Volume 37

Edition 2, 2017

The Lens of Leadership
LEADING TECHNOLOGY RICH
LEARNING ENVIRONMENTS

LEADERSHIP: A SHARED VISION

LEADING EFFECTIVE
NUMERACY SCHOOLS

Wednesday 14 to Friday 16 June
2017
Register Now!
www.wappa.asn.au/conference-2017

WAPPA Conference

Crown
Complex Perth

Join the premier educational leadership
network in Western Australia
Inspire, Innovate, Initiate

MBA in a Day
Wednesday 11 October 2017
9:00am - 3:30pm
WAPPA Business Centre

SAVE THE DATE!

In any week, school leaders are expected to lead their own teams, manage budgets, strategise,
thrill their students and parents and keep their own mojo meters high. The MBA in a day short
course equips educators with a wide range of relevant and practical tools that help them thrive
in their roles, rather than merely survive. Participants will engage with a range of skills that they
would expect to cover in a regular Master of Business Administration, but enjoy the way in which
the EC team makes these concepts highly relevant for educators. A great course to re-inspire an
established leader, or prepare an emerging leader.

Your Facilitators: Dave Faulkner and Mike Prime from Education Changemakers are proven
leaders and entrepreneurs with award winning exerience in education.
A Snapshot:
Leading Self

We begin the day by allowing
participants to engage in
introspection on their selfleadership, knowing that this is
the foundation for successfully
leading others. We focus
on the key behaviours and
positive habits that enable
leaders to perform at their peak
and sustain their efficacy at
both personal and professional
levels. Sharing the powerful
practices and working from
a strength basis, we look at
how leaders can ensure their
wellbeing is high as they
continue their challenging work
leading others.

Leading Others

This session enables
paticipants to focus on the
most powerful strategies for
engaging members of their
staff, including a range of tools
and tactics for getting around
difficult staff - the blockers. We
dive into the tangible actions
that can enable leaders to lead
more effectively by building
ownership, motivation and
expertise. Participants reflect
on how to keep their team
happy and engaged as they
contribute to the vision of the
school organisation.

Leading Organisations

This final session takes the
strategies from the first two
sessions and determines next
steps. We share the power
of aligning work to cultural
pillars to help create more
powerful learning cultures.
Sharing key insights from the
education sector and beyond,
the EC team allows leaders
to focus on what they can
stop, start and keep doing
in their education setting.
Using our collective genius
to ensure insights are helpful
and plentiful, we explore how
leaders enable extraordinary
performance.

‘Leaders leave the day equipped to create better outcomes by working smarter, not harder.’

Registrations Opening Soon.
www.educationchangemakers.com

www.wappa.asn.au
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From the President
Ian Anderson, President, WAPPA

T

he “Lens of Leadership”, a
very fitting title for this issue
of WORDS. Whilst reflecting
on the title, I concluded
that a school leader today requires
“transitional bi-focal” lenses. He/she
needs to be able to keep an eye on
the smaller, closer things happening
within the school whilst also being
able to quickly focus on the bigger
picture. Without this focus, the clarity
required to make good the day to day
decisions is missing and this is when
schools can almost seem rudderless,
with little connection between daily
practice and strategic plans. As
transitional lenses react to bright
sunlight and automatically shield the
wearer from the effects of bright light,
a leader needs to be able to react just
as quickly when things go wrong, able
to see clearly, both short and long
term without the “glare”. The job of a
leader today is definitely not an easy
one! Having said that, it still is the
best job I have had and it is important
that WAPPA, through its members,
promotes the job in a positive manner
as we need to be able to attract
and retain the very best to lead our
schools into an unknown future.

Instructional Leader vs Manager?
Another point of clash and confusion.
Again, the analogy of transitional
glasses fits very well here as a leader
of today moves between these roles
to ensure that their school is the most
effective it can be. Being focused too
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heavily towards one side will not lead
to an effective school and getting
the balance right is critical. It is a
continuum and an effective school
leader moves along this continuum
depending on the circumstance and
requirements of the school at any
particular time. How does a school
leader know? Good question and one
which we need to get much better at
answering through quality principal
preparation programs and sustained
through ongoing professional learning
and opportunities for networking.
WAPPA takes this responsibility very
seriously and that is why we have
embarked on an ambitious journey to
support our current and future leaders.
We see that the profession needs
to step up and take an active role in
identifying aspirants and providing the
mentoring/training required to be an
effective leader. We also need to be
very active in providing avenues for
the profession to meet, discuss and
explore opportunities to improve our
skills and knowledge to the levels
required of today’s leaders.
On the following pages, Ashley King
(Director of Professional Learning)
outlines our strategy, with a clear
focus on “Leading Effective Schools”.
Having recently announced the WAPPA
International School Leadership
Certificate, WAPPA plans to provide a
range of certified short and long term
programs, forums, meetings and other
opportunities for members to connect

and grow. I know that as we roll out
this ambitious program, members
will find that the professional support
provided by WAPPA to be of the highest
calibre.
The Review to Achieve Educational
Excellence in Australian Schools,
chaired by Mr David Gonski AC, which
was recently announced by the Federal
Government will either provide clear
direction for education in Australia
or create more distractions. I am
hopeful that it will be the former. It is
important that Australia has a clear
plan for the future (at least 10 years)
which all states and schools can work
towards achieving without the constant
redirection from political “interference”.
This of course, needs to be funded
appropriately and fairly on a needs
basis. Too often, we embark on grand
plans, only to see directional changes
due to change of Governments or
thought bubbles based on “the grass
is greener” concept. We need certainty
of direction, certainty of funding and
certainty that we are embarking on
a ‘bipartisan” plan to truly improve
the education, social and emotional
outcomes for the children of Australia.
Anything less would indicate that
our politicians are not serious or
committed to making a real and long
term impact on our students and
ultimately, the future of Australia.

WAPPA’s Ashley King, Director of Professional Learning, WAPPA

E

ducation leaders in Western
Australia need access to
world class leadership
development programs
to improve the impact they have
on the outcomes of WA schools.
Becoming knowledgeable about
policies and guidelines to ensure
the compliance standard required in
public education is important, but to
become an outstanding leader and
have an impact in an effective school,
more than this is required. School
leaders give their best to innovate
with the resources they have. They
attend workshops and updates and
then go back to school and ensure
compliance. Leaders shop around
looking for great ideas for their school
to try and improve student results.
In fact, Hattie (10-2011, AITSL,
Melbourne) said that “some schools
choose their professional learning like
they choose a movie. They choose
it for a particular time, want it to be
entertaining and make them think, but
when they go home, it doesn’t matter”.
This is not necessarily the fault of the
principal but more likely related to what
is available. WAPPA have thought about
how this can be changed to sustain
quality professional learning.
As the largest professional Principals’
Association in Western Australia for
many decades it has always been at
the forefront of WAPPA’s purpose to
“shape the future of education through
effective, progressive leadership”.
That is the WAPPA vision. Over time
the Association has progressed
through several milestones of change
throughout its history to achieve
purpose building strength and longevity.
The most recent being “A New
Professional Level” which delivered a
higher quality of support and advocacy
to members and a new recognised
professionalism to the Association.

This has continued to evolve from
strength to strength since then. In late
2016 the WAPPA board endorsed the
expansion of the professional learning
team as the next major development
for the Association in order to lead the
development of the Principal class in
the state and Nation.
2017 brings an exciting new era to
WAPPA of what may be its biggest step
yet. With passionate and experienced
leaders now planning, implementing
and leading professional learning for
WAPPA, the Leading Effective Schools
professional learning vision will provide
a more sustained, effective and
progressive leadership.
Through the negotiation of new
learning partnerships, the vision
and design of a long term strategic
plan and a whole lot of passion,
WAPPA now has the experience,
credentials and capacity to sustain
and enhance principal development
and preparation programs. WAPPA
will ensure all members have the
ability to access professional learning,
guided by internationally recognised
leaders in educational research. This
capacity will include delivery not only
to metropolitan schools but also to
schools throughout the regions with
equity and quality.

WAPPA will grow capacity over the
coming years to continually improve
its ability to meet the needs of its
members and contribute to educational
professional learning throughout
Australia. There are three main
areas that WAPPA will use to shape
effective, progressive leadership for
its members; Professional Learning
Programs, Educational Leaders Forums
and Personal Leadership Development.

Professional Learning
Programs
In 2017 WAPPA starts this journey with
the development of the Professional
Learning Program. Areas within the
Program will be called series and each
series contain modules with designed
content that is coherent and relevant
to the participants the module is
aimed at. The intent of WAPPA is that
some modules will provide recognised
prior learning at a University level and
recognised WAPPA fellowship points for
Association recognition.
The delivery methods of the modules
and series will be varied to include;
lectures, workshops, forums and
symposiums, study tours, interactive
online, conferences and outsourced
brokerage. WAPPA will offer a range of
presenters and facilitators across the
delivery methods such as academia,
current practising school leaders,
system leaders, business leaders, and
educational learning providers.

WAPPA will ensure all members have the
ability to access professional learning,
guided by internationally recognised
leaders in educational research.
OVER ››
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The series that WAPPA are currently
developing and will be available to
school leaders in semester two 2017
and beyond include the Leadership
Preparation Series, Leadership
Development Series and Leading
Teaching and Learning Series. The
cost of the modules within a series will
vary dependent on the length, delivery
qualification and cost to WAPPA. For
more information on the content of
these series, dates and availability
please see the professional learning
area of the WAPPA website.

Education Leader Forums
WAPPA will continue to develop its
current programs available to members
only, as well as begin to introduce
some new opportunities for members
to contribute as leaders within the
association. It is important that
WAPPA listens and members provide
in depth feedback to shape the further
development of professional learning for
their colleagues. This will be available
in the form of Education Leaders
Forums. These forums will be available
to members and can be attended via
nomination or invitation. They will be
held at various times throughout the
year. The forums that WAPPA will offer
in the coming 12 months include;
WAPPA 7s, The Big 6, The 2iC, Regional
Leaders, Special Needs Leadership,
State Assembly, Life after Ed, Women in
Leadership, National and International
Study Tours. The intention of the
forums is to provide precise learning
opportunities for specific groups of
members as well as create a feedback
loop to WAPPA to ensure relevance of
professional learning needs. Based
on relevant expertise, forums will also
be used for members to contribute to
the design and content of new WAPPA
professional learning modules.

Personal Leadership
Development
Throughout WAPPA’s history the
motto – “For the Profession, by the
Profession”, has been constant. The
Personal Leadership Development
program continues this vital aspect of
principal professional learning, support
and advice. WAPPA understands that
there are times when the only person
who can understand the role of the
principal is another principal.
Intervention in school leadership
education and preparation is now more
vital than ever before, particularly with
regard to the health and well-being of
principals and deputies. According to
Dr. Phillip Riley, Head of the National
Principal Health and Well-Being Survey,
intervention is required at three
levels. In the first instance, primary
intervention is required at a system
level changing policies so that the
stresses and strains don’t come at
leaders with such intensity. Secondary
intervention is required to assist
leaders deal with these challenges at
an individual and collegiate level. And
Tertiary intervention “fixes people up”
when they’re broken.
While WAPPA will continue to advocate
for greater Primary and Tertiary
intervention on behalf of its members
at the system level, WAPPAs Personal
Leadership Development is about
facilitating members to enable the
effective management of stress,
pressure, workload and personal
and professional goals - Secondary
Intervention.
The additional programs that WAPPA
currently offer focus specifically on
supporting the personal leadership
journey of each member. These
uplifting programs are an essential part
of leadership development and can be

Intervention in school leadership
education and preparation is now more
vital than ever before,
4
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accessed instantly from WAPPA or as
required or at specific times throughout
the year.
Personal Leadership Development is
exactly that – it’s personal. It focuses
on an individual leader’s strengths,
challenges, goals and personal
attributes. Personal Leadership
Development includes, mentoring
and mentor development, coaching
and coach development, structured
and professional collegiate group
coordination, individual school
consulting services and WAPPA
facilitator certification.
Given that often the best support,
advice and understanding comes from
another colleague, the WAPPA motto
“For the profession, by the Profession”
lives strong.

WAPPA Professional
Learning 20:20
The WAPPA professional learning
strategic direction boldly advocates
the essential needs for progressive
leadership in our schools. WAPPA
have committed human, financial
and physical resources to create
and sustain effective, progressive
professional learning in order to lead
the development of Principals in
the State and Nation. Our vision to
“shape the future of education through
effective, progressive leadership”
is strongly endorsed through the
introduction of this strategy. It is
clearly not a random shopping trip
to satisfy compliance or hit the right
emotional buttons like a selecting a
movie. It is a well considered, credible
and sustainable professional learning
strategy that will ensure the school
leader of today and tomorrow has the
absolute best opportunities to develop
skills, acquire knowledge and grow
relationships.
For more information on the content of
WAPPA professional learning programs
and strategy, including dates, detailed
descriptions and availability, please
see the professional learning area on
the WAPPA website at
www.wappa.asn.au or contact the
Director of Professional Learning,
Ash King, on aking@wappa.net.au.

APPA PROFESSIONAL LEARNING AND LEADERSHIP DEVELOPMEN

WAPPA Professional Learning and Development

PROFESSIONAL
LEARNING
PROGRAMS

Leadership Preparation Series
Leadership Development Series
Personal Leadership Series
Study Tours

EDUCATION
LEADER
FORUMS

PERSONAL
LEADERSHIP
DEVELOPMENT

LEADING
EFFECTIVE
SCHOOLS

Regional Leadership
Women in Leadership
Deputies Day Out
Special Needs Leadership

Mentoring development
Coaching development
Professional collegiate groups

PROFESSIONAL
RESOURCES

Member only resources
Research and position papers
Professional readings

“Shaping the future of education through
effective, progressive leadership.”
2017 - VOLUME 37, EDITION 2 WORDS
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The Professional Learning Team
Katrina Bonetti:
Consultant
Katrina has a decade of experience as a
Deputy Principal and Principal of schools in
Western Australia. She has been with WAPPA
for 5 years as a Principal Consultant working
with -principals, deputies and teachers
across the state. Katrina has worked
closely with many specialist and academic
presenters and researchers on whole school
numeracy and literacy planning as well as
the development of research and position
papers for WAPPA. Katrina coordinates and
delivers the WAPPA Brightpath professional
learning modules and has worked closely
with the developers ‘Pairwise’ on this
project. She has also implemented WAPPA’s

Melanie
Osborne:
Consultant
Melanie has worked
throughout WA as a
teacher and school
administrator. She has
recently joined the PL
team and brings recent
leadership, innovation
and extensive pedagogy reform experience to WAPPA.
She has led administrators and teachers throughout
WA through whole school change processes and
understands the unique challenges that school leaders
face in progressive schools. Melanie was one of the
first teachers in the state to achieve the additional
level three status, and her most recent experience
includes Deputy Principal and Literacy Instructional
Coach. Melanie has hosted hundreds of teachers and
leaders on school study tours through her school,
show-casing best practice in early childhood and
literacy leadership. She has also worked as Principal
Consultant and Curriculum Advisor at the School
Curriculum and Standards Authority (SCSA) in WA as
well as working closely with WAPPA and ‘Pairwise’ on
the Brightpath initiative since its inception. Melanie is
an excellent example of a “Fullan Lead Learner”
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instructional model “iStar” in many schools.
Katrina is always busy in schools throughout
WA consulting with leaders and assisting
them to implement WAPPA programs as well
as develop literacy and numeracy leaders in
schools.
She is currently a WAPPA board member
and a recently retired school board chair.
Katrina’s instructional leadership skills assist
our leaders to create and develop learning
climates free of disruption, a system of
clear teaching intentions and high teacher
expectations.

Ashley
King:
Director
Ashley is passionate
about ensuring the
school leader of
today and tomorrow
has the absolute
best opportunities
to develop skills,
acquire knowledge and grow relationships. Ash is a
principal, father, husband, musician, and mentor. Starting
at a two teacher school in a remote part of WA his career
spans 20 years as a Principal. Ash and his family lived
throughout the state while progressing through levels
three, four, five and six of the principalship. His most
recent role was the foundation principal on a multifaceted site leading one of the fastest growing primary
schools in the nation to exceed 1000 students. With a
focus on inclusivity, school culture, special needs and
academic achievement, Ash has an excellent command
of distributed organisational and instructional leadership.
He has worked and lived through the personal challenges
that leaders face in highly volatile and complex
communities and has been a mentor and coach to
countless aspirant and current administrators. Ash
has presented to and represented hundreds of leaders
around the country from student teachers to the Prime
Minister regarding the great challenges, intrinsic rewards
and most importantly the vital importance of effective
school leadership. Ash brings the realities of life to
WAPPA professional learning.

Advertorial

Road Safety takes on Tech
Turn your entertainment-hungry students into Road-Safety guru’s with RAC’s award
winning online games! RAC Little Legends Club is a free, fun road safety program to
help your students learn about bicycle, pedestrian and passenger safety. The online
games are tailored to school years and designed to help children learn at their own
pace. Not only does it make learning fun, teachers can access free Road Safety
lesson plans that are aligned to the Western Australian curriculum.
Once students join they receive their very own membership pack and access
to great benefits and discounts on heaps of fun stuff!
Road safety has never been more fun! The educational game has been used
in workshops to over 12,000 students and the Club has over 22,000 active
members to date.

Here’s what some teachers have had to say:
“Had the students totally engaged, the content was perfect for this
age group”
“An excellent resource and information package, sensitive and age
appropriate!”
“Whoever came up with the program deserves a ‘kudos’. One of the
best I’ve seen!”

In 2017 the RAC Little Legends Club
is giving four schools $5000 to spend
on resources. The two schools with
the highest percentage and the two
schools with the highest number of
student enrolled in the program by
30 September 2017 will win $5000.
Winning is simple!
For more information and to view
competition terms & conditions visit
rac.com.au/littlelegends or email
littlelegends@rac.com.au.
R15712

“Excellent use of technology! Kids were highly engaged!”

Get involved and WIN
$5000 for your School!

Win $5000 for your school!
RAC Little Legends club is a free and exciting road safety program for primary school aged
students. In 2017 we’re giving four schools $5000 to spend on resources. The two schools
with the highest percentage of students and the two schools with the highest number of
students signed up to RAC Little Legends Club by 30 September 2017 will win $5000.
For your school to be in with a chance, enter the competition today!

Visit rac.com.au/littlelegends for details
Terms and conditions apply. Competition ends 30 September 2017.

Leading Technology Rich Learning
Environments: The Eight Elements
of Success
VISION
A clear vision captures how a technology rich environment
will support your aspirations for learning and communicates
why this new environment will enhance learning, now and
in the future. Your vision will help build consensus among
stakeholders and get your community excited to be part of
the change. Your vision might be about increasing literacy or
establishing equity. Maybe it is about building 21st century
skills or engaging students more deeply through personal
learning experiences. You will want to have some ideas
about how technology will enhance what you are trying to do,
beyond simply replacing current systems.

TEAM
A team of influencers will help map out and implement your
vision for learning whist keeping the community engaged. A
technology initiative is often driven by one or two passionate,
innovative individuals. The planning team should share
ownership and responsibility to ensure a sustainable project.
Though the team will do the heavy lifting, particularly in the
beginning, an important part of the work is to advocate for the
vision, celebrate success and build a community that embraces
a new culture. When forming your team, include stakeholders
who have expertise and interest in each element so they can
lead the work.

COMMUNITY
Community buy-in and support will make your initiative
successful and sustainable. You want your teachers,
students, parents, board members, local media and
other stakeholders to be advocates and supporters
and to understand your vision to learning. A thoughtful
communication and engagement plan is a great way to think
about how to involve the community. Think about all the
stakeholders who care about your school, what you want to
share with them and how you will sustain the connection.

8
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Key Questions:
How will your vision for a new learning environment support
the mission of your school?
Will your vision focus on a specific area of learning?
Can you set specific, measurable goals that help define what
your vision will look like in practice?
If you have a technology plan, can you summarise it
into a sentence or two; explaining why a technology-rich
environment is important for your students?

Key Questions:
Who are the key stakeholders in your community?
Can you identify key people who could lead planning and
implementation around each element?
Do you need more than one person for certain elements?
What role will students have in your planning? Will they be part
of the decision-making process?

Key Questions:
Who are the community groups most invested in your
students’ and schools’ success?
What kind of information will they want to know?
What are some ways you already communicate with them?
What new communication methods could you establish and
sustain?
How might key community members contribute to the
strategic planning process?

MEASUREMENT

Key Questions:

Identifying your goals and how to measure them helps you share success and
identify areas to improve along the way. Technology rich learning environments
may measure increased engagement and decreased discipline problems; more
opportunities for student leadership and personal learning and a renewed
growth mindset among teachers. Measuring progress will help sustain your
new leaning environment. Schools that are most successful in doing this
identify the changes they want to see, determine how they will capture results,
commit resources and time to measurement and plan how they will share their
progress.

STUDENT LEARNING

What do you want learning with
technology to look like six months, one
year or two years from now?
When you walk into the classroom what
will your observe?
What are the key changes you want to
see and how might you measure them?
Who can help you measure progress
in the areas where you want to see
change?

Key Questions:

Every student learns differently and teachers have a broad range of comfort
and expertise with technology. Learning with technology helps students connect
to learning in ways that are relevant to who they are and what they care about.
It helps teachers discover and create engaging learning experiences. Learning
with technology provides teachers and students a universe of resources at their
fingertips. Teachers can use digital teaching and learning materials that already
exist or create their own. They can use their tools to build dynamic customised
materials for their community or to share with the world. Your vision will help
shape what you want teaching and learning to look like. Think about ways you
want to make learning more relevant, creative, collaborative and challenging.

PROFESSIONAL LEARNING

What do you want learning to look like?
What will you see when you walk into
your future classroom?
What learning activities support
collaboration, creation and innovation?
What are some basis resources
teachers might need to get started?
Do you want to use digital teaching and
learning materials from major content
providers? Or do you expect your
teachers to create their own?

Key Questions:

To create a culture of ongoing professional learning, provide a wide range
of multifaceted learning opportunities for your staff. Because technology
is constantly evolving and integrated into so many aspects of school, your
plan for professional learning needs to draw in staff members and build
excitement around ongoing learning. The most successful schools may start
with an orientation before devices are handed out and offer a range of learning
experiences for staff. Teachers, like students, learn differently and have different
levels of comfort with technology. Think about the best examples of professional
learning and create those opportunities with technology as a core component
of the experience. Professional learning in technology should not be a series of
isolated events but rather an ongoing part of your culture. When teachers are
confident with technology, they will try new things and want to learn more. Helping
your staff members find success creates excitement and gives them a chance to
expand learning opportunities for their students and themselves.

What are your expectations for staff
members to integrate technology?
Can you set specific, measurable goals
that help define what you want learning
and teaching to look like?
How might you determine what
professional learning opportunities your
staff need?
What opportunities are you creating for
staff members to share what they have
learned?

FINANCIAL SUSTAINABILITY

Key Questions:

A technology initiative is more than a onetime event.
It is about creating a new learning environment where
sustainability is considered from the start. What kind of
funding, people and supporting resources will you need to
make technology a mainstay at your school?

How might costs change from the first to second year?

What budget items might be reduced when you begin your
initiative?
What are some recurring costs that you can build into the budget
to sustain your initiative?
Will personnel needs and costs change to support the initiative?
OVER ››
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E DISPLAY SOLUTIONS
CONTINUED ››

ENVIRONMENT DESIGN

Key Questions:

Successful schools first image the learning experience they want for their
students and then build an environment that brings it to life. Everything from the
quality of the network and how you manage devices to the physical deployment
process has an impact on learning. Establishing a robust wireless infrastructure
for example helps students and teachers use and rely on the technology they
need to do their work inside and outside the classroom. When they trust the
infrastructure they are more likely to try new things. Successful deployment is
about more than just getting devices in the hands of students and teachers. It
is about preparing the community, defining expectations, choosing where to start
and how to scale, anticipated needs and being responsive as your initiative takes
shape and grows. Your environment design team needs to keep the student
experience at the centre of the conversation and decisions. It is essential to
involve teachers and curriculum leaders as well as technology specialist in the
design process.

Can your wireless network support a
significant influx of new devices?
Have you investigated the most efficient
options for setting up devices?
What kind of content should students
and teachers have when they receive
their devices on the first day?
How will the physical environment
support mobility and new learning
experiences?

Interactive Projectors
& Whiteboards
Interactive Projectors
& Whiteboards

Collaborative Touch Panels

Collaborative Touch Pane

Interactive TableTops

www.keepad.com

aborative Touch Panels

1800 463 279

Interactive TableTops

technology to engage!
®
Supplier on contract
No. 278 - Presentation Equipment

®
Supplier on contract

Interactive Flat Panels & TableTops

No. 278 - Presentation Equipment

®

02/11/2015 - 01/11/2018

SYDNEY - MELBOURNE - BRISBANE - PERTH

Supplier on contract
No. 278 - Presentation Equipment
02/11/2015 - 01/11/2018

Interactive
Projectors:
www.keepad.com
1800
463 279
NEW Epson EB-695Wi & EB-696Ui
CUA
AV S
2012

1800 463 279 www.keepad.com

CUA
AV S
2012

E - BRISBANE - PERTH

www.keepad.com
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Students spell out giant R U OK? to
encourage more caring conversations at school
Bateman Primary
School students from
Kindergarten to Year 6
challenged themselves
by physically spelling
out the letters, R U OK?
– involving every child in
the school.
In the lead up to suicide prevention
charity R U OK?’s 2017 national day
of action on September 14, primary
schools are being encouraged to help
their students learn skills to start
more meaningful conversations with
their peers. In doing so students
will increase their empathy and
connection with each other – right
from the early years.
Local school, Bateman Primary in
Western Australia is focusing on
encouraging their students to regularly
check in with each other, starting with
a fun and engaging demonstration of
the R U OK?’ logo.
Principal Marc Lockett said, “Every
child at Bateman – like every other
Australian child – can be taught the
conversational skills required for better
and more caring communication to
take into adulthood.

We want every child at Bateman to
learn the value of those words – ‘Are
you OK?’ Because they’re going to be
useful throughout their lives. That’s why
we’re passionate about getting behind
R U OK?”

Claire Orange, R U OK? Community
Ambassador and Child and Adolescent
Wellbeing Expert is part of the drive to
get the life changing messaging of R U
OK? into all primary schools.

R U OK? CEO Brendan Maher added,
“Promoting the power of conversations
to primary school students is an
exciting concept. To think that children
as young as four will be learning all
about how powerful their words are
– to themselves and others – surely
means that the adults of the future
will be more connected and better
equipped to support others who may
be struggling.”

“We can help equip children with
the tools to cope with childhood
social, emotional and learning
bumps. By helping them grow
stronger relationships with
themselves and others and
remembering to ask, are you OK?
if someone seems like they’re
doing it tough,” she said.

R U OK? identify four steps that
everyone, regardless of their age, can
use to start a conversation that could
change a life. It could be the little boy
sitting alone on the bench, the new
family who has started at the school or
it could be just checking in on a school
mate who doesn’t seem themselves.
The four steps to a conversation are
simple but powerful:
1. Asking – are you ok?
2. Listening

“This needs to become essential
learning for all children – for life!
We invite all primary schools to
embrace the R U OK? philosophy
to help students learn to
navigate conversations that will
help shape them into caring and
supportive teens and adults.”
For further information on the event
please contact Claire Orange on
0438 872 061 or email
claire.orange@bestprograms4kids.com

3. Encouraging action and
4. Checking in
2017 - VOLUME 37, EDITION 2 WORDS
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Leading From the Front at
Harrisdale Primary School
Karen Duncan, Principal Harrisdale Primary School, WAPPA Leading from the Front Grant Recipient

I

n 2016, I was privileged to open
a brand new school in the rapidly
growing suburb of Harrisdale
(located in the south-east corridor
between Canning Vale and Armadale).
The school commenced on 1 February
with 520 students and projections
predict the school to reach over 1000
students by 2019 (personally, I believe
we will reach these figures sooner).
After 16 months, we are currently
sitting on 830 enrolments.
We started with 28 teaching staff,
with an FTE of 24.4, plus two Level 3
deputies. The average age of teaching
staff was 33.5 years of age. Five
teaching staff were aged under 25
years, sixteen between 25-34 years,
six 35-44 years and less than a
handful of us of ‘mature age’.

So whilst this is a dream scenario
for all principals, there were a few
limitations. I will explain.
We formed our curriculum and learning
area teams and chose leaders. We
all met to discuss whole school
approaches, agreed strategies,
common language and connected
practice, and the development of
operational plans etc. In these early
meetings it became obvious that whilst
there was an abundance of talent,
many had never been in leadership
positions and were not confident in
their ability to lead. Leadership is not
necessarily an innate ability. It posed
some questions for me as a leader:

››
››

How do I teach the leaders to lead?
How do I develop leadership skills?

I know what you’re all thinking….what
a dream! And it is! A group of handpicked, enthusiastic, energetic, hardworking and totally dedicated young
teachers.

We had aspirant leaders and we
certainly had enthusiastic and hardworking teachers but how would
I develop this awesome group of
teachers to become awesome leaders?

However, of the 28 teaching staff, there
were no level 3 teachers (one had
been seconded to a deputy position
before commencing) and there were
two senior teachers. There were
six graduates, fifteen teachers with
between 3-5 years’ experience and
seven teachers with more than five
years’ experience.

This required me to ‘Lead From the
Front’ so in second semester I invited
members of the staff to participate in
a ‘Leadership Learning Community’.
The group met weekly after school and
participation was voluntary. Eleven
willing participants decided to join this
community.

12
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Initially, we discussed the good leaders
we had come across in our lifetime
and we identified the qualities that
categorised them as good leaders.
There were common threads that came
through:

››
››
››
››
››
››
››
››
››

Honesty
Good Communication
Confidence
Commitment
Positivity
Innovation
Intuition
Inspirational
Approachable

We also read a chapter each week of
Steve Dinham’s book, ‘How to Get your
School Moving and Improving’. (ACER
Press, 2008)
With the reading each week, the group
were emailed a set of reflective focus
questions for ‘homework’.
These questions prompted rigorous
and thoughtful dialogue at our weekly
meetings. Through these readings and
discussions we were able to identify
key points in the text (these I now
display as visual prompts in my office)
to guide our own leadership journey.

Good school leaders:

››

put students and learning at the
centre of all they do.

››
››
››

give a lot, expect a lot.

››

release untapped potential in
others.

››
››

empower individuals and groups.

››

give timely and appropriate
feedback.

››
››

model professional learning.

communicate vision clearly.
communicate high expectations
and lead by example.

trust staff to develop new
programs, policies and processes.

build leadership capacity and
sustainability.

››

collaboratively build consensus and
commitment.

››

develop competent, assertive, selfregulated staff and students.

››

continually evaluate, plan and act.

The learning community also identified
professional goals and tried our hand
at a fairly basic level of coaching.
Some goals identified were achieving
level 3 teacher status, year level and
curriculum leadership and deputy
leadership.

In 2017, as our enrolments grew,
so too did our staff. Our Leadership
Learning Community (LLC) now has
nineteen participants and we meet
fortnightly. We continue to seek new
readings to inspire our discussions.
In the upcoming weeks, thirteen of
our LLC will take part in ‘GROWTH
Coaching’ training, committing to both
school and weekend time. They will
use this coaching when observing
their peers and giving feedback. The
extension of their discussions with
their peers will be focussed on goal
setting and using their coaching skills
to support the person to achieve their
goals. Coaching is also utilised during
performance management meetings.
One of our teachers has just been
successful in achieving her level 3
teacher status, so on occasion, our
group divides so that aspirant level 3
teachers can work together with her to
develop their competencies for their
Level 3 application and portfolio.
Some of our future sessions will
also include application writing and
interview technique.

Whilst the year is still fairly new, the
current progress and status of our
group is:

››

15 Participants in the LLC have
put their hand up and been given
opportunities, to lead internal
curriculum and year level teams,
work shadow, mentor or be
mentored by other leaders or act
in the deputy position for brief
periods.

››

two members of our group have
now been appointed acting deputy
principal (one at our school, the
other at another school).

››

one has achieved level 3 teacher
status.

››

seven are applying for level 3
teacher status.

››

one has won a coordinator’s
position with the Department of
Education (whilst continuing to
teach at our school).

››

one is applying to become an Apple
Distinguished Educator.

At Harrisdale Primary, we continue to
strive to be our leadership best.

INTERNATIONAL SCHOOL
LEADERSHIP CERTIFICATE

MAXIMISE
IMPACT
YOUR

Find out more at wappa.asn.au
A contemporary, solid program that provides an outstanding leadership experience
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Our children are our
only natural resource
A brief insight of a study tour of Singapore
Cameron Lindley, Jacquie Cooper and Chris Burgess, Leading From the Front Grant Recipients

One country, one
resource:
‘Our children are our only natural
resource.’ This statement captures
the very essence of how education is
seen and valued from the country’s
leaders to the very people who make
up the rich tapestry that is modern
Singapore. School-based and other
education leaders uttered these words
not just to illustrate a point but with
intention to communicate the reality of
the situation. This is a stark contrast
to what we observe here in Western
Australia where mining and farming
communities being the driving forces
within our state’s economy. The level
of investment, management, future
planning, and value seen in these
industries in Australia is reflected in
the way Singapore treats the education
of their people.
Our host, from the Singapore Principals’
Association, reflected on a visit to
Australia and recalled being sprayed
with an aerosol in the plane as it began
its decent. Our colleague asked about
the purpose of this and in explaining
the importance of this biosecurity
measure intended to protect our natural
resources, we were reminded of our
recent experience entering Singapore.
On leaving the plane we were faced
by a camera that was performing a
thermal scan of passengers. While
there may be more than one reason
for this, it was explained to us this
protective measure was in place to
reduce the risk of severe sickness and
disease impacting on the nation’s only
natural resource- the people. Singapore
has enacted a process to protect its
most valuable resource, just as we
had sprayed visitors to uphold the
biosecurity of our country.

The national significance that is placed
on education changes the way in
which society views and respect the
role of the teacher and the role of the
principal. Principals in Singapore are
highly respected and are held in high
regard by all within the community.
They themselves refer to their work
as a calling and each contract within
a school as a 'tour of duty'. It is
evident in the way they speak about
their role that they are confident
that their individual contributions are
part of a greater cause, being that
sustained success of the nation.
Without education there would be
no future for Singapore. This cultural
difference impacts on the system and
the processes embedded in it. The
greater population of Singapore value
education and trust in the government
to build an education system that
underpins the short, medium, and long
term prosperity of the country.

One purpose, one
system:
A cornerstone to this success is the
control and authority over all education
institutions within the country. Whether
known as a mission school, catholic
school, government school and/
or independent school, all operate
within the same system known as
the Ministry of Education. Staff, in
particular school leaders, are rotated
between different types of schools and
it was not uncommon for principals we
had met to have served a ‘tour of duty’
at a mission school, a primary school
and a high school. This “systemness”
ensures strength, consistency, and
quality of many elements that are
integral to education including teacher
effectiveness, leadership impact, and
system-wide capacity development.
The ‘Permanent Secretary of
Education’ sets out the same

14
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guidelines for all schools. Funding
models, enrolment processes and
staffing structures are standardised.
Interestingly we learnt that the general
public view relating to government
schools in Singapore is that they
deliver a higher standard of education
than mission schools (equivalent to our
private schools).

One occupation, one
foundation:
To fully understand the unified
system for principal development in
Singapore you need to understand
the way in which one becomes a
teacher. The rigour, consistency, and
high expectations of teacher quality is
evident from the very selection into the
pre-service training course offered by
a sole provider known as the National
Institute of Education.
Prior to selection these candidates
have completed an undergraduate
degree across a broad spectrum of
subject areas and are high performers
within their respective subject. The
benefits of this exclusive institute
allows for high levels of control over
content, quality, and readiness of every
pre-service teacher.
From the first year of their career to
their very last, employees of Ministry of
Education are assigned a rating known
as their ‘Current Estimated Potential’.
This rating reflects what their line
manager observes to be their place
in the system. While this rating has
the ability to change it was indicated
to us that it didn't change frequently.
Moderation across schools of teacher
quality was a pillar in the confidence
and consistency of assigning these
influential ratings. The rigour and trust
in performance assessment provides a
strong foundation on which Singapore
delivers on performance pay. But it is
with consideration of factors such as

dedication, performance in relation to
years of experience, and not just the
outcomes their students achieve that
influence the final performance pay
allocation.

One calling, one pathway
The development of principals in
Singapore is referred to as 'the
pipeline'. The graphic below illustrates
the three distinct tracks.
Progression along the principal track
similarly reflects the progression of
a teacher through to vice/deputy
principal here in WA, with opportunities
provided for individuals to demonstrate
their capacity to perform the higher
duty roles.
At this point, identified vice principals
are intentionally appointed to schools
that have a need for their skills and
where their skills are complimentary
to that of the principal. This skill
matching is an important ingredient
in effective school leadership in
Singapore. If deemed suitable for the
role of principal, evidence through their
work and performance assessment, a
vice principal is invited to an interview
where they are further assessed for
their suitability for a principal’s role.

and deputy director. Successful
completion of this course see the vice
principal return to their previous school
until they are called by the ministry
to take up their first principal role or
placed in a school as the vice principal
in which they are set to take over as
due to the retirement or transfer of the
incumbent principal.

endearment but truly reflected the
way in which the principal’s supported
each other to build an internationally
recognised national education
system. The foundation of Academy of
Principals Singapore’s success is its
strong, effective relationships with the
National Institute of Education and the
Ministry of Education.

One profession, one
association

A fraternity: membership sharing a
profession, who freely associate as
equals for the mutually beneficial
purposes, harnessing the collective
genius, in order to take collective
responsibility of their profession.

Once a principal, the individual
becomes part of the Principals
Association, known as the Academy
of Principals Singapore.  At a glance,
the academy looks like any other
principals’ association. Governed by a
board of members, its functions are to
provide collegiate support, work with
the system to build the capacity of the
principalship and positively influence
the education agenda. Spending time
with members, alumni and the dean
of the academy it became evident that
‘the fraternity’ was not just a term of

The opportunity to observe and
experience another system gives
us insight to the things we do really
well, and where we can improve. Our
schools are good schools; they are led
by great principals. We are the system
we work within, and it is up to us all to
lead from the front.

Suitable candidates enter into a course
of study co-authored by the Ministry
of Education and the University of
Singapore, known as a Principal’s
Certificate. Twenty five to thirty five
participants are released to engage
in this six month full-time course of
study. The course explores elements of
leadership such as change, developing
vision, people development and has
participants engage in a range of
action learning tasks which end with
an action based project within a school
they are not attached to. Alongside
the assessment of their capacity, their
strengths and leadership qualities are
noted by the cluster superintendent
2017 - VOLUME 37, EDITION 2 WORDS
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How to turn the voice
in the wilderness into a
tsunami of change
High Performing Teams and Embedding Workplace Safety.
Friday 28 April was
World Day for Safety
and Health at Work and
Workers’ Memorial Day.
It is a day to remember
those who have died at
work and think about
how our actions can
prevent future workrelated deaths, injuries
and illnesses.
Embedding a ‘safety culture’ in
an organisation is a difficult thing
to do, especially if there are no
pressing external drivers. The lonely
person who is designated to be the
workplace ‘health and safety’ officer
or even the elected Health and Safety
Representative or Health and Safety
Committee member in a school can
feel like a salmon swimming against
the overwhelming flow of student
duty of care and child protection
issues. The average health and safety
designate dashes from issue to issue
in a reactive way and hopes that
nothing large crops up that will cause a
serious injury which will bring down the
investigative and prosecutorial force
of the Worksafe agency. When control
measures are developed, they are
often ignored because they don’t quite
fit into other prerogatives.

16
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Clearly, that is far from ideal in terms
of a school’s obligations to look
after its students and staff. So does
creating a ‘safety culture’ mean
changing the salmon and stream
metaphor into a boat flowing on a river
in the same direction, or is it part of
the river itself?

high performing teams. I use this
example because cultural change,
such as creating a ‘safety culture’ is
innovation. And because safety is not
a standalone, developing the same
values and processes for all workrelated activities is aimed at creating
high performing teams.

Going behind the slogan, what exactly
is a ‘safety culture’ in a school?

Amy Edmondson found that high
performing teams collaborate and
learn together in identifying issues and
solving them together. Interestingly she
found that teams that reported the
most “mistakes” in their processes
and then went on to solve them had
the best overall results.

Being realistic, this does not mean
absolutely no injuries and total safety.
The overlap between workplace safety
with student duty of care means that
there will always be some risk, but
the hazard causing the risk must be
identified and, where it is not
reasonably practicable to eliminate the
hazard, it must be managed.
Having as many people as possible in
a school involved in not only identifying
hazards but looking for solutions to
find the ‘best reasonably practicable’
solution seems a good way of defining
a safety culture, rather than leaving
safety implementation to the lonely
salmon. While the logic seems
sound, it is clear that following such
a path can also lead to duplication,
inappropriate responses, general
waste and, for those of us who like to
dramatise, ending in total anarchy.
So how can we obtain the benefits of
many brains without running amok?
Some light is cast from Amy
Edmonson’s (Harvard Business
School) research on innovation and

Not all identification of mistakes or
potential mistakes leads to taking
ownership of solutions; not all
teams collaborate. One factor that is
important in fostering collaboration
is ‘psychological safety‘ (article
by Tim Austin). This means that a
person feels safe in bringing up
issues or ‘mistakes’ so that they can
be addressed. Following the Royal
Commission into Institutional Child
Abuse, psychological safety is now a
concept well-understood when it comes
to reporting child abuse. In the context
of safety, knowing what to report and
what to aim for in finding solutions
requires leadership both at the team
level – Heads of Department or Year,
as well as leadership and support
from those with specific expertise,
and those with the ultimate means of
resourcing change – Principals, Boards,
and Business Managers.

Where should a school
start?

back to their desks or have to search
for the right form (and then give it to
the right person). Online systems also
make analysis of hazards, incidents
and near misses as easy as clicking,
for immediate collation of results, such
as falls down a particular set of stairs,
or back injuries or even stress claims.
Reporting is to be encouraged and
not seen as being troublemakers or
whiners. Identifying hazards before they
cause an injury is to be rewarded.

Naturally training in workplace health
and safety is a very basic first step.
Everyone must know what a hazard
is, understand why you need to
assess the risk arising from a hazard
(likelihood, consequences, control
effectiveness) and how to approach
identifying appropriate controls (the
hierarchy of controls).
Be explicit in expecting high standards.
Let it be understood that your school
should be a safe place for everyone
and that includes both the health and
safety of staff, as well as the health
and safety of students (also known as
student duty of care).
The next step is having a simple
and straightforward way of notifying
hazards, injuries, and near misses.
Online reporting systems which can
be used from a mobile phone, tablet
or desktop beat paper systems hands
down. They encourage immediate
reporting rather than ‘leakage’ when
WDF12815_BlueChair_HalfPageA5_FA01.pdf
people have to remember when they go

And finding solutions is everyone’s
business. Teams closest to the hazard
should work out collaboratively what is
possible and what is reasonable and
then implement it. If it works, then
pass the knowledge on to other teams.
If you can’t work it out within your
team, throw it open to others. Issues
like how to communicate during an
evacuation or planning and managing
excursions or managing contractors
can almost always be done better
when exposed to the collective wisdom
and experience.
1

teachers, this will be a base on
which to build your health and safety
awareness. If your school has not yet
used this approach to identifying and
solving problems/issues/challenges,
this is an excellent opportunity to
innovate, and not just with improving
health and safety, but also with its
close relative, student duty of care,
and any other matters which can be
reviewed and improved.
References:
Austin, Tim   Making It Safe: The
Importance of Psychological Safety
Edmondson, A (2013) Teaming to
Innovate Jossey-Bass, San Francisco
Hanna, Julia Turning Employees Into
Problem Solvers  Working Knowledge  
Harvard Business School, 30 August
2012
About the author
Svetlana Pozydajew is a Senior GRC
Consultant in the Sydney Office of
CompliSpace.
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We believe that education is of the utmost importance –
not just for the children of today but for our world tomorrow.
This belief has driven our team, for over half a century, to study
how children learn – from a behavioral, ergonomic and
cognitive perspective – to develop furniture that is flexible,
adaptable and stimulating.
To find out more about our innovative range of educational
furniture visit woodsfurniture.com.au or call 1800 004 555.
We’re for flexible learning
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A spectacular sunny day set the scene for endless possibilities to be achieved on
the beautiful Joondalup Golf Course. The day commenced with some practice on the
driving range with free balls and coaching tips from a Joondalup coach. After a quick
briefing, 18 teams boarded their buggies and set off for 18 holes Ambrose style in
contest for the illustrious Jeff Wood Memorial Trophy and the opportunity to drive home
in a brand new car if a hole in one was achieved thanks to OSHClub.
The ninetieth hole was visited by 5pm, followed by a two course dinner and the presentation of awards. Special thanks to
our MC Ron Crabbe who also formed part of the organising committee with Rod Steere and Ian Anderson.
Special thanks to OSHClub for being the major sponsor of this event. Without their commitment and generosity this event
could not happen.
Thanks also to Teachers Mutual Bank and photography sponsors Fotoworks for the event images.
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Is your Before &
After School Care
program the right
fit for your School
Community?
Find out how you can ensure your families have
access to the highest quality Before & After School
care program by calling:

Rick Berwick today on 0475 809 116
oshclub.com.au (08) 9261 3200
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Winners are Grinners: 1st Best Gross – Jeff Wood Trophy presented by Simon Hughes OSHClub Rod Steere, Rudy Gecas, Pete Callow, Marinus Potter

A very close 2nd Best Nett Winners presented by Jason from OSHClub Guy Asser, Brad Snelling, Michael Brooks and Charlie Serravite

Ethical
banking

Only three banks in the world have been named as a
2017 World’s Most Ethical Company1. And we’re one of them!

Find out more today
tmbank.com.au/wme or 9421 8701
Membership is open to citizens or permanent residents of Australia who are current or retired employees of the Australian education sector or family
members of members of the Bank. 1. The World’s Most Ethical Company assessment is based upon the Ethisphere Institute’s Ethics Quotient™ (EQ) framework.
The Ethisphere® Institute is a global leader in defining and advancing the standards of ethical business practices that fuel corporate character, marketplace trust
and business success. More information at: http://ethisphere.com. Teachers Mutual Bank Limited ABN 30 087 650 459 AFSL/Australian Credit Licence 238981
00711-CSR-0417-WME-Words-180x125

In fine Presidential form!
Colin Pettit, Rudy Rybarczyk, Stephen Breen,
David Ingle

Go long or go home!
Brain Borlini, Les Coles, Frank Pansini, Craig
Fritchley

Formula 1 Style!
Mike Devlin, Tony Watson, Simon Hughes,
Gary Quinn

Iron Men:
Greg Brice, Ian Anderson, Ian Herbert,
Barry Liddelow

A Few Good Men!
Rod Lowther, Bob King, Gerry Baker,
Scott Stene

The more we practice the luckier we get!
Glen Jolliffe, Peter Rigden, Ron Crabbe,
Colleen Cuomo

Design & Print Services

Annual Reports | Business Plans | Yearbooks | Brochures | Flyers | Presentation Folders | Logo Design
Banners | Business Cards | Letterheads | Promo Marketing Photography | Drone Photography
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Promo Marketing
Photography
(for print and web media)

Brochures
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We can take CARE of ALL your Marketing Needs.
Special Offer for WAPPA Members:

Book with Fotoworks and get 25% Off Design & Print Services
Conditions Apply: Schools with 200+ Enrolments. Not valid in conjunction with any other offer.

PO Box 1064 Osborne Park DC WA 6916
P: (08) 9244 8211 F: (08) 9204 4138
E: wecare@fotoworks.com.au

Connect with Us

KEEPING SCHOOLS SAFE
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yatt Hancock had no idea that his first day back to class after school holidays might very well have been his
last. The Year 12 Bunbury Catholic College student was sitting in math class on that fateful day in April 2015
when suddenly his heart stopped beating and he slipped to the floor, unconscious and not breathing.

When school nurse Miranda McKee
was notified she raced to the scene
and immediately started performing
CPR on Wyatt while another staff
member called triple zero (000). For
six long minutes she kept him alive
by doing compressions on his chest
until paramedics were able to apply a
defibrillator onto his chest and shock
his heart back into a regular rhythm.
Wyatt was then flown to Fiona Stanley
Hospital where he was placed in
an induced coma for four days and
was later fitted with a pacemaker.
Thankfully Wyatt has since made a full
recovery.

ARE YOU “ST JOHN
SAFE”?

In August that year, inspired by
Wyatt’s story, St John chose Bunbury
Catholic College to become the
recipient of a lifesaving automated
external defibrillator (AED) and thereby
become the 1,000th Community First
Responder (CFR) location. The CFR
program creates a direct link between
the triple zero (000) call centre, local
communities and organisations. The
program enables bystanders to use
AEDs on victims of sudden cardiac
arrest in the vital minutes before the
paramedics arrive.

A number of schools across metro
Perth are now accredited including
Hale School in Wembley Downs, which
undertook an ambitious campus-wide
first aid training day of 200 of its staff
in 2016.

There’s no doubt that without the
lifesaving actions of Miranda, Wyatt
may not have survived that day. His
story illustrates the importance of
ensuring all school personnel are first
aid trained as you never know when
they may be called upon to save the
life of a student or co-worker.

Fortunately St John has launched a
program called St John Safe which
makes it even easier for principals to
ensure that their school is doing its
utmost in regards to safety standards.
The program, which started in June
last year, officially recognises schools
and childcare centres that are ready
for any first aid situation and the
accreditation process involves the
undertaking a safety assessment of
the facility, conducted by a St John first
aid specialist.

This was the culmination of six months
of planning and was the largest group
of participants St John has ever
trained at one venue in an accredited
course. Twenty St John first aid trainers
delivered the nationally accredited
teachers and education support staff
course, which took the Hale staff
through lifesaving CPR training as well
as passing on first aid for asthma,
anaphylaxis, bites, stings, and choking.
Training was held in 10 different rooms
across the school.
St John first aid services and training
general manager Aaron Harding said
the St John Safe program helps to
ensure schools have the optimum first
aid training and systems in place to
meet the needs of their facility.
“The St John Safe program is a way of
communicating to parents and the wider
community that the school has the
appropriate first aid training, equipment
and systems in place to deal with an
emergency situation,” he said.
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Recommendations from the St John
Safe assessment may include enrolling
staff in first aid courses, the provision
of defibrillators at the facility, ensuring
the appropriate number of first aid kits
are in place and running child-specific
first aid sessions for groups of parents
and caregivers on site.
Guildford Grammar School is another
accredited educational facility and
principal Stephen Webber said that the
school prides itself on ensuring the
utmost safety and care of its students
at all times.
“The St John Safe assessment is a
great way to check that our controls
and processes around treatment and
medical incidents requiring first aid
were in line with the ambulance service
recommendations to ensure the best
possible outcome for the patient,” Mr
Webber said.
“We are pleased to be working with St
John on our first aid training and we
view the St John Safe accreditation as
a positive partnership focused on the
wellbeing of our students and staff.”
St John offers a wide range of
accredited first aid courses that are
available for school staff, which run
from 1.5 hours to one day in length.
These courses can be specifically
tailored for school environments and
for ease of access, there is also the
option to have them run on campus.
Additionally, St John has recently
developed two accredited first aid
courses on anaphylaxis and asthma
that run for 1.5 hours, which will be of
great value to educators.

The St John Safe program has been made available free of charge to WAPPA members.
To find out more, click to: www.stjohnambulance.com.au/first-aid-training/workplace-first-aid-compliance.
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Proudly supporting WAPPA since 2010.

Hello everyone!
Konica Minolta are proud to announce their
partnership with WAPPA is being continued into
2017.
Introducing Konica Minolta’s Education Team….
Chris Puff (left) and Sean D’Souza (right).
Some small changes have occurred with in
Konica Minolta since the last edition of WORDS
Magazine.
We introduced Chris Puff to you in the last
edition. Chris has extensive knowledge in the
reprographic industry along with 3D printing.
Chris will now look after all Education North of
the Swan River.
Sean has been with Konica Minolta for over
10 years and has managed a number of our
Sectors. In particular, he has focused on all
Secondary Schools for the entire Metropolitan
Area and has a wealth of knowledge. Sean will
now be looking after all of Education South of the
Swan River.
Sean & Chris work as a closely as a team to the
point where they share a desk space!
Please feel free to contact them at any point in
time for all your document & 3D printing needs.
Chris Puff
M: 0413 531 337
E: chris.puff@konicaminolta.com.au
Sean D’Souza
M: 0403 133 788
E: sean.d’souza@konicaminolta.com.au
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Konica Minolta are the preferred supplier of
Papercut to Western Australian Schools.
Take the frustration
out of everyday
printing.
Give staff and
students the
answers to everyday
problems. PaperCut
MF is the easy way
to automatically
monitor and manage
copying and printing
in your organization,
giving you control
over your costs
and environmental
impact.
PaperCut MF
checks print jobs
on the print server
and analyzes them,
applying rules to
enforce your print
policies.

WAPPA has you covered!
One of the benefits of being a WAPPA member is that you are
covered on your journey to and from work. In the unfortunate
event that personal injury, permanent disability or death results
from an accident on your journey to and from work, WAPPA has
you covered, as your workers compensation policy does not
cover travel to and from work.
WAPPA’s Journey Personal Accident Cover insurance provides a lump sum payment in the event
of death or permanent disability. It also provides weekly benefits for personal injury as a result
of an accident on the way to or from work.

1. When am I covered?
All members are covered whist you are engaged in direct travel to
or from your normal place of residence and to or from your place of
employment. The insurance also extends to include cover for activities
undertaken during lunchtimes and meal breaks.

2. Who is covered?
All WAPPA financial members to the age of 80 years are covered by the
policy. You need to be a financial member at the time of the incident.
Dependents are not covered under this policy and there is not an option
to enable members to take up additional cover for family members.

3. Is damage to my vehicle covered by this policy?
No, the cover is for personal injury only.

4. Who is the insurer?
The insurer is AIG Group, the biggest insurer in the world.

5. How do I make a claim?
Call WAPPA immediately and we will take care of your claim.
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Leading an Effective
Numeracy School
Dr Paul Swan and Katrina Bonetti

I

wish to acknowledge the work of
Paul Woodley; retired Principal
and thoughtful leader. Much of his
wisdom is reflected in the words
that follow.
Over the last six years I have
participated in many initiatives
designed to improve the teaching of
numeracy in primary schools. By far
the most effective approaches involve
leaders participating and promoting
Whole School Professional Learning
within the school. This does not mean
that the Principal has to run initiatives
such as Whole School Numeracy
Blocks, but rather have enough
understanding of the process to
distribute leadership to other leaders
in the school. Building the capacity of
teachers to lead projects within the
school is a prerequisite to sustaining
change. The Principal needs enough
knowledge to ask pertinent questions
at appropriate times and to monitor the
progress of school-wide initiatives
There have been far too many failed
revolutions in schools as a result of
launching into ‘programs’ without
enough reconnaissance and planning.
Having worked with over 200 schools
on developing whole school numeracy
approaches I have gleaned some
insights that I would like to share.

Spend Time Developing a
Vision

“...leaders who ‘orchestrate and participate’
in professional learning with their teachers
will have the most impact on the way
curriculum is delivered in their schools.”

26

2017 - VOLUME 37, EDITION 2 WORDS

The school needs to develop a ‘vision’
of what effective numeracy might
look like in the school. This will vary
according to the school context.
Consider the abilities of the children,
the experience of the teachers,
the physical resources and the
expectations of the community. I have
noted that many misunderstandings
occur at this point because terms may
not be clearly defined. For example,
teachers refer to the basic number
facts, but what are they? Some
teachers equate basic number facts
with the ‘tables’ – multiplication facts,
however there are 390 basic facts;
100 addition facts from 0 + 0 to 9 +
9 and the related subtraction facts,
100 multiplication facts 0 x 0 to 9 x
9 and the related division facts (note
that it does not make sense to divide
by zero). A lot of time can be wasted
when terms have not been defined and

time has not been spent laying out a
vision. However if all you do is work on
a vision statement then not much will
be achieved.

Collect Some Data
Everyone has an opinion and opinions
need to be valued, but schools need
data to ensure that they are not simply
‘opinion based’ decision-making
organisations. Decision making
must be data driven. I remember
distinctly an example where a teacher
was unhappy about the knowledge
of ‘tables’ in his year five class. I
observed over one morning tea in
the staff room how the idea of a
‘basic fact blitz’ started to catch on.
While I commend the enthusiasm of
the staff I am always aware of the
demands on teacher’s time and how
this initiative might have impacted
on what was going on in the school
mathematics program. I suggested
that the children be given a Westwood
(2016) one-minute basic facts test to
determine the extent of the problem.
The data came back showing that
‘tables’ knowledge across the school
was above average for Australian
norms. Division facts however, were a
problem. A lot of time and effort was
saved as a result and professional
learning on division was undertaken.
Targets were set and the results of a
short intervention on multiplication and
division were evaluated.

Focus the Professional
Learning in the School
My colleague often quotes the “LGLG”
approach to professional learning.
A flyer or email arrives outlining a
possible PD offering. Some staff say
“Looks Good, Lets Go!” It might be an
excellent professional development
opportunity but how does it fit the
needs of the school and match the
data. Continuing with the ‘tables’
example above, it would make no
sense to head of to a PD on Geometry
if the school had a focus on division. It
is clear to me – despite the fact that I
make a living from offering professional
learning in mathematics that the best
learning comes from within the school
community.
Teachers can share, try and discuss
aspects of teaching of mathematics

with their peers. Teachers can
observe other teachers and provide
feedback. When this is focussed and
teachers have been taught how to
give feedback to peers this can be
most rewarding. For example, teachers
might look at ways of improving the
use of mathematical vocabulary. A few
teachers might try using ‘Thinkboards’
as a way of improving vocabulary or as
an assessment option. Insights from
using the Thinkboard with children may
be shared with staff and suggestions
made for improving the effectiveness
of this tool within the context of the
school.

the leadership is being distributed and
teachers are shown recognition for
doing a good job.

There will be times when leaders
decide that outside input is required
and groups may attend courses or
coaches may be employed to support
initiatives within the school. This would
form part of an overall PL plan based
on the school vision and the data
analysis.

Teachers will need the support of
their leaders in order to continue
improving the way that mathematics
is taught. Leadership literature
(Johnson and Demspter, 2016) would
suggest that leaders who ‘orchestrate
and participate’ in professional
development with their teachers will
have the most impact on the way
curriculum is delivered in their schools.
This does not mean that leaders have
to run the professional development
but they need to identify what the
children need to learn in their school
(data) and then support teachers
to develop the pedagogical content
knowledge to teach the children what
the need to learn.

Build Sustainable
Structures through
Instructional Leadership
In order to maintain whole school
initiatives, structures need to be
embedded into the operational plans
and pedagogies of the school. For
example, many schools have opted to
develop a whole school approach to
the way lessons are structured. This
might seem like a simple idea, but
it is extremely powerful. A structure
such as “iStar” might be chosen. After
attending some professional learning
on developing a whole school approach
to lesson structure teachers might try
improving the start of the lesson or
they might focus on the “review and
revise” elements of the lesson.
Once a lesson structure is in place
teachers might focus on where
and how the literacy aspects of a
mathematics lesson are covered.
When are new words introduced? How
are the introduced? What structures
do we have in place? (eg Thinkboard,
Word walls etc). One structure builds
upon another. Certain teachers in the
school can become the ‘go to’ people
on certain structures or parts of a
structure. A new teacher to the school
might be advised to talk with a teacher
who is good at the “review and revise”
part of a lesson. When this happens

Final Thoughts
I am reminded of the words of Sir
William Cockroft, the editor of the report
“Mathematics Counts” in the UK.

"Mathematics is
a difficult subject
both to teach and
to learn"

WAPPA provides quality professional
learning in this area. The next “Leading
an Effective Numeracy School” PL
session is on Monday August 7 2017,
and if this article has “struck a chord”
with you, I would strongly encourage
you to attend.
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On the Lighter Side

Acronyms: It’s not always
as plain as ABC
Noel Bourke, Retired WAPPA member

I

have been retired for some time
now, but I think I may try to get
back in to an education faculty at
one of the universities to provide
what could be the most important
education course of all, Eduspeak
Acronyms 101.
These days, no educator can conduct
an erudite conversation about schools
and schooling unless they have a
good understanding of educational
acronyms. I mean NAPLAN, PISA,
AITSL, TIMSS, SBM, GERM, RED, LOTE,
SID, ERG, FTE, ESL, BER, ESS, SAER,
HRMIS, IPS, PCB, RAMS and SCFM are
just a few of the many acronyms that
crop up in daily conversations between
principals and teachers. Conversations
about SID and ERG are usually
conducted with quivering voices and
some sobbing.

birth to the acronym HHA. In the early
1970s the Education Department
decided to call primary Headmasters
and Headmistresses Principals, so
around 1974 the HHA morphed in
to WAPPA. We all know what WAPPA
stands for. It stands for no nonsense
where the Principalship is concerned.

These are just some of the hundreds
of important acronyms that educators
will need to comprehend and drop
intelligently into their conversations
with colleagues, if they are to gain and
maintain professional respect.

When I started my teaching career,
back in the depths of the 20th Century,
about the only acronym I needed
to know was ED, which of course
were the initials of the Education
Department. Over the years, ED
became EDWA, WAED, MOT, DET and
now the DOE. There were a couple
of others: PE for Physical Education
and PEAC, a programme for extending
and challenging gifted children. PWD
was the Public Works Department
that visited schools at least every
seven years for a repair and replace
maintenance programme. Over time the
PWD acronym changed, as did sadly
the quality of the maintenance. PWD
became BMA then CAMS. Not sure
what they call it today, which is just as
well because it probably isn’t printable.

About the only acronyms going around
in the 1950s were HM for Headmaster
or Headmistress and DHM and FM
for the Deputy and First Mistress. It
should be noted that a First Mistress
was not a Headmistress but the
female equivalent of a male Deputy
Headmaster. WAPPA had its origins
with the formation of the Headmasters
and Headmistresses Association
on November 25, 1953, which gave

During the 1970s we met up with
USSR. No, not the communist
dictatorship, but an acronym for
Uninterrupted Sustained Silent
Reading. The idea was that after lunch
everybody in the school would read
silently for ten or fifteen minutes or
until somebody interrupted. Problems
occurred when a hardworking teacher
fell asleep during this glorious period
of golden silence and nothing else
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happened until some brave or foolish
student managed to wake them, so
that lessons could resume.
In the 1980s an interesting group of
fun loving, retired educators used to
meet for social occasions in the State
School Teachers Union building. In
order to attract more retired teachers
and administrators to these friendly
gatherings, some wit decided to
advertise the meeting times and the
venue in the Union’s newspaper, The
Western Teacher. These adverts ran for
about three months before somebody
in authority at SSTUWA decided that
the group’s acronym was not suitable
for publication. So, sadly, the Retired
Officers of The Education Department
Group gradually disbanded. You can
work it out.
I was so keen on using acronyms
that I even made up two of my own
to use in the school programme at
Donnybrook District High School in the
late 1970s. It was at the time when
Manual for boys and Sewing for girls
was being replaced by more general
craft activities for both sexes.
We decided to devote Term Three to
having a variety of art/craft options,
which children from Year 4 to Year
7 could choose to join. By utilising
the skills of the staff and various
parents, we offered Macramé, Tiedying, Knitting, Clay Modelling, Design,
Woodwork, Metalwork (Well it was a
District High School and the Manual
Arts teachers were keen), Puppet

Making, Electronics, Motor Mechanics,
Basket Making and Cooking. I taught
science to the Year Ones so that Mrs
Tricia Gibbs could take the macramé
class. We had about 8-12 students
from Years 4 to 7 in each group.
After five weeks, students moved to
their second preferred option. The
programme worked quite well. We
called it Child Hobbies and Other
Subjects. That’s CHAOS for short.
Then we thought if we can do it for Art
and Craft maybe we can do it for sports
as well. This led to children being able
to choose from a variety of sporting
activities instead of the usual football,
cricket, softball and netball. However,
we made sure that the sports option
programme started after the football
and netball season finished. Once
again, by utilising staff and parents, we
could offer basketball, soccer, hockey,
golf, lacrosse (junior version), tennis,
badminton, table tennis and lawn
bowls. As per the CHAOS programme,
children from Years 4 to 7 indicated
their first and second preferences and
we changed groups after five weeks.
We had between 8 and 16 students
in each group. We conducted this
programs on Wednesday afternoons.
We called it Really Interesting Other
Type Sports. That’s RIOTS for short.
Both programmes worked quite well.
The only problem I had with them was
when the South-West District Director,
Barry Godley, visited the school and
noted that RIOTS and CHAOS were
listed on the school’s timetable each

Wednesday and Thursday afternoon. Of
course, when I explained the situation,
Barry was very happy for CHAOS and
RIOTS to continue at Donnybrook
District High School
I suppose this was when I first realised
the value of everyone knowing exactly
what an acronym stands for. In my
recent role on the WAPPA Support Line
I noticed principals using acronyms as
if they were actual words.

“My RED and CRO did not
support my BER proposal at all.
Now they tell me SID and ERG
may become involved. I have
to make an appointment with a
counsellor at ESS.”
“According to PISA and NAPLAN,
we are making good progress
as far as the OECD is concerned
but ACARA says AITSL will need
to be revisited if we are going to
improve LOTE and ESL.

About a year ago, on the WAPPA
website, I saw an advert for a SKWIRK.
I do not know what the letters stand
for, but I found out that it is an online
teaching resource. I am not sure if
SKWRK is a true acronym or just an
eye catching alphabetic pot pourri for
some abhorrent, misspelled version of
SKOOL WIRK. A worrying trend could
be developing. Pseudo acronyms could
infiltrate Educated Acronym Eduspeak,
creating confusion in all Eduspeak
Acronym conversations.
On second thoughts, maybe I need to
expand my Eduspeak Acronyms 101
course into a full-blown PL programme
for all WAPPA members. Thanks to
modern technology I can run it each
year from home on my own website.
I will call it Basic Acronym Learning
Online Now Every Year. That’s BALONEY
for sure!

“I looked on RAMs for a
redeployed TDSC but because we
are an IPS the RED said I needed
to rationalise my AFTE with my
SFTE.”
Fluent acronym speakers will have no
trouble translating the above examples,
although a few may struggle with the
principal searching RAMS for a Teacher
Development School Coordinator, or
TDSC, to those fluent in Acronymonia.
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Leadership:
A Shared Vision

W

hen Frank Pansini was
appointed to open Aubin
Grove the first item on
his agenda was the
formulation of a clear, shared vision.
A commitment to a direction that
would bind and guide him and the
school community in the direction they
would take and the decisions they
would make. One that represented the
beliefs, aspirations, dreams and views
of the families and staff who would
join him on this new adventure into
the unknown.
Over the next year or so, and after
extensive consultation and input from
all stakeholders the vision took shape.
Staff, students and families all bought
in and it formed the bedrock upon
which the school was formed and
would grow. And it has held them in
good stead in the six years since.
It was only after this process was
begun, that Frank felt he could make
the right decisions about the more
practical decisions that needed to
be made including those to do with
staffing, programs, pedagogical
direction, resources and the like.
Like all principals Frank had his
own beliefs and vision but it was
the process, which he undertook
with those who joined him, and their
unwavering commitment to their
shared vision, that has enabled the
school to achieve the goals they set for
themselves.

30

2017 - VOLUME 37, EDITION 2 WORDS

Central to this was the establishment
of a simple yet powerful, clearly stated
and shared purpose that at Aubin
Grove, every student is a successful
learner and every teacher is an
excellent teacher. Obviously closely
aligned to the Department’s purpose,
this commitment to the achievement
of the purpose became the basis
for which every decision made. If it
didn’t help students to achieve better
outcomes and teachers to become
better teachers, it didn’t happen.
At Aubin Grove, rigorous selfassessment, honest reflection and
willingness to take positive action
have been key to achieving excellence.
Knowing what excellence looks like,
where the school is situated in relation
to that, and prioritizing the order in
which tasks were undertaken was
fundamental.
Using school improvement
tools from AITSL, ACER and the
Department, Frank led his staff, via
extensive consultation, to identify
and understand the qualities that
characterize exemplary schools and to
use them to build a picture of what he
and his staff wanted their school to be.
Crucial to this has been the unrelenting
quest for continuous professional
improvement, based upon a culture
of consultation, collaboration and
trust, that has enabled staff to reflect
on their practices in a safe yet highly
accountable way in order to grow

professionally and improve student
learning outcomes.
The result of this is a school that is
characterized by particular features.
These characteristics are:
Whole School Approaches: All staff are
committed to, and supported in, their
application of agreed whole school
approaches in key areas of literacy,
numeracy, science, pedagogy and
assessment.
A highly effective distributed leadership
model: Key staff are elected by their
year level colleagues to the Curriculum
Leadership Team to provide support
and teacher voice in all matters
involving the students’ and school’s
performance. They also lead weekly
collaborative year level meetings and
support their team to successfully
implement whole school approaches
and requirements.
Collaborative Processes: This
includes but is not limited to weekly
collaborative DOTT that enables regular
year level meetings to occur where
the students’ learning outcomes and
collaborative planning are the focus;
after school meetings once per week to
engage in professional learning, whole
of school staff meetings, committee
meetings and additional year level
meetings
Whole School Assessment Approach:
A systematic approach to assessment
across the school that provides data

for analysis of student learning and
effectiveness of teaching programs as
well as a means for identifying student
progress.
A clear focus on teaching and learning:
Hattie’s Visible Learning is the basis
for Aubin Grove’s examination of
“what works best” when it comes
to impacting on student learning.
Staff are committed to a rigorous
and challenging professional
learning model and are supported in
implementing agreed strategies by a
spaced and sequenced professional
learning program and the continuous
support of school appointed staff in
the role of Impact Coaches.
Classroom Observation and Feedback:
The staff at Aubin Grove understand
that highly effective teaching practices
are the key to improving student
learning throughout the school.
Consequently, they require feedback on
the extent to which they are successful
in implementing them. School leaders,
impact coaches and coaching partners
provide regular, detailed feedback to
teachers on their classroom practices
reflecting on the school-developed
pedagogical framework and negotiated
visible learning goals.
Effective Staff Induction: Aubin Grove
is a large school that experiences a
large turnover in staff each year, mainly
brought about by rapidly increasing
student enrolments and large numbers
taking parental leave. An effective and
ongoing induction process that begins
as soon as a teacher is recruited, and
before they commence at the school, is
key to ensuring a smooth, successful
transition to the school occurs.
A Positive and Supportive School
Culture: Staff well-being and care is
paramount at Aubin Grove. All staff
understand that they operate in an
environment of high expectations
and that their well-being is crucial to
achieving this. Trust is paramount in
the coaching cycle, professional growth
is valued highly and structures are
in place to cater for physical, social
and emotional well being. Importantly,
school leaders possess strong
emotional intelligence and work closely
with teachers and education assistants
to ensure they build positive, caring
relationships, supporting them
whatever their needs may be.

The whole school commitment to the
FISH Philosophy, which has been a key
plank of Aubin Grove’s structure since
its inception, helps provide a common
language and framework for staff to act
toward each other.
The four FISH principles are embedded
across the school, including
classrooms, providing a commitment to
behaviour based on making the school
the most positive environment for
teaching and learning it can be.

As Aubin Grove enters its seventh
year the challenge for the school is to
maintain and build upon its successful
start and ensure that it continues to
achieve high standards. The structures
that Frank and his leadership team
have put in place, combined with a
whole school commitment to a strong
improvement agenda and a continued
clear focus on its core objective of
ensuring every student is a successful
learner places it well to do so.
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CONTACT YOUR RELIEF STAFF, FAST
The App that contacts your preferred relief staff in a click.

Group your staff in order of preference.

Alert them to a vacancy within your timeframe

Fill the job quickly and easily.
75% of jobs filled in under 15 minutes
Used by 60+ schools in WA.

Contact Ryan Turnbull for a demonstration:
Mobile: 0419 995 472
Email: ryan.turnbull@schrolecover.com
or visit www.schrolecover.com to see how it works.

WAPPA CONFERENCE SPECIAL- 5 TERMS FOR THE PRICE OF 4

Advertorial

Lower Concessional Contributions
Cap – how will it work?
››

The coalition government has
reduced concessional (before-tax)
contribution cap to $25,000 for all
superfund members regardless of
age and this will take effect from
1 July, 2017.

It’s important to note also that contributions to West State
and Gold State are reported to the ATO but not subject to
penalty if they exceed $25,000.

Another important change to note is that from 1 July 2017,
anyone who is eligible to make voluntary super contributions
will also be eligible to make personal concessional (taxdeductible) contributions. Currently, people earning more
than 10% of their income as an employee (i.e. salary and
wages) cannot make a tax-deductible super contribution, so
this recent change should provide greater flexibility with:

If you have any queries regarding your own financial situation
and how this change to concessional contributions will affect
you why not talk to us?

››

end of year super top-ups by making personal
concessional contributions to use up any remaining
concessional contribution cap;

››

deciding how to contribute bonuses, annual leave, and
long service leave; or

tax-effectively contributing lump sum leave payments
received upon termination of employment

Also if you are sacrificing to another fund as well as Gold
State and/or West State, those contributions will be added
to those reported by GSEB and may attract additional tax.
This includes premiums to a Life Cover Super policy which
may have been set up in the early days of salary packaging.

Moore Perica – proud supporters of WAPPA for over 20 years.
Steve Perica and Richard Moore 9368 5688.
www.mppl.com.au

PICTURE A RETIREMENT PD DAY AFTER MEETING WITH MOORE PERICA
Retirement Planning for GESB members requires specialist
advice from experts.
As proud supporters of WAPPA for the past 20 years, we
have worked with many members in determining their
financial goals and aspirations. During our time within the
education sector we have gained extensive knowledge of
GESB and offer tailored options for personalised salary
packaging.

Your specialist financial advisers, Steve Perica and Richard
Moore have both had significant experience within
education and our expert and their expert advice
incorporates, but is not limited to, the following:
• GESB superannuation
• Debt management
• Salary packaging

• Estate planning
• Cash-flow management
• Transition to retirement

Secure your financial future with the experts who understand your industry.

Contact us for your initial complimentary consultation
Steve Perica: steve.perica@wealthmp.com.au
Richard Moore: richard@wealthmp.com.au
www.mppl.com.au

129 Melville Parade, Como WA 6152
PO Box 1408, South Perth WA 6951
T (08) 9368 5688 F (08) 9368 5798

A division of WMP Group

KEEP
CALM
AND
CALL
WAPPA supports its members with issues including but not limited to:
•

Parent complaints

•

Workplace grievances

•

Discipline issues (Standards and Integrity)

•

Duty of care issues

•

Bullying and workplace conflict

•

School board and governance issues

•

Social media concerns

•

Department policy

•

Workers compensation claims and support

•

Curriculum issues

•

School safety – assistance with prohibition
orders and restraining orders

“I am writing to give my thanks to WAPPA and particularly Liesl Quince (General
Counsel), for the support, advice and expertise dealing with the department and
riskcover. Liesl was very knowledgeable and guided me to a very positive experience
and successful outcome. I am aware that having her ‘in my corner’ empowered me to
have control of the process. I am very grateful to her and would like to formally recognise
her kindness and support”.
WAPPA Member

08 9388 8437 or 6380 1755

wappa@wappa.net.au

