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From the President
Ian Anderson, President, WAPPA

Early in Term 2, WAPPA released the report “Engagement
and Progress in the Middle and Upper Primary Years”
with the clear intention of bringing a stronger focus on
what has been called by many as the “forgotten years.”
A copy has been provided to all
members, as well as the Department,
State and Federal Education Ministers
and a range of other influential people.
It is time to redress the historical
imbalance of funding students in our
schools and this report highlights
the widening gap between student
engagement and achievement as
they progress beyond year 3 and this
report lays the foundation for our
campaign to challenge the status
quo and bring about change.
The prolonged inertia of primary
school resourcing has led to
research showing that;
•• “The spread in achievement widens
dramatically as students’ progress
through school… The proportion
of students performing far away
from the median group increased
each year level after Year 3.”
•• “Gaps in NAPLAN scale points can be
compared to gaps in time (i.e. how
far behind students are in years and
months from another cohort)… While
the gap in scale points is reducing,
the gaps in time is increasing. This
means that while it appears the
gap between these two groups is
closing, it is actually widening.”
The research also shows that once
our students are behind in their
learning, they are more difficult to
reengage, and this compounds the
problem. If they are to achieve the
designated outcomes in the primary
years, primary schools must have the
capacity to intervene early and often.”

...keep this
conversation going
as we endeavour
to have a positive
impact...
This should be hugely concerning
for all of us and is something that
governments and education systems
must seriously address if we are to
achieve positive outcomes for all
children. It is important for all of our
members to keep this conversation
going as we endeavour to have a
positive impact on the decision makers
with regards to funding. It is positive
that the Minister, in her response to the
report said, “The report’s findings and
recommendations will be considered as
part of the Department of Education’s
response to the recent evaluation of
the student-centred funding model.”
The departure of our long serving
Director General of Education in Western
Australia, Sharyn O’Neill brings to a
close a period of great change and
innovation. During her tenure as DG,
Ms O’Neill oversaw key initiatives such
as “Classrooms First” and Independent
Public Schools (IPS). WAPPA
congratulates her tireless work for public
schools and we all wish her well in her
role as Commissioner for the Public
Sector. With every departure, however,
there is an opportunity. A fresh set of
eyes and a new perspective is healthy

A fresh set of
eyes and a new
perspective
is healthy for
organisations...
for organisations and it is important
that, whilst acknowledging the positive
elements of our system here in Western
Australia, the new Director General will
provide not only visionary leadership
but also a strong focus on ensuring that
schools (and in particular, Principals)
are well supported to do their work.
We do have a good public education
system here in Western Australia and in
this edition of WORDS, you will get the
opportunity to read about what some
of our schools are doing, including
some regional Fogarty EDvance schools
which have been sponsored by WAPPA.
Our partnership with the Fogarty
Foundation has now been in place for
several years and it is terrific to read
the success stories from the many
schools who are part of the program.

The report’s findings and recommendations will be considered
as part of the Department of Education’s response to the recent
evaluation of the student-centred funding model.
2
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NAIDOC Week
Kalgoorlie Primary School
Rebecca Tacey, Curriculum Leader, Kalgoorlie Primary School

As NAIDOC Week fell in the school holidays this
year, Kalgoorlie Primary School decided to honour
Reconciliation Week as opposed to celebrating
NAIDOC Week, as we have done in previous years.
Reconciliation Week was driven by a
group of teachers and a committee of
Aboriginal and Torres Strait Islander
students from Years Two to Six, who
served as our ‘Cultural Leaders.’ The
Week began with an opening ceremony
that included an acknowledgement of
country and provided all students at KPS
with some historical background about
Reconciliation Week. What followed
was a successful week of learning
about ATSI culture, history and
perspective. This included visiting
guest speakers from the local Tjuban
community, students visiting classes
to share stories about their culture
and skills (including some very
crafty didgeridoo playing), a highly
attended family BBQ picnic with
support from the Clontarf Academy and
cultural games and activities led by our
‘Cultural Committee’ of ATSI students.
We also created a whole school art
installation of two ‘Reconciliation Trees’

made from upcycled materials in the
design of Aboriginal Art. A video of
the week was created and shared on
the Friday at our closing ceremony.
As a school, we have now established
a whole school scope and sequence
of learning to support the Aboriginal
Cultural Standards Framework in
order to see more enriched cultural
awareness practices and relationships
forming across our school community.
This document was the foundation
for whole school learning during
Reconciliation Week, and resulted
in an excellent display of student
work in our school hall. Along with
rich and purposeful learning aligned
to the Western Australian HASS
Curriculum, the students participated
in many meaningful discussions about
what life was like for Aboriginal
Australia and how we can move
forward as a nation to help the
effected heal and grow.
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From Outcome Statements to
back to Learning Progressions
Sandy Heldsinger, Director, Brightpath
Ask a teacher in WA about learning
progressions and you are likely to
see a nervous twitch. Many of my WA
colleagues speak positively about
the Gonski review. I must confess
that as our work is in educational
measurement and our business is about
supporting teachers with assessment,
I listen closely when teachers discuss
Gonski’s recommendation that Australia
develops learning progressions.
Many WA teachers are frustrated with
a curriculum based on year or age
levels. They want progressions. But
as they talk the anxious tics start.
Viewing learning as developmental
is certainly not a new idea. Piaget
and Vygotsky theories explored
the developmental nature of
learning. Of course, we don’t need
academics to tell us that learning
is developmental. We don’t ask
year 1s to study calculus, do we?
Learning progressions have been done
before. The 1980s and 1990s saw an
international movement to try to identify
and articulate development in learning.
The idea was that the progressions
would enable teachers to identify
where students were in their learning
and what they needed to learn next.
At the height of concern for Australia’s
economic future, John Dawkins, the
Education Commonwealth Minister in
the late 80s, applied pressure on the
States to construct a common national
curriculum and Profiles of Learning
were developed. The profiles set out a

...an international
movement to
try to identify
and articulate
development in
learning.
4
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We know that learning is developmental.
We have a strong sense that understanding
and articulating development will lead to
more effective teaching.
hierarchy of learning outcomes. It was
what we are now calling progressions.
As is often the case in our federation,
each state and territory went on to
develop their own versions of the
profiles or learning progressions.
Western Australia named the profiles
the Student Outcome Statements and
later the Outcomes and Standards
Framework. By 2004, 2005 things got
pretty nasty in education in WA, so
much so that the education minister
was taken down. With over 10 years
distance, it’s clear now that the battle
lines were drawn between those
educationalists who valued a curriculum
that was developmental in nature and
those educationalists who were deeply
frustrated by an assessment system
that was cumbersome, time-consuming
and did not allow them to distinguish
between students of different ability.
The WA initiative was costly. Teachers
had to be released from their
classrooms en masse so that they
could attempt to reach a common
interpretation of the descriptions and
ensure their scoring was comparable.

Professor David Andrich, a WA
academic and an international expert in
educational measurement, was called
in to review the crisis. Andrich found
that that outcomes frameworks were
too general and lacked the specificity
required for developing teaching
programs and for precise assessment.
The work undertaken across
Australia in the 1980s and 1990s
did not have longevity. Presumably,
we reverted to a curriculum based
on year levels because our first
attempts at progressions had failed.
Australia is not the only example of
failed learning progressions. The
National Curriculum for England and
Wales, which was introduced in 1988,
consisted of levels or progressions.
By the early 2000’s a Commission
called The Commission for Assessment
without Levels was formed.
John McIntosh CBE chaired the
commission which was damming of the
National Curriculum. The levels and
attainment targets, it concluded, had
had a profoundly negative impact on
teaching and learning. The commission
found that the pressure generated by

the Australian Curriculum and
the use of levels in the UK accountability
system had led to a curriculum driven
by attainment targets, levels, sublevels. Teachers had become focussed
on getting students to the next level
instead of ensuring their learning
was secure. Teachers interpreted the
levels differently so it was hard to tell
what students really knew. Parents
and pupils did not really understand
what it meant to be at a particular
level but nonetheless used the levels
to draw comparisons. It all sounds
so similar to our experience in WA.
So where does that leave us? I’m sure
that none of us working in education
want to be accused of doing the same
thing yet expect a different result.
We know that learning is developmental.
We have a strong sense that
understanding and articulating
development will lead to more
effective teaching. But we need to
understand why previous iterations
of progressions did not work.

Here’s my take. The learning
progressions were devised by
committees. They were not empirically
determined. There were many expert
teachers on these committees, but
ultimately, we need empirical research to
determine development in learning. The
other mistake we made was to expect
teachers to interpret descriptions of
learning in consistent ways. Words will
always slide around in meaning. And a
related issue was that our descriptions
of progression could (can) only ever
provide broad level information. We kind
of knew that at the time but our attempts
to obtain finer grained distinctions
were silly. We tried dividing levels into
6.2, 6.5 and 6.7. With hindsight, the
issue is obvious - if you measure in
metres you can’t recover centimetres.

develop learning progressions. Rather
than making the errors of the past by
trying to draft learning progressions,
we should be looking to harness the
ground-breaking work happening in
the different organisations across
the country. There will certainly be
a way that we can unify things for
schools, allow them choice and provide
them with empirical information
about progress in learning.

...we should be
looking to harness
the ground-breaking
work happening
in the different
organisations across
the country.

Australia is, however, well-placed to
find a way of delivering on Gonski’s
expectations. Many organisations,
including ours, use a model to analyse
student data that allows us to empirically

Visit our website for more information:
www.konicaminolta.com.au/education

Solutions for Primary Education
Our primary school sector services can help you:
•

Automate and digitise how you keep in touch with parents and students

•

Integrate with your student information system (SIS)

•

Provide self-service content management

•

Streamline student record management

•

Manage and control print

To discuss your requirements, contact:
Chris Puff
M: 0413 531 337
E: chris.puff@konicaminolta.com.au
Kimberley Marshall
M: 0405 236 678
E: kimberley.marshall@konicaminolta.com.au
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Ancient Culture
Reimagines Science
Australian Teacher Magazine, June 2018

Science at Wiluna Remote Community School
looks a little different to what happens in other
classrooms around the country. The tiny K-12
school is doing big things when it comes to
exploring new approaches to Indigenous science
education, and it all starts with recognising the
incredible resources that it already has at hand.
Some 1000 kilometres from Perth
and with only 70 students on the
roll, Wiluna has little in the way of
flashy laboratory equipment.
But what it does have is worth all
the scientific gear in the world.
Located on the edges of the Western
Desert, the school enjoys a spectacular
outdoor classroom where the collective
knowledge of one of the oldest
living cultures, the Martu, is as far
away as the next person is close.
The school has developed an innovative
‘two-way’ science curriculum that
uses those resources as a framework
to inform students’ learning.
At the centre of the approach is the Martu
calendar, a document written by locals
and families that organises the local
Martu people’s knowledge and philosophy
into four categories across the year:
people, plants, weather and animals.

The calendar acts as a reference
and a guide for teachers, allowing
them to draw connections between
students’ cultural knowledge and
Western scientific pedagogy.
But the responsibility for students’
learning goes beyond the regular
teacher-student relationship.
“It’s a whole-school, whole-community
approach,” says principal Adriano Truscott.
Wiluna regularly recruits members from the
community to share their expertise with
the students, including the Martu rangers.

...it’s the natural
progression from
two-way science in
the classroom...

Starting this year, local rangers
will deliver a Certificate I in Land
Conservation Management to interested
students in the senior years.
“...this is a first for the community...[and]
it’s the natural progression from two-way
science in the classroom,” Truscott says.
The principal says the school’s
approach has had powerful implications
for student engagement, as well as
strengthening the connections between
the school and the wider community.
“We’re building on what the community
want the students to know [and we’re]
putting into practice what a lot of
community members always wanted
– a balanced curriculum,” he says.
“There’s a pride that comes with [this
kind of] engagement and there’s a trust...
But there’s also a reimagining of what
education is supposed to provide us.”
And it’s that potential to reimagine
Indigenous science education
that’s attracting attention
from around the country.
Wiluna was the proud winner of last
year’s national CSIRO award for
Indigenous STEM education, which
includes a cheque for $10,000 to go
towards much needed resources.
The money also comes with a
commitment from the organisation to
extend the two-way method into other
learning areas, including English, maths
and even digital technologies.

6
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Bringing Christmas
to those who need it most
Christmas is the most wonderful time of the year, but more importantly it’s about
giving back. OSHClub is a proud major and Australia-wide supporter and partner of
the Special Children’s Christmas Parties (SCCP) which is celebrating its 24th year of
bringing joy to Australia’s special needs children during the festive season.

One of our company values is to “Be Considerate” and with that,
we encourage everyone within our organisation, at a service and
support office level, to show compassion, be there for others and
to practice inclusiveness. For us, the Special Children’s Christmas
Party is an opportunity to remember that our responsibility to show
kindness to the children and families who use our services exist
beyond the classroom. We believe in encouraging our team to
experience how rewarding it is to make someone else’s day.
On November 24th 2018, our team will be heading to the Perth
Convention and Exhibition Centre to achieve the event’s one simple
goal: To put smiles on these children’s faces for at least one day
this year!
The children will be treated to a day of celebrities, entertainment
and stage shows, carnival rides, activities and loads of yummy
food and treats. The highlight of the day is Santa’s Toy Cave which
is filled with thousands of toys, with each child being gifted 3-4 to
take home! All we want from this event is to provide a day for these
families that they will never forget.
We speak with the school principal and have them determine two
children, along with their parent/carers, who would benefit most
from this special day. The children invited may be suffering from life
threatening illnesses, physical or intellectual impairment, domestic
violence, or be living in underprivileged circumstances.

We feel lucky enough to care for over 10,000 children every day,
and over the years we have noticed an increase in additional needs
children attending our programs. This has led us to priortise the
children and their families’ needs by increasing the training of our
staff in caring for them.
Our promise of delivering quality care exceeds just minding children
within our programs, and the SCCP is simply another way we wish to
give back and continue supporting children and their families who
need it most.
It’s important for us to make sure our staff feel that they are playing
a part in giving back so we also extend our invitations to them to
volunteer on the day. Simon Hughes, WA Partnerships Manager,
says, “This day is the highlight of each year for me, seeing the joy
on the children’s and families’ faces is extremely special and keeps
everything in perspective. We are very proud to support such a
fantastic event.”
OSHClub are very excited to contribute to yet another memorable
Special Children’s Christmas Party this year. If you are interested in
requesting a ticket, please contact our SCCP coordinator Alyssa Ho
at alyssa.ho@junioradventuresgroup.com.au

EDvance in the Pilbara
Georgie Wynne, Program Development Lead, Fogarty EDvance
Upon entry to high school 2/3 of
our students from disadvantaged
backgrounds are not confident readers.
The Fogarty EDvance program has
been developed to ensure a child’s
postcode doesn’t determine their life
outcomes. Our vision is to improve
educational outcomes for disadvantaged
students at state-wide level in WA
by 2020. To do this we aspire to
support 100+ schools to improve
the results of 25% of disadvantaged
students. We have a track record
where at least 60% of schools in
the program achieve significant
improvements, defined by a ‘stepchange’ in NAPLAN growth scores or
achievement in Literacy &/or Numeracy.

The Foundation has been working with
schools since 2012, and for the first
time in 2018 we are working with 10
schools in regional WA to significantly
improve and sustain student educational
outcomes. The program works by
enhancing the leadership skills of
principals and their leadership teams.
Five Pilbara schools joined cohort 5,
starting the 3-year program in 2018.
Their stories highlight some of the
key elements of the EDvance program
that support them in their work to
enhance student performance:
•• Utilising the EDvance Transformation
Framework to identify the high impact
levers for student achievement with
scaffolded strategic planning,

•• Improving school culture and
organisational health
•• Data collection tools to inform
the strategic planning process
•• 1:1 Mentor support including on-site
visits for the three-year program
•• A focus on supporting early stage
leaders, as well as principals,
to learn the craft of leading
change and transformation

the successes in the data which should
be celebrated and sets the scene for
what is next on the agenda. Mentors
are generally retired school leaders who
have a depth of experience to share
and who understand the complexities
and context of each school.

has fostered transparent processes
and an open two-way dialogue with the
community through regular updates and
by introducing and explaining initiatives
before they happen. Parents are
invited to visit classrooms to see the
strategies in action. This has created
a strong sense of trust, inclusion and
shared excitement within the school
community. The strong foundation of
the school culture was evident in their
OHI results and it is clear that the
Karratha Primary School community
live and breathe their vision and values
of care, personal best and respect.

Our EDvance team are delighted to
have the opportunity to support these
terrific school leaders in their journey
to redefine educational equity.

Karratha Primary School
The benefit of the mentoring component
of the EDvance program was highlighted
by the leadership team at Karratha
Primary School. A mentor is allocated
to each school to provide a high level
of support, ensure accountability,
encourage growth and also promote a
sense of common purpose to strive for
excellence in a sustainable manner. The
mentor travels to the school so they can
“see and feel” the school environment
which is undergoing change. The mentor
uses coaching questions to help refine
thinking; delivers practical oversight to
ensure clarity in planning; helps identify

8
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Principal Kate Lyons and her
administrative leadership team have
grown into a school improvement team
by developing a wider ownership base
amongst the classroom teachers to
question and communicate what is and
isn’t working in the classroom. Kate

Our Moral Purpose
Baynton West Primary School provides educational
opportunities to build upon individual strengths in a safe,
inclusive and supportive environment, which is engaging
and pursues high academic performance. Our school
community works together to build lifelong learners who
are socially and emotionally responsible and responsive.

Baynton West Primary School
The EDvance program utilises an
Organisational Health Index (OHI) to
independently assess effectiveness
(outcomes) and frequency of actions
(practices). The Baynton West results
demonstrated that the school has a
meaningful vision for the future that
is understood by the community and
that the strategy and operational
practices of the school align with its
moral purpose. A noticeable strength
is the practice of distributed or layered
leadership which creates opportunities
from within and builds capacity for
change and improvement. The EDvance
Leadership team, which is seven
strong, scored highly across all areas
demonstrating a balance between

authoritative, consultative, supportive
and challenging leadership styles. Most
importantly it revealed that the school
leaders emphasized the importance
of effective teaching practice and
encouraged staff to experiment with new
ideas to improve student outcomes.
The Baynton West team are very proud
of achieving a top decile score of 93
and continue to use this outstanding
overall health score as motivation to
ensure sustainable growth across
every sector of the school. Their
focus remains committed to a valuesdriven approach to improve student
outcomes by providing an inclusive
environment which is relevant to each

and every learner. They achieve this
by undertaking regular classroom walk
throughs; being explicit about results
and outcomes and implementing
strong processes. They are swift to
address distractions which may impede
the Baynton West Way. The school
leadership team have achieved clarity
in their planning and by communicating
expectations clearly are promoting a
healthy and unified sense of celebrated
success throughout the community.

Onslow Primary School
Jacqui Barry had seen the results the
EDvance program had produced in low
socio-economic schools in metropolitan
Perth, so when the opportunity arose
for regional schools to join cohort 5,
Jacqui jumped at the opportunity.
Despite the name, Onslow Primary
School caters for 126 students
from kindergarten to year 12 and
is the only school in the town.
The EDvance program addresses
the contextual needs of the school,
aligns with the current business plan
and is tailor made for the unique
and diverse Onslow community.

The expectations of the annual
data collection component were
communicated clearly to staff and
parents, and they embraced this exercise
as an opportunity to create a meaningful
snapshot of the students’ performance.
Jacqui has continued to ensure an
open dialogue to keep the community
updated and informed by inviting parents
to visit the classroom to witness the
increased engagement of students
with the new learning programs.
Onslow have been trailing Spelling
Mastery for 6 weeks and the results
speak for themselves. The program has

promoted a sense of excitement about
spelling which, in turn, has positively
impacted writing as students feel
more confident to use sophisticated
vocabulary and this success flows
through the students work all day.
Parents have reported the increased
level of commitment from their children
to the program which has instilled
healthy competitive achievement.
Parents are excited as to where
the school is heading. They have a
clear long-term vision of increasing
achievement levels and obtaining a
high-quality education in the regions.
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Tambrey Primary School
The EDvance program came at the
perfect time for Principal Troy Withers
to build on the positive school
culture enjoyed at Tambrey with a
comprehensive, research based
framework that focuses on student
improvement. Although they are only six
months along a three year journey, the
leadership team of six are experiencing
powerful opportunities for capacity
building and as a direct result, positive
relationships have been fostered.
The introduction of the Transformation
Framework motivated the team to
focus deeply on strategic planning
to develop high impact leavers for
whole school improvement to enhance
student outcomes. They focussed on
the data with an EDvance lens, used a
collection of strategies and shared the
responsibility of input. They critically
evaluated what they should take out and
what they should leave in. This planning
elegantly dove tailed into the school’s
business plan and ensured that the
targets remain contextually relevant
to the diverse school community.
Troy was fundamentally aware that to
achieve real and meaningful change
he had to first obtain the commitment
of the staff. He invited all staff to be
actively involved, thus providing them
with ownership of the program. He
illustrated the journey with a road
map that clearly demonstrated how
the shared vision could be obtained,
something he likes to call the “change
story”. The response from the staff
and parents has been very positive
as they feel they have ownership of
the long term strategy of the school.

10
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Peg’s Creek Primary School
Peg’s Creek Primary School is celebrating
40 years of providing a rich educational
community in Karratha and while the
leadership team of Principal Shiona
Hobart and Deputy Principal Lisa
Campbell maybe small, what they
lack in size they certainly make up
for in their commitment to improving
student outcomes. With the majority of
teaching staff having less than 5 years
experience, Shiona is challenging the
traditional perception of leadership and
empowering every classroom teacher
to be a leader by recognising individual
teacher’s skills and attributes; supporting
capacity building with professional
learning and providing extra time to
consider new ideas, teaching practices
and to create rich learning spaces. The
classroom observations identified clear
areas for improvement and collaborative
planning has been embraced to enhance
accountability. A revitalised culture
of support and professional trust is
evident at Peg’s Creek and they continue
to focus on continuous feedback to
reaffirm successes and celebrate the
new ones. The use of explicit teaching
strategies is producing favourable results
as the students grow in confidence of
their own ability. Most importantly the
school leaders dedicate time for staff
to reflect and consolidate their planning
as the EDvance journey unfolds.
For a small school the financial
commitment of EDvance was onerous
but with the three year support from
WAPPA and a one off contribution from
the Regional Education Office, the school
Board was able to endorse the program
for the benefit of the school community.
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Why don’t we ask the students
what engages them
in their learning?
Colin Pettit, Commissioner for Children and Young People, Western Australia

A great deal has been written as to what engages
and/or disengages students in their learning.
Educators are aware that the level of engagement
with school and education assists a child to develop
skills to succeed academically and build and maintain
social relationships.

With indicators of engagement such as
attendance, a sense of belonging and
participation not improving or in many
cases deteriorating, my office developed
a unique consultation process with
children and young people to seek their
view on what engages them with their
learning. The responses and evidence
they provided are compelling and
provide educators with an insight rarely
found in any research that will make a
significant difference to how schools
should look to engage their students.
Two reports, “Speaking Out About
School and Learning” (a summary
report) and a “School and Learning,
Technical Report” were tabled in
Parliament in late January 2018.
The purpose of the research was to
seek the views of Year 3 to Year 12
students enrolled in government,
Catholic and independent schools
across WA on the positive and
negative factors that influence
their engagement in education.
The research comprised two
components: an individual electronic
student survey and group discussions
with students facilitated by my staff.
The survey questions were drawn
from the New Zealand Youth 2000
Survey and adapted to the Western
Australian context, for a younger cohort
12
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of students and for students with
disability attending education support
centres. Each version of the survey
was slightly different, meaning that
the different cohorts of students were
not asked all the same questions.
Prior to conducting the survey, our
literature review identified the following
concepts as being core to understanding
the complexity surrounding student
engagement or disengagement:
•• Students can be disengaged at
different levels (e.g. with content,
in class, with school, and/or
with education as a whole).
•• There are different types or domains
of engagement (e.g. emotional,
behavioural, and cognitive).
•• Disengagement can therefore be
indicated and measured in multiple
ways (e.g. behavioural disengagement
with class content may be indicated
by poor classroom behaviour;
emotional disengagement with
school in general may be indicated
by poor school connectedness).
•• Disengagement is both a process
and an outcome. For example,
student absenteeism may reflect
disengagement from school,
but it is also a risk factor for
other disengagement indicators
such as early school leaving.
•• Contexts beyond the educational

...provide educators
with an insight
rarely found in any
research that will
make a significant
difference to how
schools should look
to engage their
students.
setting (i.e. family) are an integral
part of disengagement processes
for children and young people.
In total, 1,812 students from 98
schools participated in the survey and
1,174 students participated in the
group discussions. Schools from all nine
geographic regions of WA were involved.
There were 954 Year 3 to Year 6
students and 837 Year 7 to Year 12
students who participated in the School
and Learning Consultation survey.
The wealth of information gathered
resulted in a number of primary
engagement factors being identified
by students that were essential to
ensure they engage at any level. This
was then supported by a number of
factors they deemed would accelerate
their engagement (see figure).

Primary factors

Findings

These three factors provide the foundation for a student’s sound
and sustainable engagement in school and learning. While
engagement in learning can be improved through other means,
the primary factors provide crucial supportive relationships
that enable students to develop positive attitudes towards
education and cope with adversity and challenges that arise.

1. The views of WA school students are an
invaluable but underutilised resource that
provides an opportunity to challenge our
approaches and beliefs regarding education
and continually improve our practice.
2. Aboriginal students identified a number
of areas that hinder engagement in their
education and learning. The nature and quality
of relationships with teachers and peers, the
availability of support for learning and personal
health problems, particularly difficulties with
mental health, emerged as areas where
many Aboriginal students experienced greater
challenges than their non-Aboriginal peers.
3. The foundations of student engagement
are primarily based on the quality of
relationships students have with teachers,
school staff and other students. Importance
of having friends and positive relationships
with other students Relationships with
teachers and other school staff
4. Children and young people involved in the
consultation valued the role that parents
or guardians and their broader families
played in their learning. The ability of
parents or guardians and broader families
to understand the significance of a balanced
approach to schooling, in particular
homework, was significant to students.
5. The role of teachers in providing a
stimulating and positive learning environment
was, unsurprisingly, critical to students’
school and learning experiences.
6. Feeling safe at school was a key issue
nominated by children and young people as
something that schools should address as
a matter of priority. Students who reported
positive relationships with other students
and with teachers were more likely to report
feeling safe at school. Students with disability
or long-term health conditions were more
likely to report feeling unsafe at school and
worried about issues such as bullying.
7. Feeling supported to address personal
problems and challenges, and feeling
physically and mentally well was also
important to students being able to attend,
participate and achieve at school. Physical and
mental health has an impact across a range
of engagement factors. There appears to be
an under-diagnosis of physical and mental
ill-health in schools, particularly for Aboriginal
students, which warrants further investigation.

The three central factors to engaging in learning are:
•• Having friends and positive relationships with other students.
•• Teachers who have a genuine interest in our wellbeing and future.
•• Families that are involved and interested.

Secondary factors
These six factors can accelerate engagement by
supporting the student to be ready to learn and intrinsically
motivated. These factors have two sub-categories:
•• Learning:
–– A positive, fair and supportive classroom environment.
–– Teaching and learning that is interesting and relevant.
–– Choices and a say on decisions that affect us.
•• Student:
–– Feeling safe.
–– Help to overcome personal issues.
–– Feeling physically and mentally well.
Both reports contain significant supporting information and numerous
quotes from children and young people to support these findings
that will challenge much of our current thinking and practice.
As a result of the information gathered we established seven
findings and fourteen recommendations to support, teachers,
schools, systems, parents and universities to assist them
in helping their students engage more with their learning.
Suggestions from students are also central to these findings to
allow school leaders to challenge their schools current practice.
Level of engagement in school and learning

Secondary factors –
The Accelerators
Learning

Student

A positive, fair and
supportive classroom
environment

Feeling safe

Teaching and learning
that is interesting
and relevant

Help to overcome
personal issues
Feeling physically and
mentally well

Choices and a say on
decisions that affect us

Primary factors –
The Foundations
Having friends and
positive relationships
with other students

Families that are
involved and interested

Teachers who have a
genuine interest in our
wellbeing and future

Both reports are available online at ccyp.wa.gov.au
Genuinely asking students what helps them
to engage in their learning should be core
business for schools. These reports are
a great starting point for positive change
using the voice of your students.
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Celebrating Career Day at
Hillman Primary School
Bree Finlay, Communication & Marketing Officer, WAPPA

Situated near the Lake Cooloongup Flora and Fauna
Reserve at the eastern end of Rockingham, Hillman
Primary School is servicing a community that has a
history of generations of families that have attended
the school and are keen to be part of a team striving
to provide quality education opportunities for the
children of Hillman.
Being a small school enables the team
to provide a personalised approach to
the learning of all students where staff,
both teaching and non-teaching, take
on the responsibility of educating every
child. Students wellbeing is a priority.
The pastoral care of students involves
keeping parents/carers well informed,
encouraging them to take an active
role in the education of their children
and to work closely with the school.
14

2018 - VOLUME 38, EDITION 3 WORDS

It’s hoped that career related learning
will ensure the future wellbeing of
students and provide a foundation
for successful engagement and
participation in the community.
Supported by government documents
and initiatives (Australian Education
Council, 1989, 1998; Haines, Scott, &
Lincoln, 2003; MYCEETYA, 2008) and
within the world of career professionals,

it is accepted that children should
be exposed to career development
concepts from a young age.
Hillman Primary School’s career
development initiative mirrors the intent
of the Australian Blueprint for Career
Development (2006), which states that
career-related learning is not about
bringing a traditional careers education
into primary classrooms on a formal
basis but rather about building informally
on children’s natural curiosity and their
existing perceptions of work roles.
At Hillman Primary School they have
integrated the concepts of career
development into the curriculum,
enhancing their students’ understanding
of the world and giving further depth
and richness to the teaching and
learning that is already occurring.
The purpose of Career Week is to
enhance student’s personal and career

...enhance student’s personal and career development in order to
equip them to make informed decisions and become more aware
of opportunities available to them...
development in order to equip them to
make informed decisions and become
more aware of opportunities available
to them, influencing them to aim
high and complete their education.
The intent is to:
•• provide a showcase of motivational
and career opportunities to inspire
students and broaden their thinking,
in particular their choices for a career;
•• encourage positive community
engagement in order to work
together to maximise student
learning outcomes; and
•• provide strategies that help vulnerable
students understand how their current
educational and personal choices
will affect their future life roles.
The Western Australian Curriculum
acts as a springboard to promote and
enhance career-related learning as
teachers use age-appropriate activities
and play to explore the working world.

Curriculum based activities that occur
throughout the week have a focus on:
•• exploring authentic learning
experiences or environments
relevant to the world of work;
•• developing personal values,
including confidence; coping with
change; optimism for the future;
resilience; perseverance; and
receptiveness to new learning; and
•• learning about the variety of work
people do that allows children to
create visions of what careers
they may want in the future.
Activities include:
•• Careers Expo, where public services,
business and industry showcase
career opportunities, and engage
with students of all ages;
•• Workplace Visits, where students
are hosted by companies and
organisations in order to inspire
interest in their respective industries;
•• Creating a family career tree, where
children interview family members,

asking questions about their
career choices and history; and
•• Creating an interactive town
with services and businesses
which students take on
simulated work roles.
Children start to rule out options at an
early age because of the unconscious
influences of parents, their friends
and the stereotyping of occupations
Morgan (2003). Career Week is not
about asking students what they
want to do in the future. It is about
building on their growing awareness of
themselves and the world of work.
At Hillman Primary, by embracing
career-related learning and connecting
student’s educational experiences to the
community, they gain a sense of what
they could do in the future, experience
social engagement and build a belief
that they can create a positive future.
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National Tree Event 2018
Churchlands Primary School
Sheree Samsa, Level 3 Teacher, Churchlands Primary School

For the past decade Churchlands Primary School and the Rotary clubs of Subiaco
and Quairading have combined forces for an annual tree planting event. This
wonderful experience offers Churchlands school children an opportunity to learn
about the problems associated with salinity in the soil throughout rural regions of
Western Australia.
Research has proven that tree
planting on salt affected farmland
lowers the water table which therefore
reduces salinity levels. Churchlands
Primary School students have had
a positive impact on reducing the
environmental problems facing the
small wheatbelt town of Quairading
only 165 kilometres east of Perth.

Students travel by bus to Quairading
stopping at York for a break. After
arriving at the school, they experience
a historical tour of the Rabbit Proof
Fence and learn about important
local aboriginal sites via a bush
walk. Students are also educated
on the importance of local crops
such as wheat and canola.

The annual camp involving year
5 students, teachers and parent
volunteers always coincides with
National Tree Planting Day each year.

The real fun begins when students
are asked to set up their sleeping
arrangements in the classrooms at the
school. Often this is the first experience
for kids to be away from their parents
and where the creature comforts of
their own home are left behind.

The camp involves an overnight
stay sleeping at the Quairading
District Highschool.

16
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...real fun begins
when students
are asked to set
up their sleeping
arrangements...
The local Rotary club along with the
Quairading Youth Centre provide the
perfect venue for the Churchlands
students to undertake activities that
they wouldn’t normally experience…..
a sausage sizzle, ice cream in a cone
and toasted marshmallows on a stick
in an open fire add to the experience.

Events like this do not happen without
wonderful support from all parties who
have a genuine passion and interest making
a difference to our environment.
Looking at the sky at night, smelling the
smoke of a camp fire and witnessing
the peace and tranquillity of a small
community provide city students with
a very different life experience.
A highlight for Churchlands students
was the opportunity to participate in
a talent show. This provided unlimited
entertainment for the audience! They
were totally entertained by comedians,
singers. dancers and musicians. This
certainly was a night to remember!
After a freezing night where the
temperature plummeted to 3 degrees, not
much sleep was had due to hard floors,
snoring and unfamiliar surroundings,
the students awoke bright eyed for
the tree planting adventure ahead.

The Home Economics room provided
the prefect venue for students to
make their own breakfast including
cereal and toast. This was a novel
experience for some students as
they had to make their own breakfast
and wash up their own dishes! How
important these life skills are!
After breakfast, we travelled by bus to
a nearby farm where the real purpose
of the camp began. Students were
introduced to tree planting techniques
and put into groups of 3 or 4 with
one adult supervising. They worked
hard for three solid hours and planted
a variety of salt tolerant seedlings
such as salt water sheoak, salt paper
bark, tea tree and river salt bush.

The fruits of previous years labour
were evident in adjacent paddocks
where the trees were up to 3 metres
high and where salt affected land
had been dramatically reduced.
Students were rewarded for their
contribution and effort when a variety of
delicious home made cakes and biscuits
were delivered to the farm in abundance.
The taste of billy tea and the smoke
of the camp fire wafting across the
paddocks provided a satisfying ending
to our most memorable weekend.
Events like this do not happen without
wonderful support from all parties
who have a genuine passion and
interest making a difference to our
environment. These parties include the
ongoing commitment and support from
the Rotary Clubs of Quairading and
Subiaco along with the generosity of
the students from Churchlands Primary
School, Quairading students, Mrs Fraser
and Mrs Samsa. Special thanks to
the wonderful parent volunteers from
Churchlands Primary who gave up their
weekend and the Subiaco Rotary Club
for subsidising the bus for this camp.
Mission accomplished! Another 7000
trees planted. Well done everyone!
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Chevron Pilbara
Ear Health Program
Daniel Lombardo, Business Development Manager, Telethon Speech & Hearing

Chevron and Telethon Speech & Hearing have partnered since 2011 to deliver
free ear health education and services to primary schools in remote communities
across the West Pilbara region. The program was established out of a growing
need to reduce the rate of ear health problems in Aboriginal children in remote
communities in the West Pilbara.
The problem
A number of studies have shown that
Aboriginal children have ten times the
prevalence of glue ear (middle ear
conditions) compared to non-Aboriginal
children. If left unchecked, this often
leads to hearing loss, a delay in
speech development and gross motor
skills. The compounding effect of
these challenges typically results in a
child having low self-esteem and low
confidence levels. A vicious cycle begins
to develop whereby a child begins to
feel isolated, emotionally detached and
withdraws from communicating with
their family members and friends, often
leading to poor academic performance
and behavioural problems in and out
of the classroom. If left untreated,
the long term impact can be prolific,
with high levels of unemployment,
social exclusion and incarceration
documented. This is best exemplified
by a study conducted in the Northern
Territory which illustrates that 93% of
Aboriginal prisoners have a hearing loss.

Working with Chevron to
solve the problem

Impact of the Chevron Ear
Health Program

Mobile Ear Health Clinics

Chevron and Telethon Speech &
Hearing are creating a lasting legacy in
communities across the West Pilbara.
Outcomes that have been realised
from the Ear Health program include:
•• Over 9000 hearing screenings
and nearly 4000 children have
been screened since 2011.
•• 100% follow-up success
rate has been achieved
•• In 2017, an average clinic attendance
of 85% was achieved which was
dramatically higher than the 40%
attendance realised in 2014.
•• In Roebourne, children presenting with
middle ear conditions has decreased
from 52% in 2011 to 33% in 2016.

By partnering with Chevron, Telethon
Speech & Hearing has delivered
an extensive range of ear health
services and education to remote
West Pilbara communities through
the Mobile Ear Health Clinic; ensuring
that chronic hearing conditions and
speech impairments are detected and
treated at an early age. The mobile
health bus visits eleven schools,
offering free hearing and middle
ear health screenings in Onslow,
Wickham, Dampier, Pannawonica,
Karratha and Roebourne. Children
that have been identified as having
middle ear conditions are referred to
Telethon Speech & Hearing’s team
of regularly visiting Audiologists and
Nurse Practitioners. These children
are then triaged to their local GP
and our Ear Nose Throat Specialist,
who frequently visits Nickol Bay
Hospital in Karratha, to ensure they
are treated with the best of care.
Building Local Capacity
The success of the Chevron Ear Health
Program is predicated on building
capacity with key members of the local
community. Telethon Speech & Hearing
does this by having two full time staff
based in Karratha who regularly visit
local schools, medical clinics, host
awareness building events and attend
“Elders Yarns.” Seeking advice and
support from local Elders has been
one of the main driving forces for
realising the positive impact of the
program on the local community.
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The impact of the Chevron Pilbara
Ear Health Program has been noticed
by all of the participating primary
school teachers and Principals. One
Principal, David Paine from Roebourne
District High School, said the program
had a positive impact on school
attendance, behaviour and learning.
“A lot of the issues in learning, a lot
of the issues with behaviour is just
down to they can’t hear the instruction
properly. So if we can alleviate that
concern, we alleviate and address
other concerns too. We have a lot of
students who do not get those regular
checks and they have a lot of middleear issues, that is not picked up at the
early stages, become into a permanent
damage that impacts their entire life”
David is adamant the hearing
improvements provided by the Chevron
Pilbara Ear Health Program, had
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changed lives. “Since I’ve been here,
the rate of learning growth has been
high progress, high achievement. [That]
makes a huge difference to their lives.”
David highlighted one student who was
tested and fitted with a hearing device,
inserted into a baseball cap. “When
she first came back in, just seeing
her smile, it was really probably her
first time when she could really focus
in on someone who was speaking
and actually hear them. Not just what
they’re saying but their tone, their
expression, the difference between
one person speaking and another, and
seeing that light all across their face
was truly special and truly amazing.”

About Telethon Speech &
Hearing
Telethon Speech & Hearing is a proud
Western Australian success story.
The only one of its kind in Australia,
TSH brings together a range of
interconnected supports for children
with hearing loss and/or speech
delays and disorders to support
them and their families. Our models
integrate service delivery unparalleled
in the country to support children
to hear, speak, learn and play.

Unique in our approach, Telethon
Speech & Hearing provides a range of
diagnostic, therapeutic and educational
services for children with hearing,
speech and language needs. We take
a whole of life approach to supporting
children and their families so they can
have the most fulfilled lives possible.

For more information on
the Chevron Pilbara Ear Health
Program, please contact
speech@tsh.org.au or call
9387 9888.
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British Columbian Education In
Gary Crocetta, Principal, Tuart Rise Primary School

The first thing that struck me as we walked into
Hollyburn Elementary School and every other school
we visited, both elementary and secondary, was that
students were not wearing uniforms.
The second was the curriculum.
Their daily timetables appeared
uncluttered, with significant portions
of the day set aside for Inquiry,
with ‘Big Ideas’ being the drivers of
learning. There was diversity around
the approaches being used to teach
literacy and numeracy both within and
across the schools, while conversely,
there was an explicit, embedded
and consistent focus on developing
‘Core Competencies ’in students.
There was acknowledgement of the
First People through the applications
of the First People’s Principals of
Learning. I saw this across schools and
across the year levels being applied
in authentic and meaningful ways.
Though there was a clear drive in all
the school leaders to improve the
effectiveness of their schools and this
was being done in what appeared to
be a ‘NAPLAN free’ environment.

20
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Districts are smaller, teachers have less
DOTT, the teachers’ union is powerful,
instructional leadership is not clearly
seen by teachers as a principal’s
direct role, principals have less
autonomy and the links to the District
Superintendent were direct and strong
in both accountability and resourcing.
Given what I’ve learnt through my
career this all seems like a paradox.
However, because of, or perhaps despite
these factors, British Columbia ranked
extremely high in the 2015 PISA.
As an outsider it was easy to look
critically at this system and see quite
clearly that the schools we visited
reflected the egalitarian Canadian
way of life. I wonder what outsiders
would say about our system?
This all brings me back to the first
things I saw when I entered Hollyburn
Elementary. Almost four months on

from the study tour, this first image has
remained with me and has become a
symbol for what I learnt. This image
reminds me of the importance of
seeing and treating every child as an
individual. It is also a reminder that I
should not divert energy or resources
in pursuing things that in reality have
little, if any impact, on student learning.
By the way, students at my school
still wear school uniform!

nsights from our tour
Donna Bridge, Principal, Fitzroy Valley District High School

I was excited and motivated by the WAPPA study tour to Vancouver 15 - 22 April
2018. There were many positives gained from the experience, particularly the way
in which the BC education system has embraced truth and reconciliation and
recognised the legacy of the Residential school system as part of Canadian history,
not just as First Nation history.
The strong and powerful way Indigenous
ways of learning is embedded across
the curriculum for all learners not just
First Nations was reaffirming and gave
me pause for thought around what
we can do better. I was challenged
by the authenticity and power of
inquiry learning for both students and
teachers, and the alliance with NOII
(Networks of inquiry and innovation)
to support multiple ways for teachers
to collaborate through networks. The
influence of a strong teacher union
advocating professional autonomy in
the classroom and unwavering belief
in their professionalism, almost non
existent non contact time and restrictive
role of school leaders who cannot tell
teachers what to do, could all have
been barriers, yet most schools we
saw had an unwavering commitment
to learning for themselves and their
students. The recent revamp of the

curriculum to embed, what is often
seen as the soft skills, that is, the core
competencies, that employers value and
want, reaffirmed how crowded, linear
and narrow our current curriculum truly
is. The focus on Core Competencies and
the honouring of the humanity of each
other, especially in a rapidly developing
technological and robotic world,
demands we make time to connect
and develop positive relationships
through communication, critical and
creative thinking and personal, social
and cultural competency. We don’t
measure what matters, we measure
what is measurable. It made me realise
how privileged as a system we are with
DOTT allocation for teachers, but how
incredibly accountable we are to the
system that often limits our capacity
to use it in the most effective way.
As I pause and reflect, I wonder how
teacher DOTT time could be utilised for

collaboration and inquiry to develop a
growth mindset putting learners at the
centre, emphasising the social nature
of learning and understanding emotions
are central to learning. We learn with
our hands, hearts and mind, and the
wonderful opportunities provided on
the study tour, allowed me to grow,
reflect and be open to new possibilities
where we connect teachers, leaders
and learners. I wonder about the
possibilities for transforming learning
spaces and reconnecting with place
and land. I wonder how we can engage
and embrace our own version of the
First Peoples Principles of Learning,
and most importantly, I wonder how we
can honour the humanity in our work
and connect people on a deeper level. I
am confident we will develop networks
from the study tour with the support of
NOII, and I am deeply appreciative of
the opportunity to attend. I would like
to send special thanks
to Gary Crocetta who
organised many aspects
and made the trip
memorable, Sally Jones
for making me laugh and
of course, my fantastic
school leadership team
who all attended with
me. Thank you WAPPA
for the opportunity for
some deep learning,
that will continue to
challenge my thinking
and ways of being.
We differed in many
ways, we came from
different environments,
different contexts, for
different reasons with
different interests but
through application
and experience, we all
had the opportunity
to grow.
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Kelly Brierty, Fitzroy Valley District High School

I returned to school from the
WAPPA Vancouver Study Tour
feeling inspired and revitalised.
There were many aspects that were
positive and thought provoking, but
the stand out for me was the visibility,
celebration, and understanding around
the First Peoples Principles of Learning.
The drive and passion around the
understanding of the need to embrace
Indigenous Worldviews and Perspectives
was felt in every school and class visit
on the tour. The First Peoples Principles
of Learning are relevant to all learners,
both indigenous and non-indigenous,
as they are focussed on strengths
based, learner-centred practice. The
emphasis on connectedness and
relationships drives learning in all
areas. Students need to feel connection
to their learning, their school, their
culture, and their history in an effort
to understand their own identity.
It is this knowledge and understanding
that has been a driving change in
looking at the way that we deliver
curriculum across learning areas. As a

school community, we are having
conversations around the 8 Aboriginal
Ways of Learning and how to make
these connections more explicit
for staff, students, and community.
The advantage of this non-linear
approach to learning is that it allows,
and encourages, a deeper level
of understating and reflection. By
interweaving the connection between the
curriculum and the 8 Aboriginal Ways of
Learning we are aiming to contextualise
the learning and make it more relevant
and meaningful to our students.
Without this opportunity from WAPPA I
am certain that we would not be as far

along on this journey as we are now.
The similarities between two education
systems that sit on opposite sides of
the world could not have been more
prominent. I would like to say thank
you to WAPPA for the opportunity, but
also to Gary Crocetta for all his efforts
in ensuring everyone was organised
and well looked after on the trip. Also
thank you to everyone in the team for
willingly sharing their experiences and
opinions across a range of topics. We
came together from diverse contexts
but the opportunity for professional
conversations allowed everyone
the space to learn and grow.
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For more information on our new parent
portal and parent app, please contact
one of our Education Consultants on:
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Perth: 08 6102 3638
Sydney: 02 9029 3993
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Igniting the spirit of
discovery in your students
Katie Brown, CEO, Awards WA

As educators, you are constantly nurturing your students to
be prepared for the challenges in today’s fast changing and
disruptive world. You want them to be able to take on life’s
challenges with confidence and finesse. These skills ought to
be developed and cemented at a young age.
Ignite Award developed by Awards
WA does just that. The award is a
challenging program of discovery
tailored for young people between
the ages of 10 to 14 years old. It
provides young people the opportunity
to learn valuable skills, be physically
active, assist others in the community
and experience adventures.

The award is a great way for your
students to transition into secondary
school and foster positive selfdevelopment and leadership skills.
The essence of the program is
self-discovery – your students have
the freedom to choose activities
that challenge and inspire them.

Ignite Award is structured over four
progressive levels and, to achieve each
level, the young person creates a unique
program of activities over a set length of
time across four sections - Physical Activity,
Hobby, Volunteering and Adventure.
The award not only complements
school curriculum but also presents an
environment for the individual child to
succeed beyond academic excellence.
By giving young people the opportunity to
pick up new skills, they develop a sense
of commitment, initiative and ownership.
Your students will learn how to set SMART
goals (Specific, Measurable, Achievable,
Realistic, Timely), a valuable learning
asset. Ignite Award also introduces the
framework of The Duke of Edinburgh’s
International Award, a world leading youth
development program, at an early age to
foster positive attitudes in our youngsters
and a strong connection to community.
What makes Ignite Award unique is
that your students will reflect on their
activities, what they have learnt, their
skills and their experiences – all of which
are useful exercises in any classroom.
Your students will be recognised for
achieving their award with a certificate and
a badge to be worn on their uniform – these
can be presented at a school assembly
by one of the team from Awards WA or an
important person within your school.
Ignite program would be a great addition
to any school and is a fantastic way
to ensure students are supported and
encouraged to complete their award.

For more information about
the Ignite Award, please contact
Mrs Katie Brown at 9321 4179 or
visit www.awardswa.org.au
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A Whole School Approach
to Mindfulness
Brayden Zeer, General Manager, Mindful Meditation Australia

The literature is clear that implementing a health initiative at a whole of school level
is the most powerful way to create systemic change across the school community.
This article explains what a whole
school approach is, and how to make
it happen, using the example of
Gwynne Park Primary school. Gwynne
Park Primary recently undertook
mindfulness and meditation training
at a whole school level to support
wellbeing across their entire school
community. This is their story.
First, what is a whole school approach?
Over many years, the scientific literature
describing effective approaches
to improving children’s health and
wellbeing in a school setting has
demonstrated the need for strategies to
move beyond merely teaching children
about health in the classroom to a
more holistic whole-school approach.
The World Health Organisation (WHO)
solidified this groundswell of thinking
into what is known today as the Health
Promoting Schools Model. WHO
defines a Health Promoting School
as one which “constantly strengthens
its capacity as a healthy setting
for living, learning and working.”
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A Health Promoting School considers
its entire school context and aligns
its policies and practices with the
health information taught to children
in the classroom. For example, a
Health Promoting School would teach
children about the need to protect
their skin from the sun and support
this by introducing policies such as
a ‘No Hat, No Play’ policy; review the
school’s uniform to ensure it provides
adequate sun protection; provide more
shaded play areas and communicate
the school’s approach to parents.
The model is about assessing a school’s
capacity to make change, and then
making small or significant changes
across all domains that represent its
community. This model is represented
in the figure. Theoretically, a whole
school approach can support anything
taught in a school. From maths to
mindfulness and meditation.
Gwynne Park Primary school reached
out to Mindful Meditation Australia
(MMA) in 2016 to look at enhancing
their current wellbeing initiatives.

MMA undertakes mindfulness and
meditation training with a particular
focus on a whole school approach
for its well-researched benefits.
A whole school approach can sound like
a daunting task. But part of the process
is about determining what a school
community is ready for through looking
at capacity across all the domains
that make up the school community.
The domains include leadership, staff,
training, time availability and funding.
By looking at these areas, schools
can assess what part of a health
initiative they can take on with what
level of expected success. One size
does not fit all, and it needs to work
for each school’s unique context.
After the self-evaluation stage, Gwynne
Park Primary had their entire staff
trained in simple mindfulness and
meditation techniques and implemented
breathing practices after breaks taught
through a curriculum. They affected
a policy about running meditation
exercises at assemblies and began
communicating with the broader school
community through parent information
sessions. They hung mindfulness and
meditation posters throughout the
school and built a meditation room for

staff and student practice as part of
supporting changes to their physical
environment to encourage mindfulness.
Gwynne Park implemented this
initiative at the start of 2018 and
are now reaping the benefits at the
same time understanding what work
needs to be done to maintain the
momentum. Anecdotally, teachers
report students are more settled. One
teacher commented, “this was the only
health initiative that I have taken part
in that saved me time by participating.”
Deputy Principal Julie Bolingbrook has
done an outstanding job implementing
a whole school approach and now

continues with the most challenging
task of keeping the momentum going.
No two whole-of-school approach will
look the same. Some will be as simple
as instigating breathing practices
before exams or after breaks. Others
will embrace looking at ways to embed
an initiative across all domains of
the school. Each schools priority
will be different, and that’s ok.
If you want to understand more about
how mindfulness and meditation
can impact your school community,
MMA hosts’ Principal information
breakfasts each quarter as well
as school-based training.

You can find more information at mindfulmeditationaustralia.org.au
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Developing communication
and relationships in the
learning environment
Andrew Barrett, Principal & Executive Leadership Consultant, abc Ed

The environment in schools is changing dramatically.
As schools move towards Instructional Teaching
methods, the manner in which students learn is
changing and requires greater stimulation from staff.
The degree of interaction school
personnel at all levels now have with
administration, student services,
parents and the community is increasing
with each passing year. Principals
need to deal with staff churn as the
profession loses favour with new
and experienced personnel alike.
The basis in addressing all these
issues is improved communication
and building stronger relationships.

abcEd is a WA based education
consultancy that looks to encompass
a variety of new professional learning
and student workshops that improve
communication, collaboration,
effectiveness and happiness.
Director of abcEd, Andy Barrett, was
previously the Professional Services
Manager of Principals Australia Institute
where he supported Primary Schools
in implementing cultural changes

in schools through the KidsMatter
and MindMatters mental health and
wellbeing frameworks. It is from
speaking with and working alongside
principals and teachers across WA, he
noticed there were some interesting
questions and situations that were
arising from schools, irrelevant to
their location and student intake.
When trying to implement whole school
change or simply whole school take up
of initiatives there were always some
staff resistant or there were staff that
leadership and peers found difficult
to approach and communicate with.

Staff colds & flu?
Get relief. Fast.
Schrole Cover works fast to relieve the
symptoms of staff colds, man flu and
professional development days.

Clinical research shows that 50% of
urgent jobs posted in the app are filled
within 3 minutes. 80% in 15 minutes.

Use simply as directed.

If phone call or SMS symptoms persist
contact Schrole Cover on 9230 7040
or visit schrolecover.com
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The smartphone app prioritises your relief
teachers based on your order of preference.
So the best teachers are offered work first,
and class continuity is maintained.

This became the catalyst for the
development of the abcEd Staff Room
Dynamics workshop, using the Click
Colours personality and relationship
tool. The Staff Room Dynamics
workshop give staff the tools and
knowledge to help them understand
why people behave the way they do,
and help them build relationships,
improve team communication skills
and identify personal potential.
Most importantly it helps all people
understand their colleagues! There
are some distinct goals which are
achieved through these workshops:
•• to have the school staff understanding
themselves and colleagues
better to improve communication
to improve collaboration to
make all staff approachable
•• knowing the things that make their
colleagues tick, but also know what
annoys them too – so they approach
situations in a different way to
understand parent personalities
and ways to manage them
Schools that have undertaken the
workshops found some teams have
now started working better together, by
delegating tasks more suited to what

personalities they are. Staff members
are now talking more with people they
may not have related to previously. A
key feature is that the sessions are
interactive, engaging and involving of all
members of staff to give them a deeper
understanding of people’s behaviours.
Its about valuing the diversity in the
staff team and not just tolerating it.
The suite of abcEd programs and
workshops have grown to include
a couple of important areas for
school improvement. They are the
WA consultants for PivotPL Student
surveys. Pivot Professional Learning
is designed to prove and improve
teacher effectiveness in the classroom.
The Pivot approach helps measure
and improve the effectiveness of
individual teachers and school
leaders, amplifies student voice,
and provides statistical analysis to
school leaders on strengths and
development needs across your school.
•• Individual teachers receive a
clear and well-designed report,
broken down by each class they
teach, and aligned with the
Australian Professional Standards,

highlighting their strengths and
development opportunities - helping
them to chart their professional
development pathway and ultimately
improving student performance
over time. Individual teacher
reports are confidential to them.
•• School managers (Principal and
Heads of Departments) also
receive valuable information on
professional development trends
across the school - by year-level
and by department - allowing them
to prioritise their efforts in a cost
effective and evidence based way.
•• We have also introduced fantastic
new functionality this year - classroom
observations and a goal-setting
tool to assist teachers in driving
their own professional learning
in the most powerful way.
abcEd’s goal is to play a positive role
in school staff rooms through teacher
relationships, effectiveness and
Happiness. It is through staff wellbeing
and happiness, abcEd are working with
Happiness Co to bring their workplace
learning pillars in Happiness to Primary
School staff rooms through tailored
professional learning workshops.

Did you know?
94%

of parents believe that the Internet has a
beneficial impact on their child’s education & schoolwork

1 in 5

teens experience cyber bullying

90% of parents are unaware their
child was being cyber bullied

60% of parents do not monitor

the online activities of their children

A New Approach-Wangle Family Insites
Wangle Family Insites is an Australian founded cyber safety app
designed to support parents as they teach their children how to safely
navigate the Internet.
We've collaborated with leading childhood medical researchers Telethon Kids Institute - to bring parents a new approach to cyber safety
that preserves trust between parent and child. Unlike first generation
filters and spyware, Wangle Family Insites monitors and analyses
network behaviours without spying and restricting specific content.
If a threat is detected, an alert is sent to the parent/carer's phone in real
time. Alerts contain detailed information about what the threat is, what it
may mean and advice on how to approach the issue with your child.

Wangle Family Insites provides:
Live network monitoring whilst keeping children’s privacy intact
Real-time alerts for parents and carers
Detailed educational content to help address threats that are identified
A new way to keep your family safe online

To find out more about the Wangle Family Insites product head to our website:

www.wanglefamilyinsites.com
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Life Members’ Breakfast
WAPPA’s esteemed Life Members were welcomed by the Nedlands Primary School
string quartet on a beautiful Perth June morning, by the river at Matilda Bay. The
breakfast was initiated this year as the APPA conference proceedings do not allow
time for the nomination of Life Member or the historic pre-dinner drinks.
Congratulations to Keryl Caird and
Doug Booth who were nominated for
Life Membership. The nominations
will be ratified at the Annual General
Meeting in November 2018. After a
delicious breakfast was enjoyed, our
guest speaker, the Western Australian
Assistant Police Commissioner, Paul
Steel APM spoke about the synergies
between educators and police officers
and quoted Edmond Locard, a French
criminologist who formulated the
basic principle of forensic science:
“Every contact leaves a trace.”

Keryl Caird
Keryl has been a long term and tireless
contributor to WAPPA, having first
joined the Board as a co-opted Deputy
Principal representative in 2003. She
is a passionate advocate for quality
education, educational leadership,
women in leadership and students at
a local, state and national level. Keryl
was a tireless worker in the early stages
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of the development of the Australian
Curriculum, leading workshops both in
the city and country areas. Her insight
and practical applications are very
much appreciated by all members.
In her role as Curriculum Leader for
the association, Keryl represented
members on many committees and
conferences. She has written articles,
delivered professional learning and
represented the profession at all levels.
Keryl was awarded a Fellowship
of WAPPA for her contributions to
professional learning and was also
a recipient of a John Laing Award.
As an association Vice President, Keryl
continues to represent members’
interests and provides collegiate
support directly to many members
during times of need. Keryl epitomises
our WAPPA values of Excellence,
Integrity, Respect, Empathy, Inclusivity
and Inspiration and is truly a worthy
recipient of Life Membership of WAPPA.

Doug Booth
Doug is a highly respected and
knowledgeable school leader, manager
and executive leader who has had
a huge impact on the professional
growth of many colleagues, schools,
systems, state and national bodies
and of course, the education of
many students in public schools.
From his early years as a school
leader, Doug has been aware of his
obligation to ‘give back’ to the wider
principalship and an integral part of
that ‘giving back’ has been his active
support of WAPPA members particularly
through professional learning.
Doug has been the Chapter Chair for
several WAPPA Chapters and also served
on the Board of Management. He is a
Fellow of the Association for his service
to professional learning in Education.
Doug has been a loyal servant to the
Association and is a deserving recipient
of his Life Membership of WAPPA.
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on your journey. This will initially be based on an assessment of
your baseline financial fitness and the establishment of a plan
that focuses on the steps that need to be taken to achieve your
goal. Depending on your circumstances, the plan can
encompass many areas of your personal finances. For example:

For those who have taken part in a marathon or other
endurance sport, you’ll already know that there’s
three things you’ll need to reach the finish line:
Preparation, Flexibility, and, Perseverance. In this
sense, you’ll find that retirement planning is quite
similar.

Reviewing the use of superannuation as a vehicle for wealth
accumulation
Creating a budget and monitoring your cash inflows and
outflows
Managing your debt levels and making extra debt repayments
Saving and investing for the long-term
Establishing a contingency plan with personal insurances.
Milestones, reassessing your progress and blasting through
the wall
Retirement planning is not a sprint. It’s a long-distance run. So,
working towards smaller milestones, reassessing your progress
and making adjustments where needed along the way can help
you stay motivated and keep on track to achieving your goal. A
milestone can be extinguishing debt by a certain date,
reassessing your progress can include an annual review of your
financial situation, whilst making adjustments can involve
tweaking your plan to cater for changes in legislation over time.

Getting clear on why you’re doing it and making the
commitment
When it comes to taking that first step towards planning your
retirement, one of the biggest obstacles is shifting your mindset.
Understandably, it can be hard to engage with the topic of
retirement, especially if it’s far off and you have competing
priorities right now. One place to start is by considering what
kind of lifestyle you’d like to lead in retirement, and how you
might fund it.
If you are striving towards a better lifestyle in retirement and/or
want to retire before the Age Pension kicks in (currently 65.5
years) you will need to work on your personal financial fitness,
to either supplement the Age Pension or self-fund your
retirement. This may involve ramping up your debt repayments
and/or savings. For example, paying off your home and growing
your superannuation (over and above your employer’s
Superannuation Guarantee contributions) and/or other
investments outside of superannuation to reach your goal.
Taking a proactive approach to retirement planning earlier,
means you can benefit from the power of compounding and give
yourself flexibility if things change along the way. This may
enable you to move towards your goal at a more comfortable
pace. If you leave retirement planning for later, you may find
yourself under more pressure to reach the same goal or your
expectations for retirement may need to be revised.

Nevertheless, at a certain stage in your race, whether it be at
the beginning, halfway through or nearing the finish line, you
may find yourself hitting a “wall”. This may be due to one or a
combination of factors, for example, competing priorities and/or
unexpected events. To manage your way through this, it’s
important to assess the situation with your support team, make
adjustments where required, and then refocus your attention to
the goal at hand.
Digging deep, crossing the finish line and post-planning
Nearing the finish line, may be the point in your life where you
have paid off your debts, accumulated a reasonable
superannuation account balance, have additional investments
outside of super and are in the highest income earning years of
your career. This is where you can start to think about building
on what you have already achieved to date. For example, by
doubling down to further boost your superannuation in the time
remaining, which may involve maximising your concessional and
non-concessional contributions whilst still considering the limits.
Crossing the finish line is often accompanied by a feeling of
relief and accomplishment. Your preparation, flexibility and
perseverance has culminated into your goal becoming a reality.
At this stage, it’s time to reassess your current situation and
manage your recovery and relaxation. The next chapter of your
life is upon you, although it may not be as physically and
mentally demanding, it’s still important to stay on top of your
new baseline financial fitness.

Building your support team, assessing your existing
situation and cross-training

If you need help with your retirement planning, Moore Perica, a
division of the WMP Group, are your specialist financial
advisers. Entrust your retirement race to the experts, and enjoy
holistic, professional advice across a range of financial services.

An important part of retirement planning is building a team of
relevant people around you. For example, your financial adviser
is here to help you map out an appropriate path and support you

Call Moore Perica, trusted advisers of WAPPA members for
22 years, for your free consultation today | 08 9368 6030

Contact Richard Moore or Steve Perica for a complementary consultation
Richard Moore: richard@wealthmp.com.au
Steve Perica: steve@wealthmp.com.au
www.wmpgroup.com.au

106 Burswood Road, Burswood WA 6100
PO Box 172, Burswood WA 6100
T (08) 9368 5688 F (08) 9368 5798

Friday 5 October 2018
8.30am - 4.00pm (Registrations open 8am)

Australian Institute of Management
The Leadership Centre - Auditorium
76 Birkdale St, Floreat

Women
in Education
Leadership
Forum

Register today at - https://www.wappa.asn.au/womeninleadership
Members: $90+GST | Non-Members: $130+GST

Jenny Cole
Leading with
Grit and Grace

Lois Keay-Smith

Building Your Purposeful
Leadership Brand

PLUS...

Jordan Foster
Leading in a
Cyber World

• Leadership Lessons From Harvard - Lisa Criddle & Melanie Hancock
• A Mindful Conversation with Kylie Moss & David Hewitt
• Controlling Your Cortisol - Paige McNeil

Proudly Sponsored By

2018
APPLICATIONS OPEN TUESDAY 4 SEPTEMBER 2018
AND CLOSE FRIDAY 21 SEPTEMBER 2018
The WAPPA Awards and Grants Sundowner is a celebration of
members who have significantly contributed to shaping the future of
education through effective, progressive leadership.
WAPPA grants provide funding to enable members to build their
capacity to provide high level educational leadership resulting in a
positive impact in schools. The awards recognise the outstanding
leadership and dedication amongst our members.
The 2018 Awards and Grants will be presented at the WAPPA
Sundowner
Thursday 1 November 2018 at 4.30pm
Lakeside Auditorium
Telethon Speech and Hearing Centre
36 Dodd St Wembley

2018 AWARDS

2018 GRANTS

Level Three Innovation Award

Regional Leaders
Professional Learning Grant

Aspirant Leadership Award
Deputy Principal of the Year Award
WAPPA Fellowship
Professional Learning Awards

Professional Learning Grant
Leading From the Front
Action Research Grants

For more information visit:
https://www.wappa.asn.au/the-profession/professional-awards

