
Deputy at Kulin DHS. In the Lakes
Cell, there was a very motivated
group of Principals and being part of
this dynamic group provided great
collegiality, shared knowledge and
support. It was through this group
that my knowledge of WAPPA and the
benefits of being part of a professional
association grew.

››

I think the greatest challenges will be:

››
››
››

I believe that obstacles are usually
there to be overcome. Sometimes, it
is a case of waiting a while. This can
create the space for more clarity and
solutions become more obvious. It is
important to clearly identify the real
issue and to consider what is the cost
of doing nothing? I also take the time
to examine what needs to change to
move forward and then take time to
evaluate if I got it right?

What gadget can you not do
without?
I suppose my ipad is always by my side
when I am resting (a bad habit!).

Funding – trying to get more out of
the ever shrinking dollar.
Push back against more imposed
formalised testing.
Changing needs of education and the
popular push back to “the basics”.
Crowded curriculum – schools
continue to be the answer to all
community problems and issues.
(“Teach it in the schools!”)

Hole in one
Win a car!

G

10 April 2017

LF DAY 2017

Joondalup Resort

www.wappa.asn.au/golfday
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Getting on the B-Right
Path at North Mandurah
Primary School
Tom Bourke, Principal, North Mandurah Primary School

Our School
North Mandurah Primary School
is located on the fringe of a light
industrial area approximately two
kilometres north of central Mandurah
and caters for 340 students from
Kindergarten to Year 6. Our student
population is diverse, at times
transient and ever changing. The
Index of Community Socio-Educational
Advantage of our school is 936.
I was extremely excited with my
appointment to North Mandurah in
2016 knowing I was coming into a
school which had enjoyed over two
decades of stable leadership from an
experienced administration team and I
was joining a well-established staff who
were also very experienced and stable.

Prior to Brightpath
Like many schools, our teachers have
been committed to improving student
learning and a number of different
strategies had been introduced and
trialled over the years to help improve
student learning, assessment,
monitoring and reporting. Our student
achievement had typically been similar
to like schools, however the staff
demonstrated a desire to provide
a more structured and consistent
approach to improve student

4
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learning. Our teachers were devoting
a lot of time and energy improving
student learning but were becoming
discouraged with limited student
progress despite this genuine effort.
The monitoring of student growth
over time was typically dependent
upon NAPLAN data and whilst helpful,
wasn’t providing teachers with enough
information in a timely manner to
have the greatest impact on student
learning. Teachers also had limited
knowledge of how effective their
instruction had been.

Why Brightpath?
Our English committee commenced a
curriculum review and wanted to define
priorities for the strategic development
of the learning area. So where to start?
After being a WAPPA member for
a number of years, and having a
good understanding of the quality
professional learning and support
provided to schools from WAPPA, we
decided to contact Katrina Bonetti to
help guide our journey.
Katrina met with members of our
English committee, listened to our
context and heard our successes and
areas of concern. With three simple
questions, the whole discussion
changed tact. “Before you start

planning: Where are your kids are at?
Where do they need to be? What skills
will they need to get there?” It was
obvious to the committee we needed
a consistent whole school tool that
was based on teacher judgements to
answer these questions.
Added to this was the need to make
reliable and consistent assessments
of student achievements; track student
progress over time; have specific
targeted areas for growth, and be
able to compare student performance
across year levels and schools,
reducing the reliance on NAPLAN data.
Katrina then spoke about Brightpath
and left the committee members
to ponder the assessment and
reporting software.

Process for
implementation at NMPS
After Katrina’s initial visit, the English
committee invited her back to discuss
Brightpath in more detail and help
develop an implementation plan.
After staff consultation, the
committee, with Katrina’s guidance,
developed a slow but steady plan
to introduce Brightpath to ensure
teachers were able to see the
program’s full benefits without being
overloaded or overwhelmed.

Katrina presented a one hour
information session to our whole staff
on Brightpath and outlined the process
of implementation. It was reassuring
for staff to know Katrina was going
to be supporting the implementation
over a series of face-to-face meetings,
rather than just a one off presentation.
The next phase was for teachers to
administer a writing task (PP-Year 2
recount and Year 3 – 6 narrative).
Teachers were required to select six
student examples representing three
levels of student achievement.
Katrina returned approximately four
weeks later to run a two hour workshop
to guide teachers through the process
of placing the six student samples onto
the Brightpath ruler. This workshop
allowed teachers to independently
place their students, discuss their
judgement with a peer and then get
confirmation from Katrina. The first two
samples took some time as teachers
developed their confidence and began
to calibrate their internal judgement
ruler. Teacher confidence and speed
increased with every sample and the
professional conversations around
teacher judgements was inspiring.
Once teachers had placed their
students on the Brightpath ruler, Katrina
was able to show teachers other
aspects to the software that made the
process even more worthwhile.

What have been the
benefits so far?
› Teachers have gained greater

›

Continuing moderation and
refinement of teachers’
assessment skills.

›

Expanding the use of Brightpath
including Science.

›

›

Using information to evaluate the
success of whole school programs.

confidence in assessing student
achievement in writing.
Teachers have found Brightpath
to be a good moderation tool
to stimulate professional
conversations around student
learning, achievement and
progress.

›

The process has not been too
onerous (as long as there is
support) and is part of usual
classroom practice.

›

Brightpath provides teachers with
relevant and instant information
including student placement on
the Brightpath scale, respective
teaching points for students,
grade allocation derived from
the empirical data on student
performance and information to
report to parents.

›

Teachers’ assessment skills have
been sharpened.

What are we looking
forward to in the future?
› A refined process to evaluate and

monitor student progress and
growth over time based on teacher
judgements.

›

Some advice
Implementing Brightpath must be
carefully planned and not rushed. It
is important to ensure all teachers
are able to log onto the software
(login and passwords are correct),
all students have SCSA numbers
and teachers have a copy of ‘Guide
to Getting Started’ and ‘Guide to
analysing student work: Writing.
We started small with teachers only
having six samples to assess. I also
suggest samples are scanned onto
Brightpath with all scanning of student
work completed by administration.
We have planned to revisit the
assessment process regularly (once
per term) so teachers can continue to
learn and discuss student progress.
I encourage you to look at Brightpath
and engage with the professional
learning program offered though
WAPPA to implement this research
base approach.

Continuing to provide teachers with
information to differentiate their
teaching.
To order Brightpath Teacher’s Rulers
please email wappa@wappa.net.au.
To register for Brightpath
Professional Learning please visit
www.wappa.asn.au/workshops.
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MindUP at Boyanup
Justin Grasso, Principal, Boyanup Primary School

T

his term we introduced
the mindfulness program
‘MindUP’ to the students
at Boyanup Primary School.
‘MindUP’ is a research-based program
for educators and children, founded by
Goldie Hawn (The Hawn Foundation)
in collaboration with neuroscientists,
cognitive psychologists and educators.
‘MindUP’ supports students to deepen
their understanding of their own
mental processes, expanding their
social and emotional awareness and
preparing them to be in an effective
state of mind to learn. A key strategy
of ‘MindUP’ is the Core Practice
(Meditation). Children learn the habit
of deep belly breathing and focused
attention. This serves as a conduit
through which the children become
aware of the connections between
brain and body, between what goes
on 'inside' and the actual experience.
It is expected that children become
more resilient, are aware of their
impulses, thoughts, feelings
and behaviour - enhancing their
confidence, pleasure and bolstering
enthusiasm for learning.

“By focusing our attention
and controlling our breath,
we can learn to reduce stress
and optimise the learning
capacity of the brain.”

6
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Boyanup Primary School is situated
in the small rural agricultural town
of Boyanup, 20km south of Bunbury
within the Shire of Capel. With a
current enrolment of 125 students, the
local community plays an active role in
the school.

‘MindUP’ curriculum while engaging in
several activities from the text books
including learning about the Core
Practice. YouTube clips of examples
of ‘MindUP’ activities were also
embedded to demonstrate the practical
implementation in the classroom.

The reason to implement a
mindfulness and meditation program
at Boyanup School was a result of
discussions between staff and families
of concerns that our students lacked
emotional resilience and often found
it easier to give up when challenged.
This too was strongly supported by
the School Council and P&C who
were keen to learn more about how
a program could be implemented
throughout the school to support our
students. Meanwhile it was surprising
to discover that a number of our
families were familiar with the benefits
of mindfulness and meditation and
strongly supported it’s implementation.
The social emotional program ‘You Can
Do It! Education’ was introduced early
in 2016. ‘MindUP’ was considered as
an ideal complement and another tool
to support the growth and development
of our children.

‘MindUP’ is promoted throughout the
school community via social media,
school assemblies, newsletters and
through the use of visual stimuli.
Social stories or dramatizations acting
out scenarios leading into discussion
with the children are conducted each
Monday at our 15 minute morning
meetings involving the whole school.
These are in addition to the explicit
teaching and meditation that is
occurring in classrooms. Mindfulness
and Meditation at Boyanup PS is in
its early stages, however my journey
involving mindfulness in education
began several years earlier while I was
Principal at Djidi Djidi Aboriginal School
in Bunbury.

Staff were inducted into ‘MindUP’
during the School Development Day
at the beginning of term 1 this year.
The training involved an understanding
of Mindfulness through the research
conducted by Professor Craig Hassed
(Mindfulness Coordinator – Monash
University) and an introduction to the

Djidi Djidi Aboriginal School services
the predominantly Aboriginal community
from all surrounding suburbs in the
greater Bunbury region. The school
averages an enrolment of 110 students,
99% of whom are Aboriginal and has an
average attendance rate of 82% and an
ICSEA of 653.

Upon commencing at Djidi Djidi in
2010, difficulties were regularly
observed in settling children,
spontaneous and uncontrollable
emotions and a lack of focus on
learning in the classroom. Staff were
spending significant time managing
their students rather than teaching
which was reflected in student
outcomes. The Social Emotional
Program ‘You Can Do It! Education’
was introduced in 2010 to address
specific social and emotional skills
(confidence, persistence, resilience,
organisation, getting along with the 12
Habits of the Mind) to help students
take responsibility for their learning,
behaviour and emotional wellbeing. In
2013, it was decided that there was
a need to further support You Can Do
It! with an increased focus towards
mindfulness to address constant
challenges with unsettled children,
student engagement in learning and
emotional control.

Research in Neuroscience supported
our choice to invest in ‘MindUP’
because;

Mindfulness is paying attention in
a particular way; on purpose, in the
present moment and non- judgmentally
where a calm classroom is a learning
classroom. Therefore the concept
behind Mindfulness and Meditation
was embraced at Djidi Djidi to;

››

Social emotional learning is linked
to intellectual learning. Students
who can regulate their emotions
are more successful in school and
in life.

››

››

It helps children with mood
disorder, impulse control, anxiety,
body image issues, self-regulation
and depression.

Help our children settle and calm
themselves.

››
››

Develop their focus to learn.

It is good for all students- is very
effective for ADHD, Autism and
anxiety and helps children settle.

››
››

Address impulsive reactions.

››

It improves focus and mental clarity
- in the classroom and improves
sport performance.

››

››

It encourages an inclusive
classroom - kindness to self and
others.

Assist the children to learn how
to recognise and manage their
emotions.

››

Develop empathy and selfawareness.

››

It promotes a safe classroom and
reflective peers.

››

Prepare for ‘real’ life beyond school.

››

‘MindUP’ was considered an appropriate tool, as
it had been rigorously researched and accredited,
successfully adopted internationally as a highly
effective program for children, adolescents and
adults linking cognitive neuroscience, positive
psychology and mindful awareness training
utilising a brain centric approach.

Manage their difficult thoughts and
emotions.
Reduce stress, anxiety and
aggression.

In October 2013 I attended ‘Shaping
Brains’ training in Bunbury, organised
by the team from ‘Investing in
Our Youth’. Training focused on
Neuroscience and the links to Social
and Emotional Well Being, Self
Regulation and School Readiness,
introducing the ‘MindUP’ program as
the platform towards bringing Mindful
Education into schools.
Over ››
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Investing in Our Youth liaised with
‘MindUP Australia’ who at the time
were funded to deliver the program
through the Benevolent Society, to
bring training for educators to Bunbury.
Staff at Djidi Djidi recognised the need
for further intervention to support our
student’s social emotional needs and
were keen to learn about ‘MindUP’.
Training was provided to the staff of
Djidi Djidi along with several other
Bunbury schools in January 2014.
Upon conclusion of the training, staff
reflected and assessed it’s viability
in being relevant to the needs of
our students, then began to plan
it’s implementation and support at
the classroom level. Staff were keen
for an immediate implementation
schedule for all children from
kindergarten to year 6.

During the initial
implementation phase,
parents were introduced to
the concept of mindfulness
and meditation by promoting
the program through school
assemblies, newsletters, visual
information throughout the
school and social media. What
was also powerful was making
a connection with families to
cultural mindfulness;

››

Traditionally Aboriginal people
are very spiritual people, today
elders still remain spiritual and
philosophical,

››

Traditional mindfulness involves
connection to land, spirituality,
immersion into the surroundings,
meditation, deep listening and
observation, reflective practices,
responsibilities, wisdom, learning,
storytelling, arts, and sense of
community/family.

8
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‘MindUP’ was introduced to the
children in term one, 2014 starting
with how the brain works (Prefrontal
Cortex, Hippocampus and Amygdala),
followed by Core Practice (Meditation)
and Mindful Awareness (Fight, Flight or
Freeze Responses – through Amygdala
/ Conscious Response via Prefrontal
Cortex). Every day, the Core Practice,
using a Nino Energy Chime (used
to lead in and out of the meditation
session) and a dedicated script was
introduced at the start of the day, after
recess/lunch, after transitions or any
other time classes were unsettled.
The formal teaching component was
taught over a 20 minute period each
fortnight explicitly teaching the 15
recommended lessons outlined in the
‘MindUP’ curriculum (There are three
text books; Grades Pre – K – 2, Grades
3 – 5 and Grades 6 – 8).
By term four, children were confident
to explain how the brain worked in
regards to their emotions, with some
children reportedly using the Core
Practice at home. In 2015 results
showed that more children were
engaged in their learning, lessons
starting on time, common language
and understanding of dealing
with emotion, families on-board,
less aggressive and spontaneous
behaviours and most importantly
teachers being able to teach. Over
this period the increased engagement
in student learning was reflected with
their growth in learning outcomes.
‘MindUP’ continues to be successfully
implemented at Djidi Djidi.
For ‘MindUP’ or any other program to
be successful, besides time, training,
and resourcing, it is important to
consider the context of the school
and ensure there is a buy-in from staff
and parents. It would be necessary to
educate relevant stakeholders about
the program, especially clarifying
that the meditation is non-religious.
Approaching entire staff with the
concept of mindfulness and meditation
is supported by real ‘successful’
models; research, information and
statistics from the experts in the field,
allowing to make an informed decision.

Presentations and information for
parents were provided so they could
learn about what the program entailed,
what their students would be doing,
and why the school believed it would
help. It is important that teachers,
students and parents are fully invested,
that there is a common understanding
of the benefits and that everyone are
willing to be involved. The program
should be built into the structure and
schedule of the school day, weaving it
into the fabric of the school’s culture.
Students should feel safe, therefore
trust is an important factor and if all
stakeholders value the relevance and
sustainability of the program, then it’s
successes will be measured by;

››

growth in mindful focused
awareness.

››

increase positive human qualities,
such as empathy, perspectivetaking, helpfulness and kindness.

››
››

increase optimism and well-being.

››

growth in student performance.

more cohesive, caring classroom
climate that enhances learning.

I had the privilege to share my
experience and passion of mindfulness
and meditation in the classroom at the
launch of Mindful Meditation Australia
last year . Mindful Meditation Australia
is a newly established not-for-profit
organisation with a primary focus on
encouraging better mental health and
improving the wellbeing and happiness
of people in our community. Their initial
focus is on supporting schools and
young people by developing evidence–
based mindfulness and meditation
programs and courses.
For further information please visit
www.mindfulmeditation.com.au

Teachers Mutual Bank
supporting the education sector

T

eachers Mutual Bank1
founded by teachers for
teachers has a long standing
commitment to supporting
the education sector. Having
celebrated its 50th anniversary in
September 2016, their commitment
is stronger than ever. As a partner of
Western Australian Primary Principals
Association (WAPPA), Teachers Mutual
Bank offers competitive banking
products, award winning customer
service and a range of scholarships
and programs to support both
individual teachers as well as schools.
Dedicated to investing in the
education sector, the Bank supports a
range of programmes such as Harvard
Club of Australia Scholarship, The
WA Education Excellence Awards as
well as conferences and events which
1.
2.
3.

assist in improving skills and training
for principals, deputy principals,
teachers, school administration and
support employees.
The Teachers Environment Fund is
designed to promote sustainable
living. The Fund provides grants
for primary and secondary schools
with smart ideas for environmental
projects. Since its launch in 2008,
the bank has provided over $466,000
worth of grants to 197 Australian
schools and colleges.
The Future Teachers Scholarship
provides financial assistance to
university students studying education
who are facing financial challenges
and since its inception the bank have
awarded over $250,000 in grants
to more than 50 education students

around the country. The next round of
scholarships will open in September
2017. They offer a great opportunity
for student teachers to apply for
financial support.
The bank’s commitment to supporting
the education sector through these
types of initiatives and its focus
on delivering a great service for its
members has been recognised with
a number of awards. The bank was
named ‘Bank of Year 2015’2 by Roy
Morgan for customer satisfaction and
is one of only 4 banks around the world
to be recognised as one of the World’s
Most Ethical Companies in 20163.
To find out more about Teachers
Mutual Bank and its support for the
education sector visit
www.tmbank.com.au.

Membership is open to citizens or permanent residents of Australia who are current or retired employees of the Australian education sector or family members of members of the Bank.
Teachers Mutual Bank Limited ABN 30 087 650 459 AFSL/Australian Credit Licence 238981
The Customer Satisfaction Awards are based on data from Roy Morgan’s Consumer Single Source survey (over 50,000 consumers annually), as well as Roy Morgan’s Business Single
Source survey (over 12,000 business decision makers annually). These two large, nationwide studies provide a thorough and accurate way to identify and recognise Australia’s top
businesses in Customer Satisfaction.
The World's Most Ethical Company assessment is based upon the Ethisphere Institute’s Ethics Quotient™ (EQ) framework. The Ethisphere®Institute is a global leader in defining and
advancing the standards of ethical business practices that fuel corporate character, marketplace trust and business success. More information at:http://ethisphere.com

Education is what
makes us tick

While you’re helping to shape the future leaders of tomorrow, we’re here
to help you make the most of your financial health and wellbeing.

Apply today* tmbank.com.au/join
visit 118 Royal Street, East Perth or call 9421 8701
*Membership is open to citizens or permanent residents of Australia who are current or retired employees of the Australian education
sector or family members of members of the Bank. Teachers Mutual Bank Limited ABN 30 087 650 459 AFSL/Australian Credit Licence
238981 | 00884-MAR-0117-180x125-WAPPA
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Inclusion at its best

Sheryl Pilkington, Principal, Embelton Primary School

E

mbleton Primary School was
established in 1961 and in
the past has held a student
population of over 900. As
with many long-established areas, the
families have remained while the children
have grown and moved away, leaving a
smaller number of families in the area
with school-aged children. This has
left classrooms available and we are
privileged to be able to host four Durham
Road classes from kindy to year six.
The first Durham Road class to be
established was a kindy/preprimary
named Swan Ed. Since then, a further
three satellite classrooms have been
established at the school which now
caters for approximately 40 students.
The shape and structure of the school
yard enables a safe environment for
all students.
In the early days, the objective was
to ‘develop a model of collaborative
inclusion in order to promote and
enhance every student’s academic
and non-academic outcomes. In the
initial stages, the focus for inclusion
of students was on play and providing
an inclusive play environment. Over the
years we have refined and developed
our inclusion program.

10
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Now, “Together, Durham Road
and Embleton provide the
foundation for a lifetime of
understanding and respect for
others. All students are provided
with the opportunity to learn
and play together.”
It is an unique situation as we don’t
have a separate Education Support
Unit on site. Students, staff and
parents are part of all school activities
at Embleton. Staffing and enrolments
are still managed by Durham Road and
we have regular meetings to plan and
to share information.
When I came to the school, I
was unsure about the cost to the
school running these classes within
the school budget. Along with
the introduction of the One Line
Budget, there needed to be a more
equitable way of acknowledging the
cost of having these extra classes
at Embleton. Luckily, at a network
meeting, I heard about a ‘Shared
Site Calculator’. This has been in use
for three years now and has made a
substantial difference to the demand
on resources both human and physical.

In 2015, our entry into the ‘Our
School’s a Star’ competition was very
valuable in revisiting the essence
of inclusion. The purpose of this
competition was for the community
to work together and find what is
so special about their school; what
makes them shine? Our video entry to
this state-wide competition embraced
inclusion and celebrated diversity.
Although we did not win, it gave us
a chance to show-case the excellent
approach we have to inclusion
at Embleton and the process our
staff and students undertook was
instrumental in developing a shared
vision of inclusion. We all tackled the
questions of what inclusion looks like,
sounds like and feels like. Staff held
discussions at meetings and students
held classroom discussions and wrote
about inclusion. The upper primary
students designed emblems which
depicted inclusion at Embleton. One
class made a puzzle with the caption,
‘We are all different but we all fit
together perfectly’.

‘We are all different but we all fit together perfectly’.
Students from the Durham Road
Satellite classes and Embleton also
completed an outstanding Wakakirri
performance at the Regal Theatre. The
theme was ‘The Safarian’s Freedom’
and the students won the Best Raising
Awareness Story Award. The Judges
gave the following feedback:

‘Imaginative use of masks to
create the different African
Animals and bright colourful
costumes made for a very
engaging atmosphere. The
performers all worked together as
a group and told a very engaging
story of animals banding together
to protect themselves and live
without fear or threat’.
Inclusion takes many forms at the
school. At times, some students from
the satellite classes go into Embleton
classes for specific lessons in Literacy
or Maths and vice versa. Students
also attend specialist areas such as
Music, Art, Phys Ed and ICT. At times
students attend social skills lessons
together. Students are carefully selected
according to their needs identified
in their individual education plans.
The satellite students are involved
in all school incursions, excursions
and activities. An assembly is held
fortnightly and there is a wonderful
atmosphere when all children and staff
are signing ‘Advance Australia Fair’.
Jessie a Student Councillor representing
Durham Road, leads the way.

In 2016, to promote and develop
inclusion further, the Education
Assistants from Durham Road
established a variety of activities for
the students to do at lunch times. All
students were involved in riding bikes,
dancing, sand play, games, craft,
cooking, playing with the dolls in the
dolls house and many more. Students
were engaged, sharing and having fun;
all ages, all cultures and all levels.
The staff from both schools are to
be commended for their commitment
to inclusion. Sharing resources and
knowledge, modelling friendly and
welcoming behaviour to all, being
thoughtful about each other’s role
ultimately leads to greater outcomes
for the students and a lot of fun in the
staff room!
Inclusion is not a tick box, yes we’ve
done that. It is an evolving, living
attitude and thoughtfulness towards
others. It can’t be measured in
numbers, although we do collect
numerical data about times and events
where planned activities occur! The
feeling everyone has in their hearts
when they are at Embleton is a true
reflection of it’s worth. Inclusion makes
diversity the norm.

At the end of last year, two graduating
students received a friendship award
for the first time and the words from
Collette, the Satellite 3 teacher, perhaps
best illustrates what we are about.

‘Friends know how to help,
share, care and cooperate with
each other. James and Charlie
have certainly demonstrated
each of these. I have seen them
on many occasions interacting
with one another at lunchtime,
sharing jokes and stories
and drawing together. I have
witnessed how they appreciate
one another’s differences and
support one another. They are
both very loyal and genuine
people who have been great role
models showing friendship has
no boundaries and can certainly
exist and grow in inclusive
schools. Well done James and
Charlie, well done Embleton
Primary, well done Durham
Road Satellite students.’
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Working together to
build resilience at Shelley
Primary School
Catriona Coe, Drug Education Coordinator, SDERA

H

ow can we create a cohesive
culture within our school
community while continuing
to value individuality?
How can we foster resilience and
extend student social and emotional
competence across the school while
juggling competing commitments?
Shelley Primary School set out to
find an initiative that could assist in
answering these questions. When
Deputy Principal Chris Leeuwangh
found School Drug Education and Road
Aware’s (SDERA), Changing Health
Acting Together (CHAT) initiative, he
knew it was a good fit for the school.
An evidence-based, funded initiative
that enables schools to develop a
whole-school approach to resilience,
alcohol and other drugs and road
safety education, Shelley Primary
School engaged with CHAT to
implement strategies and practices to
build student and staff resilience that
would relate directly to their unique
school context. Another benefit of
CHAT acknowledged by Chris was that
as a long term initiative building over
a number of years, it would allow a
gradual and then sustainable focus
on building social and emotional
competence across the school. “Being
set out over a realistic timeframe
meant this was not an overwhelming
prospect,” he said.
Working one-to-one with a dedicated
SDERA Consultant, and following an
audit to see areas where the school
could build for best effect, they began
by documenting a Whole School Plan
for Resilience and Drug Education.
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This included a vision statement that
was inclusive of the belief that

“Resilience and alcohol and other
drugs education is integral to the
wellbeing of our students.”
A Pastoral Care Committee was
formed that included a diverse group
of representatives including school
leadership and teachers, school
psychologist, chaplain, parents, and
representatives from the broader
school community. With provision of
resources and professional learning
from SDERA, classroom programs
with a skills building approach were
implemented across all year levels.
These focused on exploring and
extending student’s knowledge,
skills and capacities in the areas of
relationship building, decision making,
coping strategies and help-seeking
behaviour.
As the students grew in their
awareness of what contributes to
resilience they worked on a creative
communication project to illustrate
this and enhance the safe feeling
of the school environment. Building
on an idea shared by another CHAT
school, Wagin District High School,
this involved developing a suite of
decorative posters to introduce,
reinforce and remind all on the school
premises of the value and benefits
of Looking after each other (early
childhood), Being a fantastic friend
(middle primary) and Never giving up
(upper primary). These were then made
into A1 signs and displayed in visible
locations around the school grounds
and wider school community.

Another key area of the work outlined
on the school’s whole school plan
was to extend classroom learning
to promote parent support of the
resilience and drug education
programs. The school offered
information to parents through
parent events, by developing an
information display housed in the
school library, and by adding to
their classroom learning with a visit
by former Australian cricketer and
SDERA Ambassador, Brad Hogg. Brad
addressed students, staff and parents
and consolidated the message that
developing and practicing the skills
that contribute to resilience can be the
key to being happy, staying safe and
achieving your goals.
Continuing to illustrate and share their
learning around resilience, Shelley
held a “Code of Conduct Day” that
focused on team building, recognising
emotions including anxiety, and
understanding the benefits of talking
about feelings and asking for help. It
was an interactive day involving the
whole school and exhibiting project
work by the students. This culminated
in the unveiling of three pelican
sculptures named Lexi Learn, Rusty
Respect and Sunny Safe. These serve
as consistent, friendly reminders of
the school’s vision to build resilience
and generate an ethos of support and
connection in the school reflecting
their code of conduct: to learn;
respect and be safe.

...that developing and practicing the
skills that contribute to resilience can
be the key to being happy, staying safe
and achieving your goals.
- Brad Hogg, SDERA Ambassador.

There are currently 114 schools
engaged in CHAT across WA. As part of
SDERA’s commitment to ensuring that
initiatives conducted in schools are
effective and adhere to best practice,
the Child Health Promotion Research
Centre (CHPRC) at Edith Cowan
University (ECU) was commissioned
to conduct an evaluation of CHAT in
2014. This provided evidence that
CHAT schools, like Shelley Primary
School, are leading the way in ensuring
that resilience, alcohol and other drugs
and road safety education is delivered
to the highest standard and within a
best practice approach.
Shelley Primary School is on target
for a Gold Level Award later this year
having worked to achieve specific goals
required through CHAT and building
resilience through alcohol and other
drugs and road safety education.
Chris acknowledges that, “The CHAT
initiative has allowed us to stay on
track with our teaching while creating
a framework to negotiate challenging
pastoral care obstacles. SDERA’s
Challenges and Choices resources
are mapped to the WA Curriculum
Health and Physical Education Syllabus
making them easy to use and ensuring
that by teaching resilience, alcohol and
other drugs and road safety education
we are achieving the required
curriculum and health outcomes.
We see this as a “win-win” and as a
valuable and sustainable investment in
our kids social and emotional learning
that has paid dividends across our
school community.”
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WAPPA puts the spotlight on
school leadership in an exciting new
partnership with Fogarty EDvance
“If you always do what you’ve always done, you’ll always get
what you’ve always got.” - Henry Ford
West Australia Primary Principal’s
Association (WAPPA) have proudly
partnered with Fogarty EDvance
to support school leaders to
tackle educational inequity and
improve outcomes for children in
disadvantaged communities.
The 3 year EDvance Program works
with school leadership teams to help
them improve student outcomes by
providing them with best practice
tools and research, rich data sets,
ex-principal mentors and peer support.
Over the 3 years, schools turn
theory into action by designing and
implementing strategies that fit their
unique school context.
WAPPA has committed to support
9 members who are participating
in Cohort 4 of the Fogarty EDvance
Program by providing an offset to the
schools’ contribution fee to participate
in the program.
Members include:

››

Christine Hennessy, Chidlow
Primary School

››

Sharon Marchenko, Clayton View
Primary School

››

Dean Goldspink, Ellen Stirling
Primary School

››

Julie Blythe, Gibbs Street Primary
School

››

Louise Burke, Marri Grove Primary
School

››

Joanne Stewart-Magee, Orelia
Primary School

››

Elizabeth Wildish, Two Rocks
Primary School

››

Steve Richards, Wirrabirra Primary
School

››

Glen Read, Yale Primary School
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Fogarty EDvance is delighted to have
the endorsement and support of
WAPPA for this program – we share
a common moral purpose to support
leaders to ensure that all young people
reach their full potential.

Yet, it is widely acknowledged that the
day-to-day of school leadership can be
all consuming and it is hard to find the
time to think strategically about school
improvement, especially for schools in
disadvantaged communities.

Fogarty EDvance

Fogarty EDvance believes that with
strong leadership, whole school
improvement strategies can be
successfully implemented and low
SES schools can achieve results at
and above the national average for
their students.

Vision & Bold Goal
Fogarty EDvance’s vision is to
improve educational outcomes for
disadvantaged students at state wide
level in WA by 2020 by significantly
improving1 and sustaining student
academic outcomes for 25% of
students (~22,000 students) in
disadvantaged communities in WA.
This achievement would place WA at
the front of the national education
debate by demonstrating that a
material improvement in outcomes
for disadvantaged students can be
achieved.
Fogarty EDvance will be supporting the
development of a pipeline of capable
leaders in WA’s education system by
working with 10-20% of WA’s school
leaders. This equates to more than
150 Principals and 450 school leaders
across the state.

Why does it exist?
Students from low income households
are almost 3 years behind in
school by age 15 and outcomes for
disadvantaged students in Australia
have remained difficult to improve for
over 3 decades.

How does the EDvance
program work?
The EDvance program enhances the
capacity of school leaders through an
evidence-based approach including:

››

1-on-1 mentoring for Principals
and Leadership Team members
from highly regarded past principal
‘Mentors’ for a full 3 years. Many
of EDvance’s mentors are retired
WAPPA members.

››

Working with best practise research
and tools on effective school
leadership.

››
››

Rich school level diagnostic data.

››

The design, implementation and
evaluation of an ambitious, yet
realistic, school improvement plan.

Peer supported learning and
sharing of best practice with other
like schools.

The program uses a holistic model
for school improvement, drawing on
expertise and leadership tools from
education, business and social sectors
to help address each school’s specific
context, community and needs.

The Fogarty EDvance Program is school
(and school leader) driven, context
specific and adaptable. The key focus
is on supporting school leaders to
identify effective practice that can work
for their school and then getting that
practice into each classroom.
Each school selects different areas
that they will focus on improving during
their 3 years in the program based
on rich data of their specific context
and current level of achievement.
Throughout the program, there is a
strong emphasis on evaluating the
impact of the changes that schools
implement on student outcomes.

Below is a snapshot of some of our schools achievements in Cohort 2:

Proportion of NAPLAN tested areas
above the national mean

Closing the gap
in NAPLAN results
at East Hamilton Hill
Primary School
Tested areas above
national mean
Tested areas below
national mean

7
8

Impact
Fogarty EDvance celebrated the launch
of its 4th cohort of schools in metro
WA in 2017 with 15 new schools
joining the program, 9 of which are
WAPPA member primary schools.
To date, EDvance has worked with 58
West Australian Principals, in 48 West
Australian schools, impacting over
20 000 students in disadvantaged
communities in WA.
Program results for the first 2 cohorts
of schools that have completed the
program (18 metro WA schools) show
that this is one of the most effective
school improvement programs in
Australia.
Every school that participated in the
school improvement program has seen
improvements in academic outcomes
for their students.

11
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2015
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“The program has provided us with
the very best of opportunities to
reflect on our effectiveness and then
move forward as a school at such a
surprising rate.”

- Geoff Miller, East Hamilton Hill Primary School (2014 Finalist WA Primary School
Leader of the Year)

Over ››

Results include higher attainment
rates and improved literacy and
numeracy for their students, as
well as positive changes in student
behaviour, staff culture and parent and
community engagement.
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Challenges

2. Student transiency

After 5 years of working with schools,
the Fogarty EDvance team has
identified 2 key issues of great
importance to the EDvance Program
and our ability to support primary
school leaders to improve student
outcomes:

1. Principal turnover
Although EDvance is not able to
significantly influence system level
churn, the program is able to reduce
the impact of turnover by building
stronger handover and transition
mechanisms for leaders with the
support of each school’s mentor.

1.

Even with excellent classroom
teaching, some students simply do
not stay long enough in EDvance
schools to make sufficient gains.
Limited data exists about the
issue of student mobility and it is
a complex challenge that is greater
than any one school.
Fogarty EDvance will be working in
2017 to better understand these
challenges and identify how EDvance
can better support school leaders in
relation to these issues.

The Fogarty Foundation
The Fogarty Foundation is a West
Australian based organisation that aims
to build stronger communities in WA by
supporting education and leadership
opportunities across the spectrum of
the WA community.
To find out more about The Fogarty
Foundation and Fogarty EDvance, visit
the Fogarty EDvance website:
http://fogartyedvance.org.au/.

The Fogarty EDvance Program defines ‘significant improvement’ as a step change in NAPLAN growth scores for Reading &/or Numeracy and/or
school completion rates and vocational training.

PICTURE A RETIREMENT PD DAY AFTER MEETING WITH MOORE PERICA
Retirement Planning for GESB members requires
specialist advice from experts.
As proud supporters of WAPPA for the past 20 years, we have
worked with many members in determining their financial goals
and aspirations.
During our time within the education sector we have gained
extensive knowledge of GESB and offer tailored options for
personalised salary packaging.

Your specialist financial advisers, Steve Perica and Richard Moore
have both had significant experience within education and our
expert and their expert advice incorporates, but is not limited to,
the following:

• GESB superannuation
• Debt management
• Salary packaging

• Estate planning
• Cash-flow management
• Transition to retirement

Secure your financial future with the experts who understand your industry.

Contact us for your initial complimentary consultation
Steve Perica: steve.perica@wealthmp.com.au
Richard Moore: richard@wealthmp.com.au
www.mppl.com.au
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Complaints handling
in schools: dealing with
difficult parents
Liesl Quince, Legal Counsel, WAPPA

Term 1, 2017 has begun successfully. Many members report that their
school communities are highly committed to a positive, engaging year.
With optimism levels elevated, now is a good time to check that the school has everything in place for those occasions
when things might not be going so well. Conducting a “health-check” with your staff and board/council on the school’s
complaints procedures is a good place to start.
To help you do that, we’ve looked at parent complaints and taken a two-part approach. Part 1 examines the simple,
common sense steps you can take to ensure the complaints process in your school stays “healthy”.
Part 2 looks at the “pointy end” of complaints: when parent or community behaviour becomes disruptive. We review the
options available to school leaders, along with the ways in which WAPPA and the Department can support you.

PART 1 - KEEPING COMPLAINTS HEALTHY
Dealing with angry or difficult parents
can be both upsetting and stressful
not to mention time-consuming.
Unfortunately, it’s an increasingly
common aspect of the school-leaders
role. The 2016 Principal Health and
Wellbeing Survey found principals and
deputies experience far high prevalence
of offensive behaviour at work each year
than the general population.1

It follows international standards and
aims to create confidence in parents
that staff will listen and respond to
their concerns. The policy guidelines
provide some practical strategies
for dealing with complaints and are
a good reference point for schools.
In particular, schools can take the
following steps to develop a healthy
complaints process:

Somewhat surprisingly, studies shows
that it’s not what the complaint is
about, but how the complaint is
made and then dealt with which can
give rise to a problem. While there
are obviously larger social issues at
play around complainant conduct,
research supports that the complaint
process itself can have a big impact on
whether a complaint stays “healthy”. A
complaint not promptly heard, or badly
handled, is more likely to result in a
dissatisfied parent, negative word of
mouth and an increasingly unhealthy
parent/school relationship.2

1. Encourage a culture where
complaints are welcomed and
addressed. Leaving aside regulatory
requirements, in an age of social
media where bad news can travel
fast, effective complaint handling
is essential for any school serious
about protecting its reputation.

The DOE Disputes and Complaints
Policy establishes a regulatory
framework for dealing with complaints.

2. Make the complaints procedure
visible and accessible. Parents
should know how, where and to
whom to complain. The school’s
process should be clearly
positioned on its website, and
referenced from time to time in the
newsletter.

3. Emphasise the importance of an
early approach. The aim is always
to resolve the complaint at the
lowest possible level, so encourage
parents to approach the school
with a concern before the problem
escalates.
4. Similarly, be proactive. Contact
parents as soon as academic
problems or negative behaviour
patterns arise.
5. When dealing with a complaint, find
the common ground. Let parents
or caregivers know that the school
wants to work with them for the
benefit of their child.
6. Keep good records. Documented
dates, times, notes and decisions
about students can be invaluable
if problems arise. Keep track
of school communications with
parents throughout the school year.
Over ››
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7. Minimise risks to school safety, and
your own wellbeing, by monitoring
complaints and identifying when
they are becoming “unhealthy”.
Identify any patterns or trends
emerging from your complaints data
and where necessary, take steps to
manage emerging issues.
Of course even the best process and
proactive responses won’t satisfy
some complainants. Occasionally, and
despite exhausting all avenues for
resolution, some parents will persist
with complaints, making the principal
the target of bullying behaviour. With
school leaders being four times as
likely to be bullied than the rest of
the population3, its important to
put measures in place to deal with
unreasonable conduct from a parent.
Members are encouraged to seek
assistance from the experienced past
principals on the WAPPA Professional
Support Line who can talk you
through these issues or help you seek
assistance from the Department.
Some points to keep in mind are:

1. Staff safety and wellbeing are
paramount when dealing with
unreasonable complaint conduct.
Should a parent continue to
exhibit problematic behaviour, the
school might consider limiting
contact points for the parent – for
example, through the principal on
appointment.
2. The parent should be asked to
meet with the school to discuss
issues around behaviour. This is
always tricky, and depends on the
willingness of the parent to engage.
Where the parent is reluctant, a
formal mediation may be necessary
to repair the relationship between
parents and the school. The
Department can assist by providing
the intervention and assistance
necessary to help re-establish a
working relationship – but only if
the parent agrees to participate.
3. Whether you are in mediation or just
informal discussions, don’t be afraid
to end a meeting with a parent
who becomes confrontational.
Your safety, and that of your staff
members, is paramount.

4. Where a parent refuses to engage
in person, but persists in making
unreasonable written demands or
complaints that go over old ground,
you can advise the parent that you
will only respond to correspondence
which raises significant new
information or new issues. The WA
Ombudsman’s website references
a practice manual “Managing
Unreasonable Complaint Conduct”
which provides handy strategies
and script ideas for managing
unreasonable persistence.4
5. Where a parent becomes disruptive
or causes fear in the school
community, the principal can direct
the parent to leave the premises
and, if needed, issue a Prohibition
Order. In extreme circumstances, a
Restraining Order may be required.
These are fairly drastic steps
and best avoided but, at times,
they may be necessary to ensure
everyone’s safety.
If a complaint does reach this critical
level (and sometimes, it can be without
any warning), it’s important to know
what your options are and where to
seek help.

PART 2 - UNHEALTHY COMPLAINTS: A CLOSER LOOK AT
PROHIBITION ORDERS AND RESTRAINING ORDERS.
Principals have the day-to-day
management and control of their
school premises. When dealing with an
angry or abusive parent or a visitor who
becomes disruptive, the principal has
several options:

OPTIONS UNDER THE
SCHOOL EDUCATION
ACT 1999
Orders to leave school site
and Prohibition Orders
The School Education Act 1999 and
School Education Regulations 2000
empower the principal to deal with
persons disrupting school premises.
The principal has the authority to direct
a person to leave the school premises
by either:

18
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1. Giving a direction/order to leave
and remain off the school site
for up to 24 hours.4 The deputy
principal or, in the absence of
the administration, the Registrar
can also give this order. A verbal
direction is best followed up by
written confirmation of the order.5
2. Issuing a prohibition order: A
prohibition order is a written order
from the principal to leave the
school’s premises for a maximum
period of 60 days. It can only be
issued if the principal is satisfied
that, unless the order is made, a
person would be likely to cause
physical harm to or apprehension
in another person when that other
person is on the school premises6

Non-Compliance with a
Prohibition Order – what can
you do?
If a person doesn’t comply with an
order to leave or stay away from the
school site, you can refer the matter to
the local police – in several ways:
1. If the immediate safety and welfare
of people on the site is at risk, call
the police to remove the offender.
Refer also to the Emergency
Management policy for advice on
dealing with the incident and consult
with regional office.
2. If the threat is “low level” but
continuing or repeated (as may be
the case with a prohibition order
for a lengthy period), keep a note
of any breaches and witnesses
and if staff, student or parent
safety is threatened, call the police
immediately.

A series of “low-level” breaches can
be very trying for many schools as it’s
often difficult to catch the offender
at the behaviour. Abusive language
or intimidating behaviour may be
observed from the parameter of the
school, or the offender may come
onto the site and retreat before police
arrive. It’s important to stay in contact
with regional office and lodge a critical
incident report for every breach of a
prohibition order.

Non Compliance with a
Prohibition Order – what can
police do?
If the police are called its important
to know that they can’t prosecute the
offender for failing to comply with a
direction or prohibition order. However,
if the offender remains on the site,
police can issue him/her with a
move-on order in which the person is
directed to stay away from the school
premises for up to 24 hours.7
Additionally, police may be able to
charge an offender with trespass.
Broadly speaking, trespass is entering
onto or remaining on premises without
lawful consent. If you have issued a
prohibition order to a parent, you’ve
removed consent for him/her to enter
school premises. Contravening that
order amounts to trespass.
Whilst a charge of trespass may
discourage the offender from a further
breach unfortunately, the school’s
involvement doesn’t end there. If the
offender is charged with trespass
they will be served with a summons
to appear in court to answer the
charge. A guilty plea will result in a
penalty being imposed. If a not guilty
plea is entered, the matter will be set
down for a hearing date in the local
magistrates court, generally several
months away. The principal, along with
any other witnesses to breaches of the
prohibition order, may be required to
give evidence.

Accurate documentation, including a
record of service of the prohibition
order and contemporary notes of any
breaches will make it easier for the
police to prove the charge of trespass.
If you are concerned about a parent
breaching a prohibition order, talk to
your regional education office about
making a complaint to the police.
Securing a conviction for trespass is
not a quick fix option and the benefits
need to be weighed against the time
(generally yours) in going down this
route. It may also still leave the school
unprotected where a persistent or
aggressive parent/community member
is involved.

OPTIONS OUTSIDE OF
THE SCHOOL EDUCATION
ACT 2009
Restraining Orders – A Last
Resort?
Sometimes, despite the best efforts
of all involved, a complainant will
become aggressive or abusive. Where
other measures have failed and there
is a real risk to the safety of staff and
students, a restraining order may be
the only option.
Restraining orders are issued under
the Restraining Orders Act 1997. Like
a prohibition order, the restraining
order will set out what the person
bound by an order can or cannot
do. A restraining order in Western
Australia typically stops a person from
being on or near specified premises.
Other restraints may include being
disallowed from contacting the person
protected by the order, or saying or
publishing derogatory things about
that person. There are two types of
restraining orders in Western Australia:
misconduct restraining orders (MROs)
and violence restraining orders (VROs).
The type of order granted will depend
upon your circumstances.

RESTRAINING ORDERS
AND PROHIBITION
ORDERS: WHAT ARE THE
DIFFERENCES?
There are several important differences
between an MRO/VRO and a
prohibition order:

1. Who issues the order:
MRO and VRO: Issued by the court.
Prohibition Order: Issued by the
principal.

2. Threshold Test:
MRO: Issued if the respondent is
likely to behave in a manner which
could be intimidating or offensive,
cause damage to property or lead
to a breach of the peace.
VRO: Issued if the respondent has
committed an act of abuse against
a person seeking protection, and is
likely to do so again. An order can
also be made without a prior act of
abuse if there is a reasonable fear
that violence will occur - for example,
if threats of violence are made.
Prohibition Order: The umbrella
protection provided by a prohibition
order captures both the physical
violence contemplated in a VRO
and the intimidating or offensive
behaviour covered by an MRO. A
prohibition order can be issued
when the principal believes on
reasonable grounds that the person
named in the order is likely to cause
physical harm to or apprehension
or fear in, another person when
that other person is on the school
premises.

3. Length:
MRO: Maximum length 1 year.
VRO: Maximum length 2 years.
Prohibition Order: Maximum length
60 days.
Over ››
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4. Who/what the order
protects:
MRO and VRO: Restraining Orders
provide protection for an individual
named in the order: “the protected
person”.
Prohibition Order: A prohibition
order “protects” the school
premises, and therefore those
attending it.
In most cases, there will be terms
in an MRO or VRO that direct the
respondent to stay away from
the protected person’s place of
work (for example, a school).
Consequently, restraining orders
will have the same practical effect
as prohibition orders. However,
it does mean that an individual
(normally the principal) must take
out the order in his/her name to
secure protection to cover the
school premises. This can often
personalise the issue and create
further difficulties, especially for
school leaders living and working in
smaller, regional areas.
There is scope under the legislation
for a MRO (but not a VRO) to be
taken out by police to protect “the
public generally” against breaches
of the peace. This allows police to
seek a wider order to protect not
just an individual, but the parents,
staff and students on the school
site. Unfortunately, this avenue
is not to uniformly utilised in all
jurisdictions and may depend on
the police and particular magistrate
being familiar with the legislation.
The Department is pursuing the
scope for MROs to be obtained in
this manner.

1
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5. How quickly the order can
be made:
MRO: An MRO is made by
application to the court. Several
months will often elapse between
the filing of an application and the
hearing date. In the meantime,
unless there’s a prohibition order
in place, the respondent can still
attend at the school site.
VRO: An interim (emergency) VRO
can be obtained quickly upon the
filing of an application and in the
absence of the respondent where
violence is feared. This can stop
the respondent coming onto the
school site prior to the hearing
date. However, a final order can’t be
made without a hearing.
Prohibition Order: So long as it’s
based on a reasonably held belief,
the principal can issue a prohibition
order relatively quickly. Speaking with
regional office and Legal Services
will help ensure the order is drafted
and served correctly and minimise
the risk of it being withdrawn if the
respondent seeks review from the
Regional Executive Director.

6. Service:
MRO and VRO: Service by police
will be arranged through the court.
Prohibition Order: Service needs
to be arranged through the school.
This is actually a very important
step and it’s advisable to engage a
professional process server.

and don’t take them seriously.
Although the prohibition order
process was set up so principals
could protect their sites without
going to court, ironically the lack
of a court seal means the orders
are often ignored. It’s important
then to formalise the process as
much as possible. Not only will
using a process server ensure the
order is correctly delivered, it also
de-personalises the situation and
helps impress upon the respondent
the seriousness of the order.

7. The consequences of
breach:
MRO and VRO: A person can be
charged with breaching an MRO or
VRO and a conviction will appear
on their criminal record. Breaching
a VRO can also result in a fine of
$6000 and/or imprisonment for up
to two years. An MRO breach can
result in a fine of $1000.
Prohibition Order: A breach
may result in the police bringing
trespass charges however, the
offender can’t be charged for
breaching the order itself. A breach
can also result in a fine of $2000
but the practical reality is this is
a “private” prosecution, which the
Department would need to bring
under the School Education Act
1999. To WAPPA’s knowledge, a
prosecution of this type has not
been brought by the Department.

One of difficulties with
prohibition orders (aside from
the consequences of a breach)
is that respondents see them
as “just another school letter”

Associate Professor Philip Riley, The 2016 Australian Principal Occupational Health & Wellbeing Survey Report
James Field, Complaints Handling in Australian Schools, Walking the tightrope between ignorance and knowledge, Complispace, p. 4
Associate Professor Philip Riley, The 2016 Australian Principal Occupational Health & Wellbeing Survey Report
NSW Ombusdman, May 2012 Managing Unreasonable Complainant Conduct – 2nd Edition A manual for frontline staff, supervisors and senior
managers
Section 119 of the School Education Act 1999; Regulation 75 of the School Education Regulations 2000
See Appendix E of the Visitors and Intruders on School Premises Policy for a sample format.
Section 199 School Education Act 1999 and Regulation 78 of the School Education Regulations 2000. See also the Visitors and Intruders on
School Premises Policy and consult with the regional education office before issuing a prohibition order.
Section 27 Criminal Investigation Act 2007
Reference: Barbara and Sue Gruber, 10 Tips for Dealing with Difficult Parents, Teachers Net Gazette, March 2008. Volume 5 No 3 retrieved from
www.teachers.net/gazettee/MAR08/gruber
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WHAT’S THE BEST OPTION?
In short there is no easy solution. Your context, the escalation of the threat and the potential for violence are all important
considerations. For practical reasons, a prohibition order is the simplest route to take. However at times, further action is
needed and it’s important to seek help from the Department to protect yourself, your staff and your community.
WAPPA has recently consulted with the Department to clarify the process for school leaders wishing to access restraining
orders. The Department advises that it supports principals where there are circumstances that warrant a restraining order,
generally against a parent. Principals must always bring the situation to the attention of the Department before applying
for an MRO or VRO. Consultation with Regional Office and Legal Services will help determine if an MRO or VRO is the best
course of action in the circumstances. If the Department determines a restraining order is appropriate, the Department
through its resources that include Legal Services or in some cases the State Solicitor’s Office, will support the process.

If you are having difficulty with a parent at your school and would like to talk through the
issue and the options available to you, ring the WAPPA Professional Support Line.
A confidential conversation with an experienced principal from the Support Line may give
you some clarity and provide you with practical advice on where to access assistance from
within the Department.
WAPPA Support Line Advisers are available on Monday to Friday from 9.30am to 12.30pm
by phoning 9388 8437.

CONTACT YOUR RELIEF STAFF, FAST
The App that contacts your preferred relief staff in a click.
Group your staff in order of
preference.
Alert them to a vacancy within
your timeframe.
Fill the job quickly and easily.

Visit www.schrolecover.com to see how it works.
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Why membership of the
PFWA is essential for WAPPA
Bevan Ripp, President, Principals’ Federation of Western Australia

T

he Principals’ Federation of
WA has been registered with
the WA Industrial Relations
Commission since December
2014. This was a momentous
occasion for the Principal Class
(Principals and Deputy Principals) in
Western Australia as, after twenty
plus years of work by the professional
associations, in particular WAPPA,
Principal Class Officers now have the
capacity to drive their own industrial
agenda, not one that is dictated by the
SSTUWA.
As members of WAPPA you may ask
why it is necessary for another group to
represent the interests of the Principal
Class. Hasn’t WAPPA always been able
to represent us industrially? Actually,
no, it has not been able to have a
direct role in determining our salary
and conditions as it is not registered
with the WA Industrial Relations
Commission (WAIRC). This is why
agreements describing your salary and
conditions continue to be dominated by
the needs of teachers as they form the
majority of members of the SSTUWA,
who up until now, was the only
registered entity who could negotiate
on behalf of the Principal Class.
Additionally, although WAPPA offers an
excellent support and advocacy service
it does not have access to the WAIRC
in order to proceed to include industrial
level mediation.

22
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What can you expect from the PFWA?
Since the mid-1990s the general
belief, led by WAPPA, is that the best
people to represent the industrial and
legal interests of the Principal Class
are members of the Principal Class. As
a registered industrial body the PFWA
now has direct access to the industrial
and legal mechanisms of the WAIRC.
We are able to provide industrial and
legal advocacy that is focused only on
the Principal Class. There can be no
confusion or conflict of interest when
it comes to representation. The PFWA
stands for the Principal Class alone.
The PFWA’s mantra, “Inventing the
future, not fixing the past”, is forward
thinking and drives an agenda that
reflects the needs and aspirations
of the 21st century Principal Class
Officer. We do not subscribe to
traditional “blue collar” union principles
that are out of date and unworkable
in today’s education environment.
There are numerous examples where
employment agreements have resulted
in complications that the Principal
Class has been left to manage. Hence
the PFWA is determined to change the
thinking, by:

›

Applying for a separate award
providing coverage for the Principal
Class,

›

Negotiation of a separate
agreement that describes the
salary and conditions for the
Principal Class.

Why the need for a separation of a
Principal Class award and agreement
from that of teachers? Put simply, the
role of the Principal Class has changed
dramatically since the mid-1990s.
With the role out of devolution and the
arrival of Independent Public Schools,
the level of accountability associated
with the role of the Principal Class
has continued to increase to a point
where employment data is telling
us that the job is becoming very
unattractive to potential aspirants.
The last three agreements have not
delivered anything to suggest that the
increased Principal Class workload
and associated accountabilities have
been recognised by government or the
department. Each of the past three
agreements has primarily focused
on teachers, with the Principal Class
merely an after-thought. Remember, it
is the Principal Class that has made
devolution work. We need to view the
process through a different lens so
that members receive a remuneration
package reflective of their position.
However, the PFWA is not simply
about negotiations around salary and
conditions. We will:

›

Promote and protect the industrial
interests of the Principal Class.

›

Promote cooperation between the
Federation and all organisations
working on behalf of its members.

›

Provide/broker advocacy and
industrial legal advice where
necessary.

›

Through its affiliation with the
Australian Principals’ Federation,
and collaboration with the
professional associations, become
a powerful influence in determining
the direction of future planning for
government education.

The PFWA’s mantra, “Inventing the future, not fixing the past”...

The PFWA and WAPPA form a powerful
partnership, providing a professional,
legal and industrial package for
members that will be second to none.
For the partnership to really flourish,
however, both the PFWA and WAPPA
need to grow their membership. If
every current Principal Class member
of WAPPA became a member of the
PFWA, membership would be in the
vicinity of 1200. Imagine if WAPPA’s
membership was to grow and the

WAPPA provides
Legal Assistance and
The Professional Support Line

WAPPA provides
Professional Learning and
Educational Research

PFWA’s with it. This would represent
a significant percentage of the total
number of Principal Class Officers in
WA, providing a powerful voice that
governments would find hard to ignore.

provided such strong support during
the early years of the PFWA, and hope
those of you who are yet to make
the commitment, choose to join your
colleagues who have.

I am a proud member of both
organisations and want to see them
both thrive. As the graphic shows we
are a part of a professional, legal and
industrial jigsaw with each organisation
adding key pieces to the puzzle. I
thank the WAPPA members who have

The future is yours to shape. If you
wish to discuss membership of the
PFWA please don’t hesitate to call
me on 0438531300 or visit the
website at www.pfwa.org.au.
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WAPPA provides
Advocacy for the
Profession

WAPPA
& PFWA

For the Principal Class
by the Principal Class
Together we service your
professional, legal and
industrial needs.

www.pfwa.org.au

www.wappa.asn.au
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The Most Improved
Collier Primary School
Kevin Saunders, Principal, Collier Primary School

One of fifty most
improved schools
across Australia
as reported in The
Australian newspaper
October 12, 2016.
Collier Primary School is a small level
four Primary school (non- Independent
Public School) situated in a very small
defined catchment area between
Curtin University, Como, South
Perth, Manning and Kensington. Our
student population draws from many
social and ethnic backgrounds. This
includes children of overseas students,
self-employed parents, parents in
subsidized state housing and those
considered “upwardly mobile”. In
recent years we have an increasing
proportion of English as second
language students. We also face stiff
competition from prestigious private
schools in close proximity.
In 2012 Collier Primary school was
facing a decreasing population. In
addition we would lose, like all primary
schools, our year seven cohort. Our
academic record was average and
declining. The public perception of
the school was nondescript, “of no
significance”. Many areas of the
NAPLAN results were in the red for
the past two years, signalling major
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problems in the area of curriculum
delivery. Our on-entry results were
average; staff stability was low due
to the large numbers of fixed term
contracts with small portions of FTE.
Many in the community saw Collier
Primary School being a “baby sitter” for
students until they went to the private
sector. There was also a perception
that the school was not able to provide
the quality of staff to adequately
meet the needs of the students. This
situation had developed over a number
of years and for no one particular
reason. For our continued viability and
success as a school there needed to
be change.
To spark this change there was a need
to recognise these above mentioned
points and find solutions. The staff
and community embarked on a soul
searching experience requiring frank
but honest discussion as to what were
the school goals and then put in place
possible solutions. It was determined
that an increased level of educational
and professional rigor was needed as
well as increased community visibility.
Following research undertaken by
John Hattie et.al staff began looking
at explicit instruction, strategic
data analysis and the leadership
model within the school. Community
communication was also analysed
highlighting the need for increased
dialogue, accountability and direction.

Professional learning became more
aligned to the immediate need for
improvement. The school adopted
a two year business plan 2013-14
(similar to that of the Independent
Public School model). This added
specifically stated goals for the
community and teaching staff to
peruse and judge their progress. It
was a significant step enabling the
school to communicate the directional
changes to the community and staff
through a mutually agreed format. It
also signalled a change in attitude
towards a progressive, proactive school
operating in a heightened community
expectation. This also added a sense
of accountability to the community from
both parents and staff perspectives, a
joint agreement for improvement.
By the end of the first year Collier
Primary had added rigor to its
curriculum delivery by explicitly
teaching to set educational targets as
indicated by weaknesses displayed in
NAPLAN results and other indicators
analysed by the staff and community.
Increased expectation of student
achievement and a genuine desire
to improve outcomes for the children
added to the positive mix and change.
Resourcing this change also became
a priority and financial support was
allocated on a basis of “need” rather
than “want” and directly relating to
the support of curriculum change. It
also indicated a change of emphasis

from a deficit model (reacting to the
needs of SAER students) to one of
growth and extension for all students.
Timetabling changes to allow staff
and community the ability for joint
planning and exchanging valuable
information between all stakeholders
became integral to the success
indicators. Staff was encouraged to
take up leadership roles to refine and
develop whole school directions and
policies across year groups through
the establishment of committees
and working groups. Taking active
ownership and accountability was
a great motivator for staff to make
change. It also allowed the staff the
opportunity to communicate positive
changes occurring in the school to
a wider community through regular
parent and community updates.
Celebratory points were not glossed
over and failures were met as learning
pointers. Engaging the Parents and
Citizens as well the School Council to
be a part of these committees and
spread this news of positive change
into the wider community built an
increased sense of pride in the school.
All members of the school community
were actively encouraged to engage in
a positive partnership within the school
to support the changes. Communal
activities included establishing a
community kitchen garden, playground
renewal, revamping the early childhood
nature garden, assistance with
establishing a Collier Primary School
webpage and P&C facebook site
and establishing environment art
installations.

With the introduction of the one-line
budget (student centred funding
model), receiving funding less than
expected, thinking “out of the square”
to provide flexibility to support the
resourcing required to service the
staff professional learning and
student classroom changes was
needed. Strategic targeted resourcing
was needed to maximize the funds
provided. A request to the Parents
and Citizens to focus their fundraising
for specific highly visible programs
which would directly impact on the
student’s ability to access enriched
educational outcomes, programs
which the children might otherwise
have missed out on due to tight
budget constraints, was submitted.
A true purpose and partnership was
developed. Parents became involved in
playground enhancement and renewal,
the provision and support for financing
the use of buses to enable students’
access to offsite experiences,
supporting the school’s request for
greater payment of school fees and
charges. The School Council was
asked to assist in raising the profile of
the school through inviting significant
local business and industry members,
support organizations to become more
involved in special events (Mulch and
Manure Drive, Giant Garage Sale,
Graduation etc).

By the end of the completion of
the first business plan the school
was able to demonstrate significant
improvements across the school.
Improved access by students to the
curriculum, upward movement in
the NAPLAN results, an increased
use of explicit teacher instruction, a
higher expectation of performance
by students and staff and targeted
resource allocation (both personnel
and materials) were starting to pay off.
We were also experiencing a reduced
exit of students to the private sector.
The community was starting to see
the school as a positive partnership
with the community. Results were
also indicating that the school was
experiencing small success in the
school athletics, local science
challenges and Children Speak Out
competitions. Collier Primary School’s
profile was beginning to shift to a
more positive light. It was very evident
that the changes being made in the
early years learning groups were also
being positively reflected by children
as they progressed from Kindergarten
to year three. This flow on effect was
starting to also be evident in the more
senior years.
Over ››
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NAPLAN Comparative Performance for Numeracy
Performance
2010

2011

2012

2013

2014

2015

Year 3

1.5

-0.2

-0.7

-1.0

2.0

1.0

Year 5

0.9

1.6

-2.8

-1.7

-0.4

0.4

2010

2011

2012

2013

2014

2015

Year 3

-0.4

-1.3

-0.4

0.0

2.1

0.2

Year 5

-0.1

-0.9

0.8

-0.8

0.8

NAPLAN Comparative Performance Reading
Performance

NAPLAN Comparative Performance Writing
Performance
2010

2011

2012

2013

2014

2015

Year 3

0.1

-1.8

-3.4

-0.7

0.5

0.7

Year 5

-0.3

-1.4

-2.4

-0.5

1.7

0.7

NAPLAN Comparative Performance Spelling
Performance
2010

2011

2012

2013

2014

2015

Year 3

0.2

-0.9

-2.3

-0.2

1.4

-0.7

Year 5

1.1

0.1

-2.5

-0.3

0.6

0.2

NAPLAN Comparative Performance Spelling
Performance
2010

2011

2012

2013

2014

2015

Year 3

0.2

-0.9

-2.3

-0.2

1.4

-0.7

Year 5

1.1

0.1

-2.5

-0.3

0.6

0.2

With the establishment of the second
business plan (2015-16) the school
was able to consolidate the highly
visible success areas of Mathematics
and Literacy. Collier Primary School
was able to refine its process of
target setting, resource provision
and professional learning for staff
to consolidate already made gains.
Changes in direction were placed
into the plan based upon continued
support from the community and to
strengthen those areas of continued
weakness. In addition Collier Primary
School decided to tackle the areas of
Physical Education and the Arts using
the successful lessons learned in
improving Literacy and Mathematics.
These areas were chosen due to the
increased desire to secure support
through the wider community. By
showcasing the success, encouraging
positive interactions through highly
visible indicators and expanding the
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knowledge and recognition of Collier
Primary School in the wider community,
our name within the community was
being more commonly associated
with success rather than a negative
aspect. Specific, strategic staffing and
resource acquisition in conjunction
with targeted community sponsorship
has brought about the desired effect of
greater community involvement. Further
improvements and enhancement of
instructional rigor and expectation
have continued to build success to
enhance the perception and value of
improvements to the school.
Not being an Independent Public
School provides many “challenges” in
order to get the right mix of ingredients
in order to meet the specific needs
of the school. We endeavor to work
towards our goals of providing a full
and challenging curriculum for the
students. We have been able to
achieve the success we have through

an open and inclusive model for the
community. Whilst we cannot provide
all that larger schools can provide,
what we do provide is of a high
standard which increasingly meets the
needs of the students and community.
Our students now are experiencing
success in the areas of Mathematics,
Literacy, Sport, The Arts, and
Sciences. This is reflecting a greater
success rate of students entering
the specialist courses being offered
by the High Schools and other
educational institutions as they move
into year seven. We have also come
to appreciate that in order to make
progress some pain is required. In
saying this we must ensure against
complacency and make sure that the
positive practices which we have put in
place remain and are modified to show
and develop continuous reflection and
improvement.

TheINTERACTIVE
Smart DISPLAY SOLUTIONS
Future Foundation
Stephen Breen, Chair, Smart Future Foundation

The Smart Future Foundation
is a fully registered charitable
entity that was established to
give all children a “fair go”.

Foundation or specifically raise funds for
the Smart Future Foundation ‘flagship’
program Smart Future backpacks.

Over the last few years a number of our
schools have integrated a Smart Future
Foundation day into their fund raising
timetable.

The process is very easy and requires
little effort from the school. After
raising the funds for their favorite
charity the school sends the collection
to the Foundation and all monies will
be forward on. (WAPPA pays for all
administrative and banking costs)
The school is acknowledged as the
donor and they will receive a certificate
from the charity and the Foundation.
Board members of the Foundation
are very happy to attend the school to
acknowledge the great work of school
and students.

Schools raise funds for their chosen
charity and then channel it through the

The Foundation, in partnership with
the Smith Family also collects funds

The Smart Future Foundation was
developed by WAPPA in hope of
combining the charitable efforts of
primary schools across the state.
The Smart Future Foundation receives
donations from schools, businesses and
individuals to support those in need.

Interactive Projectors
& Whiteboards

Collaborative Touch Panels

from schools to organise and purchase
backpacks for needy WA students.
Each backpack is filled with stationery,
a book, a lunch and drink bottle and a
uniform voucher ready for distribution.
Over the years through the kind
donations of WA schools hundreds
of needy pre primary students have
received their own backpack ready for
the new school year.
As Chair of the Foundation I
thank WAPPA for the financial
and administrative assistance
they provide. It is hoped that with
the continued support of WAPPA
members, 2017 will be very fruitful
and rewarding for many charities and
our students. Further information can
be found at www.smartff.org.au.

Interactive TableTops

www.keepad.com
1800 463 279

technology to engage!
®

Interactive Touch Panels & TableTops

Supplier on contract
No. 278 - Presentation Equipment
02/11/2015 - 01/11/2018

SYDNEY - MELBOURNE - BRISBANE - PERTH

Interactive Projectors:
NEW Epson EB-695Wi & EB-696Ui
CUA
AV S
2012

1800 463 279 www.keepad.com
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Onwards ...at Upper
Swan Primary School
Paige McNeil, General Manager, WAPPA

A Collaborative Approach
Nestled in the picturesque Swan Valley,
Upper Swan is a shining example of an
istar school. I had the opportunity to
talk with Associate Principals Melissa
Guy and Beth Kerry to uncover the
recipe for their successful partnership
in school leadership. From the outset,
it is clear that the foundation of their
relationship is built with respect,
trust and admiration for each other’s
strengths. Self confessed, chalk
and cheese, their personalities
could not be further apart, however
this reality certainly works for these
talented educators. The fact that they
choose to share an office reflects the
tangibleWDF12815_Hokkistool_HalfPageA5_FA01.pdf
basis of their collaborative
1

approach which permeates each
action they make. With a shared
vision, they ensure their messages are
consistent to provide fair and reliable
communication with students, staff
and parents. Melissa and Beth utilise
non-verbal cues to assess situations
and act accordingly to the perceived
data. “We know when each of us is
experiencing a hard day, and we offer
to share the load when we need to”.

istar journey
After Principal Stephen Green attended
an istar workshop at WAPPA, the
leadership team embraced a whole
school approach to lesson design and
commenced
their istar journey with
9/04/2015
5:19 pm
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We believe that education is of the utmost importance –
not just for the children of today but for our world tomorrow.

CMY

K

This belief has driven our team, for over half a century, to study
how children learn – from a behavioral, ergonomic and cognitive
perspective – to develop furniture that is flexible, adaptable
and stimulating.
To find out more about our innovative range of educational furniture
visit woodsfurniture.com.au or call 1800 004 555.
We’re for flexible learning
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Katrina Bonetti. Via their distributive
leadership model, phase leaders were
identified to lead phase teams who
guided the implementation of istar the
strategies.

“Each student in our school
can articulate WALT (What am I
learning today?) and we are now
working to refine our WILF (What
am I looking for?). Having a whole
school approach to connected
practice has embedded the istar
language throughout the school
from kindergarten to year six.
The students understand the
expectations of learning and can
focus more effectively at the tasks
at hand.”

The Role of the Deputy Principal:

“When you are up to your neck in alligators, it’s hard to
remember the original objective was to drain the swamp.”
Craig D’cruz, National Education Consultant, CompliSpace

I

recall meeting with a deputy
principal and he was bemoaning
his fate on a particular day. He
said that he was unable to get
his job done because of all of the
interruptions to his day. I replied that
maybe he would feel that his day
would be better if he realised that the
interruptions were actually his job!
Being the deputy principal of a
school is usually seen as part of the
transition to a principalship; but it is
more than a high level apprenticeship.
Although many principals take time to
empower, nurture and develop their
deputy principals, it is not usually a
succession planning strategy to replace
themselves! The deputy principals need
to be able to develop skills that are
transferable not only between schools
but also between the role of a deputy
and the role of a principal- and they are
remarkably different.
A quick internet search of the role of
a deputy principal will quickly find a
number of statements in several sites
such as “supports the principal in the
leadership of the school” or “involved
in educational leadership and the
overall management of all school staff”
or other equally high level but very
broad descriptors.
The reality is that deputy principals are
often seen on the ‘front-line’ when it
comes to school activities and events.
Common tasks often include being
the ‘minder’ at student social events,
the person who settles the school
just before the principal arrives to
address an assembly, the behaviour
management specialist who handles
the children who just have to spend

time out of class, the security person
who locks up the school after parent/
teacher evenings and, in any spare
time left, the person who manages the
timetable, coordinates relief teachers,
chairs various meetings and delegates
for the principal in his or her absence.

According to the School of Educators,
some of the roles of a deputy
(vice) principal also include:

››

Working closely with the principal
on a daily basis to ensure the
smooth overall operation of the
school.

Being a teacher in a school is an
incredibly rewarding position and
nearly all deputy principals began their
careers in education as teachers.
Although most of the rewards are
intrinsic, teachers can see the results
of their efforts on an almost daily
basis as children grow and learn and
apply newly acquired skills to solve
problems. The deputy principal, on the
other hand, may not regularly see the
children who want to learn, who want
to do the best that they can do. The
deputy often sees the children who, for
whatever reason, are unable to behave
in a manner that is acceptable to
their teacher. This means that it takes
considerably longer to see their efforts
to help these students become a
reality. Those intrinsic thanks are less
and less frequent.

››

Supporting committees of staff and
parents that function to improve the
learning and social environment of
the school for the students.

››

Teaching classes and developing
rapport with the students

››

Resolving conflicts between
students, teachers, parents or
combinations of conflicts between
various individuals.

››

Assisting in annual teacher
evaluations, assisting in providing
guidance to staff and students, and
encouraging a positive culture in
the school.

››

Developing emergency response
plans for schools as required
by State and Federal education
agencies.

››

Record keeping as required through
the use of various logs, tracking
records, computer programs,
inter or intranet software or other
programs.

Education Queensland provides a
detailed job description for a deputy
principal and goes as far as allocating
a suggested time allowance for each
range of tasks. However, they also
look at the risks associated with the
role and even determine a number
of psychosocial risks that should be
considered by anyone contemplating
taking on such a role. This is quite a
different take on the demands of this
role within a school. It is a reminder that
there are risks associated with roles as
well as with situations or tasks.

However, as the deputy principal is also
charged with dealing with any issue
that is not allocated to anyone else
and their job is also made up of the
interruptions of the day, it can be very
difficult for the deputy to remember
that the main aim was to drain the
swamp, when they are up to their necks
in alligators.
Over ››
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So how can a principal assist a deputy
principal to ‘drain the swamp’? There
are a number of questions that need to
be raised and answered such as:

››

››

If the board appoints the principal
and the principal appoints the
deputy principal, will the board
accept the deputy principal as
the relieving principal when the
principal is absent?
Does the deputy principal have
a positive relationship with
the business manager and will
the business manager accept the
deputy principal as the relieving
principal when the principal is
absent?

››

Does the principal have sufficient
confidence in the deputy principal
to allow them to take over the reins
during a period of absence of the
principal?

››

Is the principal capable of giving
this responsibility to the deputy
principal, regardless of competence
or confidence? In other words, can
the principal let go?

››

Do the staff see the deputy principal
as the person who delegates for the
principal in their absence?

››

Do the students, the parents and
the wider community also see the
deputy principal as the delegate of
the principal when the principal is
not present?
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Are there any day to day duties of
the deputy principal that should
be given a priority or others that
should be shared with or given to
other ‘middle leaders’ in the school
to help them to develop in their
leadership roles?

››

Is the school of sufficient size and
resourcing to allow the role to be
split to become more manageable?
Is this feasible or warranted? For
example, some schools separate
pastoral care from administrative
deputy principal roles.

››

Has the principal identified the true
strengths (and weaknesses) of the
deputy principal and structured the
role around the strengths whilst
providing support to help the deputy
principal to develop skills in other
areas?

››

Does the deputy principal have a
mentor from another school who
can provide support and perhaps
offer strategies to make better
use of the limited time during the
school day?

There are many occasions when
a principal simply cannot be in
attendance at their school. For
absences of one or two days, usually
the school can manage without
someone replacing them. However,
for longer term absences such as
sabbatical leave or long service leave,
the principal should be replaced to
maintain the overall stability and
cultural direction of the school. In
addition, the principal is the conduit of
communication with the board.
During these times, a deputy principal
will often be asked to assume the role
of relieving principal. Given the myriad
of day to day tasks assigned to the
deputy principal, has there been time
for suitable training for this role? Is
there simply an assumption that the
deputy principal can and will step up
into the highest leadership role in the
school? Is this a risk that your school
should mitigate against?
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Global Advocacy for the
Challenges of Tomorrow
Fiona Forbes, President, International Confederation of Principals

The Austrian born management
consultant and educator Peter
Drucker knew a thing or two
about learning.
"We now accept the fact that
learning is a lifelong process of
keeping abreast of change. And
the most pressing task is to
teach people how to learn,” the
scholar once reflected.
Keeping abreast of change is complex,
but decoding the Drucker syntax is
simple. He understood that having
the right knowledge and the right
tools will always lead to opportunity
and advancement.

I’m sure we all we see this everyday
in our schools. I see it in my school,
and in the schools I visit around the
world, in my role as the President
of the International Confederation
of Principals (ICP).
Having the right tools makes a big
difference.
Since 1990, ICP has been giving
a powerful international voice to
school leaders. Today, it represents
over 135,000 school leaders across
five continents. I am very honoured
to be elected into this prestigious
position, and it is a fabulous honour
for WA Principals, government schools,
and acknowledgement of education
leadership in Australia.

So, what’s the link to WAPPA you
might ask? All WAPPA members
are affiliated with ICP through the
Australian Government Primary
Principals Association (AGPPA) one
of the numerous Australian member
associations.
In fact, Australia has one of the highest
numbers of peak body memberships,
although not the greatest number of
members as a country. ICP has over
42 member associations - with each
member being a major independent
organisation that supports the
professional development and work of
school leaders.
Over ››

Is your Before &
After School Care
program the right
fit for your School
Community?
Find out how you can ensure your families have
access to the highest quality Before & After School
care program by calling:

Rick Berwick today on 0475 809 116
oshclub.com.au (08) 9261 3200
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The need for an international voice on
school leadership is more important
now than ever. Governments come and
go, but one thing stays the same - we
as education leaders must reinforce
and enhance equity, excellence,
inclusion, wellbeing, democracy, and
human rights for all young people.
The work of ICP is vast and complex
being a global association. Current
highlights of our work sees ICP
establishing partnerships with
several global corporations to
lead our goals. Technology giants
such as Microsoft understand our
mission, and ICP is proud to begin its
work with Microsoft to explore how
technology can further enable school
leaders, schools and students.
We are also partners with a consortium
led by the University of Jyvaskylar,
Finland, on an exciting Horizon 2020
project bid through the European
Commission. This multi-million Euro
proposal is the first such collaboration
for ICP and marks a new era in
our partnerships. The proposal is
in the stream of Education and
Skills: Empowering European Young
Innovators. We’ll know whether the bid
is successful by mid-March.
In 2016 we began work with UNESCO
on the role of school leaders in
shaping the outcomes of the Education
2030 Framework for Action: Towards
Inclusive and Equitable Quality
Education and Lifelong Learning for All.
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Our work with UNESCO is based on
the belief that education transforms
lives and is a major driver of the
development of nations.
This really just scratches the surface
of what our organisation works to
develop and promote. While our focus
is very global, the need to act local is
paramount.
ICP works with our member
associations in promoting some of
their positive work that can have
global impact and reach. To this end in
Australia my colleagues and I from ICP
member association ASEPA have been
fortunate to lead the development of
a leadership tool we believe will boost
the education sector’s capacity to
support the UNESCO framework.
This world first federally funded webresource called Leading Learning 4
All – is a leadership tool for school
practitioners to further enhance
inclusive education in Australia.
Leading Learning 4 All launches in
late February.
We've worked in collaboration with
school leaders across Australia and
we've drawn on the expert counsel of
our international partners to create
something really special.
This is a tool that uses the Australian
Professional Standard for Principals,
the Australian Professional Standards
for Teachers and the Disability
Standards in Education. It can help you
to further develop your skills to lead
quality teaching for all students.

The Leading Learning 4 All website
has been trialled in WA schools by
WAPPA members and their input has
been invaluable in shaping the final
product. I really believe it will assist
in changing hearts and minds and
contribute to building communities of
inclusive learning practice in schools
not only in Australia but globally.
With the State Election just around
the corner, the WA launch will be
slightly delayed, however I hope you
will all take a look at our wonderful
resources and share them with your
staff after Feb 28th at
www.leadinglearning4all.edu.au
As Stephen Covey said, ‘If you want
small changes in your life, work on
your attitude. But if you want big
and primary changes, work on your
paradigm’.
It’s a charge we should all take into
2017 as we continue on our challenge
to shape the future for:

every child
every school
everyday.

WA’s Leading School Photography Company is Partnering with MGM
Wireless the premier source for Roll Marking and Attendance Solutions.
Fotoworks is WA owned and operated and we’ve been servicing WA schools for over 35 years. Our core philosophy
of ‘We Care’ is reflected in everything we do. Fotoworks strives for excellence every step of the way. We are proud
partners of WAPPA and are dedicated to taking CARE of all our WA schools in photography, school marketing and now
by providing school attendance solutions.

RollMarker is from MGM Wireless – the undisputed
leader and the most trusted name in School SMS / Text
messaging, Attendance Management Solutions and
school communications
Over 1350 Schools use MGM Wireless every day to
improve their student attendance, safety and streamline
every phase of the highly sensitive school-parent
communication process. MGM is the sole provider
for attendance messaging for the WA Department of
Education, you may know their solution as ‘messageyou’.
MGM Wireless only develops solutions for schools. This
allows us to focus on the complex and unique needs of
the sector. Our technology solutions, training methods
and customer service operations have been refined from
working solely in the sector for many years.

About MGM Wireless
MGM Wireless Ltd is an Australian public company listed
on the Australian Securities Exchange (ASX code: MWR).
MGM Wireless has a comprehensive suite of solutions
for schools that are serious about communications
and engagement, including; RollMarker, messageyou,
Watchlists, Outreach+ and it’s School Star app.
By using MGM Wireless, your school can feel confident.
MGM’s resources, large ongoing R&D programs and
investment, customer service and training facilities mean
your school will have a strong, solid, expert supplier to
support your school for the long term.

Interfaces with SIS and
Messageyou
Kiosks available
Use on any phone, tablet
or computer, anywhere,
anytime
Integrates with your
providers’ school images
Links to automated
attendance messaging.

The Fotoworks Difference - We Care

Special Offer for WAPPA Members:

The Fotoworks Difference - We Care

Book with Fotoworks today and get 20% off RollMarker installation
WAPPA 2017 - Proud Platinum Partner

Offer Expires 31 March 2017

PO Box 1064 Osborne Park DC WA 6916
P: (08) 9244 8211 F: (08) 9204 4138
E: wecare@fotoworks.com.au

Connect with Us

W A P PA P R E S E N TS

THE

GREAT
GATSBY
CONFERENCE GALA DINNER

THURSDAY
1 5 JUNE 201 7
C ROW N BALLROOM 7PM .
$1 20+ GST
R E G I S T E R AT
W W W. WA P PA . A S N . A U / G A L A D I N N E R

KI NDLY
SPONSORED BY

WOODS
FURNITURE

