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From the President
Ian Anderson, President, WAPPA

With the theme, Visionary Leadership, the 2018 APPA
Conference definitely delivered. Delegates experienced
some wonderful keynote sessions which challenged
their thinking plus a number of concurrent sessions
which took a deeper dive into some common
challenges facing today’s and tomorrow’s leaders.
This edition of WORDS will highlight
some of the great speakers, with
articles written by our members. The
generosity of Ewan McIntosh was very
much appreciated, as he was present
for all three days, pulling it all together
in a panel discussion on Friday morning.
Ewan has indicated that he will be back
in Perth next year and we look forward to
connecting once again to progress some
of his work. Matt Church, Lee WatanabeCrockett, Lisa Rodgers, Ric Rushton and
Kristen Douglas were all well received
and added to the high class of speakers
in attendance.
Our closing speaker, Rabia Siddique,
touched everyone present. Her personal
story and challenges from the eyes of
a young girl though to her taking the
British Government to the Human Rights
Commission as an adult kept everyone
highly engaged, evoked much emotion
and was able to bring the theme
together exceptionally well. Rabia left
everyone with four calls to action...

As you prepare
for the end of
this year and
2019, I am sure
that there were
many messages
throughout the
Conference which
should provide
inspiration.
1
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The 4 calls to action
(paraphrased from the words
of Bryan Stevenson) that
Rabia concluded with were:

1
2
3
4

Are you willing to confront
your realities (the good, the
bad, the beautiful and the
ugly)?
Are you able to challenge
and, if necessary, change
your perspectives?
Are you prepared to
protect hope at all costs?
Are you capable of
doing something
uncomfortable?”

What a powerful way to
conclude our conference on
Visionary Leadership
As you prepare for the end of this
year and 2019, I am sure that there
were many messages throughout
the Conference which should provide
inspiration.
The WAPPA Board elections were
recently announced and I am extremely
honoured that members have voted
for me to lead the Association for the
next three years, supported by my Vice
Presidents, Jo Stephens and Keryl Caird
(re-elected).
I would like to acknowledge the outgoing
Board Members, Sam Mudgeway and
Jason Bushe-Jones and thank them
for their contributions this year. I also
congratulate Aaron Young and Julie
Simpfendorfer on their election to the
Board as well as Lisa Criddle and Dean
Finlay on their re-election.

The WAPPA Board
elections were
recently announced
and I am extremely
honoured that
members have
voted for me
to lead the
Association for the
next three years...
We finish the year with great hope and
optimism that the extra money flagged
for schools through the current Federal
Legislation (Gonski 2.0) and what has
been proposed by a Labor Government
finds its way into Education and
Schools.
We have definitely been “carrying our
weight” since “budget repair” and as we
enter 2019, it is time for us to begin to
redress the funding imbalance through
the Student Centred Funding Model
as well as addressing Principal Health
and Wellbeing in a proactive way. Enjoy
the Christmas break and take time to
reflect, relax and reset.

A National Network of School Leaders
The leaders of Australia’s Government Primary Schools are linked
via their membership of a network of Associations. Each of the
six states and two territories has a WAPPA counterpart. In turn,
these professional associations are members of a peak body – the
Australian Government Primary Principals Association
(AGPPA), which collectively represents over 5300
government primary school leaders.

WAPPA members are
also AGPPA members

AGPPA works with government representatives,
policy makers and key stakeholders at a national
and international level.
Their current strategic plan covers five key areas:
Principal Wellbeing; Primary School Resourcing;
Professional Learning and Capacity Building; Wrap-around
Services for Students; and Advocating for Public Education.
WAPPA President Ian Anderson is also the current President of AGPPA’s National Council, the body responsible for
conducting and coordinating the national Association’s activities.
The Catholic Education and Independent School sectors also have a state and territory professional association
structure that culminates at the national level with the Australian Catholic Primary Principals’ Association and the
Independent Primary School Heads of Australia.
These peak bodies, along with AGPPA, are members of the Australian Primary Principals Association (APPA). With
over 7,000 members, this is the national professional association that represents all primary school leaders across the
nation.
APPA’s Vision, as set out in its Charter document, is that: All primary schools have the people and resources
necessary for every child to reach his or her potential. They are characterised by dedicated school leaders and
teachers with high expectations of student learning, and communities that respect and value education.
All state and territory associations pay an affiliation fee, based on their membership, to the national associations. This
means, through your membership of WAPPA, you have a voice on the national issues that concern school leaders and
their school communities.

Leadership Preparation
Program
THE WAPPA LEADERSHIP PREPARATION PROGRAM
The WAPPA Leadership Preparation Program (LPP) provides a foundation for the role of
Principal or Deputy Principal in Western Australian Schools. It supports candidates in becoming
critically reflective educational leaders who function effectively in dynamic, diverse and complex
contexts characterised by rapidly changing circumstances. They develop an awareness of the
essential skills and knowledge that is required of today’s school leaders. It assists potential
leaders to develop and sustain effective strategies related to maintaining effective relationships
to communicate clearly, identify and solve problems, anticipate and resolve conflict, and make
decisions that reflect the best interests of students, staff, parents and the school community.

•
•

•

Module 1

Module 2

Understanding Leadership,

Exploring the Role of the

Know Thy Self

School Leader

Examine leadership
development concepts
and contexts.
Examine spheres of
influence within school
communities and how to
expand the leadership
sphere.
Examine the types of
leaders who have the
greatest impact and the
strategies they use.

•

•

•

Module 4

•

3

Explore conversation
techniques and strategies
to engage and interrogate
competing realities,
resulting in the best
decisions for a school.
Develop strategies to
engage individuals and
teams in conversations
to resolve attitudinal,
performance or
behavioural issues while
enriching relationships.
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•
•
•
•

Module 5

Fierce Coaching,
Confrontation, Team and
Delegation Conversations

•

Explore the management
versus leadership
dichotomy in the context of
WA Schools.
Examine the key
differences between
positional, operational,
instructional, distributed
and transformational
leadership.
Review the AITSL
Principal Standards and
develop key descriptors
to enable personal
leadership development.

Module 3

School Culture, Emotional
Capital, Trust, Relationships and
Feedback

Module 6

Compliance Knowledge; the
Law, Regulations and the
School Leader

•

•

•

Develop knowledge and
skills in the areas of
regulatory compliance
within schools
Develop knowledge and
skills in managing student
services, workforce,
financial resources and
risk.
Complete, discuss and
clarify the DoE Principal
Eligibility Modules.

Understand the Science
behind EQ and EC
(Emotional Capital)
Recognise personal
EQ strengths and
development areas.
Explore the cultural
flexibilities required in
school leadership.
Identify how to develop
trust relationships in a
school context.

Role Transition; Building a
Professional Portfolio Skill Set

•
•

•
•

Review the research and
theory about role transition.
Examine the key role
differences between current
roles and that of a Principal
or Deputy Principal.
Complete a personal
leadership gap analysis
related to role differences.
Construct SMART goals in
relation to closing identified
gaps.

Kirstie Fitzgerald - lPP Graduate & Aspirant leadership Award Winner 2018
The Leadership Preparation Program is an incredible opportunity to develop your skills as a leader.
For the past 8 months, I have learnt about the different styles and types of leadership, unpacking
my emotional capital to find areas of strength and areas to develop, and learnt how to have fierce
conversations with grace and ease. The series of modules are informative and comprehensive. The
presenters are knowledgeable, relatable and draw from real-life experience. My Saturdays at WAPPA
have been well spent and this has been the most valuable investment I have made in my career.

oNSITe delIVeRY

Metropolitan modules are delivered in person and onsite from the WAPPA Business Centre (8.30am 4.30pm). Each module has a self-reflection component. The majority of the course is completed during
the set course hours.

oN deMANd

WAPPA is able to specifically tailor this program for regional Western Australia. Days, times, dates and
locations can be designed to fit networks, school teams, collegiate groups or similar.

CANdIdATe CoMMITMeNT

The WAPPA Leadership Preparation Program represents 50 hours of professional learning over a
6-8 month time frame. This includes in class instruction, discussion and collaboration, a self-reflection
submission for each of the 6 modules, a leadership book review and presentation, and completion of the
WA Department of Education Principal Eligibility Modules.

CoACH & MeNToR

Throughout the duration of the course each participant is offered access to a WAPPA certified coach to
assist them in the first steps of their leadership journey.

YouR INSTRuCToRS
Ashley King (lead)
Ashley’s Principal career spans 21 years throughout Western Australia. He has led schools
mostly in low socioeconomic communities with 25 to 1000 students. Ash conveys the realities
of life in school leadership and has lived through the personal challenges that leaders face in
highly volatile and complex communities. He has trained and worked closely with ISL and his
passion is to ensure that effective school leadership is acknowledged and understood.
Plus David Hewitt, Lisa Criddle, Jo Stephens, Geoff Hood, Cameron Lindley and Cavelle Monck.

ReGISTRATIoN
Individual Module enrolment is not available. If a
Leadership Preparation Program (modules 1-6)
module is missed attendance will be required at a
Members - $950 +GST
similar WAPPA PL module offered through the year.
Non-members - $1500 +GST
Please register at - https://www.wappa.asn.au/LPP
2018 - VOLUME 38, EDITION 4 WORDS
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Learning Sprints
Ash King, Director, Professional Learning WAPPA

WAPPA welcomed Dr Simon Breakspear to
Western Australia last term to host our first Learning
Sprints Foundation Day. It was a pleasure to join forty
schools, associations and offices from across WA to
share a great day of leadership learning.
Following the Learning Sprints
Foundation Day Simon and WAPPA
opened an invitation to schools to join
a Learning Sprints Project to absorb,
implement and evaluate the impact of
Learning Sprints in schools over the
next 9 months.
The original idea of this project was first
concocted on a very cold (snowing in
fact) brisk walk that Simon and I took
along-side a major Toronto roadway and
past a dodgy looking service station
while trying not to slip (slip not sip) on
the ice and slush. We were trying to
escape an airport hotel for some fresh
air after the last day of the Ontario
Principal Council Conference where we
were both guest speakers/panellists.
As a result, 5 months later we are
about to embark on a project for
Western Australian schools and
school leaders to implement Simon’s
Learning Sprints, and then measure
the impact of this strategy. Importantly
we wanted to ensure that this would
overlay school’s priorities that are
already in place and then provide a very
clear school self-assessment process
that would neatly fit into the current
requirement of school reviews.

It was a pleasure
to join forty schools,
associations and
offices from across
WA to share a great
day of leadership
learning.
5
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Leading Learning Sprints
If we are to lift the learning outcomes
of diverse students we must invest in
developing the individual and collective
expertise of teachers. While in recent
years there has been much effort and
investment in teacher collaboration,
educators are still struggling to translate
this into improvements in teacher
practice. The Learning Sprints day with
Simon provided a simple, effective and
field-tested approach to support leaders
in supporting teachers to continually
enhancing their practice.
Learning Sprints is an organisational
routine that supports robust teacher
team learning. It consists of three
phases: Prepare, Sprint and Review.
1. During ‘Prepare’ teams engage in rich
dialogue about student learning and
consider relevant research to identify a
precise focus for improvement work.
2. They then go into the ‘Sprint’ phase,
where they test out their new learning
through short, manageable cycles of
teaching in the classroom.
3. A Learning Sprint ends with explicit
‘Review’: analysis of the evidence of
student progress, and consideration
of how to transfer new pedagogical
knowledge and skills into future practice.

Through Learning Sprints school
leaders can;
•• Assist teachers to better identify and
address their students’ most pressing
learning needs
•• Make more effective use of available
team collaboration time, supported by
clear tools and protocols
•• Benefit from more relevant, job
embedded professional learning that
focuses on practical teaching and
learning challenges in their schools
•• More effectively share and spread
best practices
•• Better adopt and embed the use of
research-informed practice and evaluate
impact through formative assessment
•• Deepen their pedagogical content
knowledge and be an inspiring
lead leaner
•• Build trust within and across teacher
teams and take collective action to
help improve student outcomes

WAPPA’s Intent

The Piano Lesson

Our intent now is to provide support and
structure to the school leaders in this
project to;
1. Define an area of focus for their
learning sprints that is tied to their
improvement plan

In the words of Simon, this PL is not
just a series of piano lessons. For
those of you that have children and
have forked out a lot of money for
music lessons or similar, you will have
a great idea of what this means. I paid
for my son to have piano lessons for
many years and now I am the proud
“owner” of a son who sometimes
plays the piano. He is a very gifted and
talented musician.

2. Establishing a process that builds
routines for evidence-informed
teacher collaboration and practice
improvement
3. Provide school and middle leaders
with the leadership skills and
knowledge they need to facilitate the
process on an ongoing basis
4. Ensure that evidence of teacher
practice improvement and student
progress is captured during the
program and built into a review of
impact at the end of the program.
Consistent with the Learning Sprints
approach, the program is designed to
be highly practical, collaborative and
job-embedded.

AGILE

SCHOOLS

Week after week I would take my son
to his lesson while his teacher would
instruct him on allegro, andante, largo,
forte, ritardando techniques and so on.
My son was very good at telling me what
he learnt, and was often (surprisingly)
keen to return for his next lesson. But
when he came out of the lesson he was
not a better pianist than before he went
in. This was not where he improved his
gift to become far more talented than I
could ever dream of being.
The improvement and development
came from the practice time in between
the lessons. The time he spent
practising what he had learnt.
•• It was the practice in between the
lessons where he improved.

•• It was the practice in between the
lessons where he failed and became
frustrated, angry and felt like giving up.
•• It was the practice time in between
the lessons that drove me crazy
sometimes because pianos and
violins don’t have a volume control!
•• It was the practice time where he
refined and perfected his art to become
an amazingly talented musician.
Our professional development is just like
the piano lessons scenario. We can do
all the professional learning in the world
or offer the best opportunities to our
staff, but unless we practice it and have
the follow up coaching and correction, it
is likely that we won’t develop.
The WAPPA learning Sprints Project will
provide our participants with more than
just a piano lesson and here at WAPPA
along with Simon, we are really looking
forward to listening to not just the piano
but the whole WAPPA orchestra later next
year when we measure and celebrate the
impact of this exciting project.
If you are interested in participating in
the next cohort of this program or would
just like to know more, please contact
Ash King, Director of Professional
Learning at WAPPA.

David Nockolds:
WAPPA Life Member
Members will be saddened to learn of the passing of
Dave Nockolds who had been ill for some time and
died peacefully, surrounded by his family in Bunbury.
David was a passionate advocate for
primary education and school Principals
during his time as President, Senior Vice
President and Junior Vice President of
WAPPA at various times.
David started his career in the famous
rows of military huts of Graylands
Teachers College in 1956. The strong
leadership qualities that he exhibited
throughout his career were evident
from an early age. At Albany Senior
High School, he was the Open Athletics
Champion, Captain of the football team,
a member of the tennis team and a Pilot
Officer in the Cadet Corps.

David’s first appointment as Principal was
to Dudinin in 1969. In 1988 David enjoyed
a term on secondment in head office, as
Acting Consultant; Human Resources.
Throughout his career David continued to
undertake education studies. Apart from
his UWA degree, he obtained his Diploma
of Education from Murdoch University
in 1976 and completed his Bachelor of
Education at Murdoch in 1988.
David’s connection with WAPPA occurred
when he moved back to Perth as a
Principal in 1973. In those days it
was still called the Headmasters and
Headmistresses Association and

meetings were often held in the Teachers’
Union building. They held monthly
meetings, often with a guest speaker, and
an annual conference. In 1976 he became
secretary of the newly named WAPPA.
For his long and outstanding contribution
to WAPPA, David was made a Life
Member in 1988. WAPPA was indeed
fortunate to have had, for so long, the
services of a man of such integrity,
courage, strength of character and vision.
He will be sadly missed by his many
colleagues and our thoughts go out to his
wife Irene and all the family.
2018 - VOLUME 38, EDITION 4 WORDS
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Learning Progressions:
A shift in thinking.
Neil McCallum, Principal, Woodvale Primary School

Have you ever felt like you must have missed an email
or memo about something? I feel that way about
learning progressions. For something that would have
an enormous impact on schooling in Australia, there
has been little debate on the topic in WA.
In 2015, all Australian education
ministers agreed to collaborative action
to develop national literacy and numeracy
progressions. Since then ACARA
has worked with the NSW Education
Department of Education to develop
the National Literacy and Numeracy
Progressions. ACARA describes the
progressions as providing a detailed map
of how students become increasingly
adept at particular aspects of literacy
and numeracy. They do not describe what
to teach but are more fine-grained than
the general capabilities.
The literacy progression gives teachers a
conceptual tool that can assist them to
develop targeted teaching and learning
programs for students who are working
above or below year level expectations.
The progression does not advise schools
on how to teach, plan, program, assess
or report. The progression has not been
designed as a checklist and does not
replace the Australian Curriculum.
Earlier this year, the Gonski report (2018)
stated that student growth is a measure
of the individual progress a student
makes over time along a defined learning
progression. Focusing on student growth
matters because it enables every student
to progress regardless of their starting
point or capabilities. The report highlights
the importance of every student making
one year’s progress for one year’s input.

The Review Panel believe it is essential
to move from a year-based curriculum
to a curriculum expressed as learning
progressions independent of year or
age. Underpinning this, teachers must
be given practical support by creating
an online, formative assessment tool to
help diagnose a student’s current level
of knowledge, skill and understanding;
to identify the next steps in learning to
achieve the next stage in growth; and to
track student progress over time against a
typical development trajectory.
This will be a huge shift in thinking and
practice for all of us. Firstly though, the
federal government is expected to make a
decision shortly on the direction they are
taking in relation to learning progressions
and where they fit with the AC/ WA
curriculum. If learning progressions
become the main focus for planning for
teachers then what is the role of the AC?
Secondly, Hattie (2018) maintains that
we need achievement and progress data.
He advocated the quadrant graph we
use from SAIS to display this information
based on NAPLAN data. Schools and
parents need to know each student’s
achievement level and the progress they
have made. Hopefully, the proposed online
formative assessment tools can provide
both achievement and progress data.
Hattie recommends New Zealand’s asTTle
online assessment tool as an effective
resource for schools.

We are fortunate in WA that the Brightpath
online software has been developed and
introduced in over 70% of WA schools.
7
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We are fortunate in WA that the
Brightpath online software has been
developed and introduced in over 70%
of WA schools. This online, formative
assessment tool has been valuable
in helping teachers to diagnose a
student’s current level of knowledge,
skill and understanding in writing.
Brightpath is designed to measure a
student’s writing performance against
a numerical scale. Students’ writing
progress can be measured every term,
half-year or annually. Using teacher
judgements to place each student on
the scale is reliable and is comparable
across teachers, schools and over
time. The developers of Brightpath
believe that teachers’ professional
judgements should be valued and are
crucial to high-quality assessments
and are the best source of information
for evaluating and improving students’
learning (Heldsinger, 2014).
Over 70 per cent of Australian schools
use ACER’s Progressive Achievement
Tests (PAT) in English, Maths and
Science. The approach focuses on
assessing and monitoring student
growth over time and is underpinned
by an understanding that students of
the same age and in the same year of
school can be at very different points
in their learning and development.
ACER’s approach is informed by a
growth mindset – tailoring teaching to
the needs of the individual learner to
advance the progress of every student,
regardless of their starting point.
WA schools also use the progress data
from NAPLAN on SAIS to see growth
from Year 3 to Year 5. While it is useful
information, it’s a long time between
assessments and only provides a
starting point for further investigation.
Other states have embarked on
developing online assessment tools
for teachers. The Tasmanian Education
Department has developed the
Improve online formative assessment
tool. PLAN2 has been developed in
NSW and the Insight Assessment
Platform in Victoria.

Implications for schools
In most primary classrooms there will be a
range of achievement of 5-6 years. While
this is not news to any of us, it concerns
me that Gonski refers to personalised
teaching and learning based on each
child’s learning needs. Westwood points
out that differentiation should be varying
the degree of support to individual
students, not creating a multiplicity of
individual programs for students. While
most teachers are skilled at differentiating
their teaching programs to meet the
needs of their students as much as
possible, they can always benefit from PL
on providing for the weaker and more able
students in their classes.

teachers in their classes on a weekly
basis. On-the-spot support for teachers
on assessment collection and analysis,
planning and pedagogical strategies
would have an enormous impact on
student outcomes.
Reporting to parents will also need to be
changed so they are informed about what
progress means and how their child is
progressing individually and compared to
their year level counterparts. Reporting
against year-level achievement standards
only hides both progress and attainment
for some students. The Gonski report
and Hattie (2012) advocate that
reporting should encompass both
achievement and progress.

Research in educational change helps
us identify the key areas to support our
teachers when introducing an innovation.
We know that change takes time. Rollingout an innovation in a staged manner,
and providing time for teachers to learn
and work together is vital. Resources
need to be provided through online tools
and resources and through effective PL.
However, I believe that state and federal
governments need to make a major
investment in utilising the expertise in
schools. Highly accomplished or lead
teachers should be trained then freed
up to be instructional leaders to support

INTRODUCING
transforming
still photos
into movies

Gonski’s restructuring of the curriculum
into learning progressions would be a
major change in our approach to schooling
(Masters, 2016). A stronger focus on
learning progressions will require a change
both in mindset and practice for teachers
(Goss and Hunter, 2015). Successful
learning would be measured as the
progress individuals make, whatever
their starting point. If progress is among
the most critical dimensions for judging
the success of schools (Hattie, 2012),
then we need to resource the change
appropriately and utilise the expertise we
have in schools. Give instructional leaders
the time to work with their colleagues
to ensure the change is effectively
implemented in our schools.

fotomovie
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Aboriginal Education
at Cable Beach
Ben Sarsfield, Deputy Principal, Cable Beach Primary School

At Cable Beach Primary School we foster a culture of
high expectations for all students. We strive to continually
improve student learning and achievement through a
range of whole school targeted approaches across the
curriculum. The school has a full time English Coach
who works in collaboration with staff implementing
explicit literacy programs that target the needs of our
students. There is regular data collection in English which
is collated by our Coach and English team and has been
used to determine the gaps in student achievement
allowing us to plan for and resource programs or
strategies that aim to increase student achievement.
The school identified that a high
number of our students were beginning
school without basic language skills.
This data led to the engagement
of outside agencies. WAARDI is an
Aboriginal Corporation that has funded
and provided staff professional learning
in a number of evidenced based
Language Acquisition Programs (LAPS).
The Fremantle Speech and Language
Centre has provided professional
learning and assisted in implementing
the Aboriginal Language Leaders
program, Cracking the Code and Words,
Grammar, Fun.

9
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These partnerships have allowed us to
target early years’ literacy in a way similar
to that of a Language Development
Centre. Since the introduction of these
partnerships and beginning of these
explicit programs in 2015 our ATSI
student results in early years’ literacy
show a significant upward trend in
achievement through 2017 and continuing
into the first semester of 2018.
The Yawuru Language Program
celebrates its 21st year at Cable Beach
Primary in 2018. The program has been
influential in defining the culture of
CBPS. Students attend weekly language

lessons provided by a trained language
teacher. Yawuru language and culture
is throughout the school with learning
areas and classrooms being named
after the Yawuru seasons, animals, fruits
and events that happen during these
seasons. The program has helped form
a strong community partnership with
Nyamba Buru Yawuru who have assisted
in the delivery of the program as well as
supporting events associated with the
program. The school will this year unveil
a meeting place that will be the first part
of a memorial garden dedicated to elder
Mrs Doris Edgar who was instrumental
in establishing Yawuru at CBPS. The
commitment to the Yawuru Language
Program and the Yawuru community is
evidenced in the school having funded a
Yawuru language teacher at Cable Beach
for the past 21 years.
We run an Indigenous 0-3 program
named Mirandu Nyirrwa. This program
has been run alongside KindiLink and
has been used as a school readiness
program for pre kindy children. The
program is run by an AIEO at the school
in a nurturing and culturally welcoming
learning environment. The AIEO has
fostered positive relationships with
families and the community. Provision
of such an initiative has resulted in
outstanding preparedness of Indigenous
students to commence their formal
education. Mirandu Nyirrwa has forged
authentic parent and community
empowerment by investing in its human
capital. The leading AIEO has introduced
parents to training institutions. Many
parents have seized this opportunity to
partner with Northwest Regional TAFE
and complete the Education Assistant
- Certificate 3. All graduating parents
have accessed casual or permanent
employment within the Broome
community as a result.

We empower our Aboriginal staff to take
leadership opportunities and they have
grasped these opportunities fully. Our
AIEO team lead and coordinate a number
of special events at CBPS. The team
organise a school wide NAIDOC week
with activities run in conjunction with the
theme. This year they have organised
guest speakers and an opening
assembly incorporating Yawuru (local
dialect) language items and speeches.
They have organised Indigenous guest
presenters for a family camp fire night
and coordinated the planning and setup
for this event. The AIEO team also
arrange a food sharing lunch event during
the week inviting the school community
along with elders from local community
organisations and parents and families to
come and sit down for a shared lunch.
The leadership of the AIEO team has
been invaluable in creating a strong
bond between our school and the school
community. The team is comprised of
active staff members who have built strong
relationships with students and families.
They regularly go on Home Liaison visits
discussing students’ progress and good
work along with assisting parents with
concerns or working through strategies to
support attendance, behaviour or other
issues that may arise. The preparedness
of our AIEO team to attend these visits
and be a conduit between the school
and Indigenous families has resulted in
improved attendance for a significant
number of families.
In 2012 after attending a Stronger
Smarter Leadership PL a member of
our AIEO team began ‘Little Brother
Boys’ (LBB) an engagement program for
Indigenous upper primary school boys.
LBB was created to respond to specific
needs of a cohort of early adolescent
boys. The program is crafted around the
principles of Rock and Water. Using this as

a framework the program has then been
enhanced with the additional features of
regular guest speakers and role models
and excursions and tours that are
culturally relevant and led by respected
community members. Since 2012 the
program has continued to be refined
and improved. The consistent provision
of the LBB program by two senior AIEOs
has resulted positively for this identified
cohort. Little Brother Boys has engaged
these boys with their education, assisted
in the development of their own identities,
positive self-worth and belief. LBB has
galvanised students to CBPS where in
its absence these students would have
been disconnected and withdrawn from
their education. The program by virtue
of its ‘engaging’ nature has enabled the
students to maintain consistently strong
attendance patterns that allows them in
turn to fully engage with their education.
At CBPS we have high standards relating
to student work ethic and behaviour. The
school has been implementing Schoolwide Positive Behaviour Supports (PBS)
since 2013 and in 2018 has made a
commitment to student engagement
through the whole school implementation
of Collaborative Learning Strategies. We
have a whole school behaviour matrix
encompassing the values Be Strong and
Resilient, Be Respectful, Be Kind and Be
Your Best. Explicit lessons are developed
and taught around the behaviour
expectations from the matrix. The focus
behaviours are presented at fortnightly
PBS assemblies and also reinforced
and taught in a weekly Monday morning
block assembly. There is a whole school
rewards program in place for earning
‘Winners Tickets’ and students are
acknowledged at assembly prize draws.
The school has implemented Tier 2
behaviour processes during 2018 and
upskilled AIEO staff to lead behaviour
strategies such as Check In, Check Out.
This year we have effectively used an
Indigenous staff member in a Student
Engagement Support role in upper primary.
His role has been to support staff and
students in managing behaviour, working
through issues and providing a re-teach of
the expected behaviour so that students
can return to their classes when ready.
In the face of significant ongoing
challenges Cable Beach Primary School
continues an unwavering focus on
high care for all of its students. CBPS
has worked tirelessly to be a culturally
responsive school that has a strong
ethos based on respecting and valuing
diversity. Its strengths lie in the quality
of relationships between its students,
staff and the community.
2018 - VOLUME 38, EDITION 4 WORDS

10

End of Year WAPPA Specials Now On!
Call for free measure and quote
New Interactive LASER projectors

PA systems and Audio

Visualisers & Swivl

SALES

*

DESIGN *

Laptop/ipad storage

INSTALLATION *

SERVICE

Undercover Areas / Auditoriums

Training/PD, Service & Repair

* TRAINING

The Banksia Hill Project
The Banksia Hill Project is the first study in Australia to assess and diagnose young
people in a youth custodial setting for Fetal Alcohol Spectrum Disorder (FASD).
The Telethon Kids Institute study involved comprehensive neurodevelopmental
assessments of 99 young people aged 10-17 years who were detained at the
Banksia Hill Detention Centre between 2015 and 2016; 74% were Aboriginal.
Assessment was carried out by a multi-disciplinary team of researchers
and clinicians including a paediatrician, speech and language pathologist,
neuropsychologist and occupational therapist.
Training resources for detention centre staff were developed and implemented
as part of the study, to build capacity for managing young people with
neurodevelopmental impairments.
A qualitative study to understand the experiences of the young people who
participated in assessments, their families and the Banksia and community
service staff, was also undertaken.

Key findings
•• 89% had at least one severe neurodevelopmental impairment – meaning
problems with memory, language, motor skills, cognition, attention, social and
other skills.
•• 65% had at least three severely impaired domains (out of nine
neurodevelopmental domains assessed by the team); while 23% had five or
more severely impaired domains.
•• 36% of the young people involved in the study were identified as having FASD.
•• Only two of those with FASD had been previously diagnosed – and their
diagnosis had been through research funding, not routine public services. For
many this was the first time they had received a comprehensive assessment to
examine their strengths and difficulties, despite attending school and, in many
cases, despite their prior engagement with child protection services and the
justice system.
•• 24 young people were assessed to have an IQ score less than or equal
to 70: 15 with FASD and 9 without.
•• Those diagnosed with FASD had higher rates of severe impairment than those
not diagnosed with FASD.
Most young people who participated thought being involved in the study was beneficial
for them, particularly as they and their families gained a better understanding of their
strengths and difficulties, which had previously not been identified.

Relevant implications
The types of impairments identified
suggest many of these young people do
not have critical executive functioning
abilities that allow them to discern right
from wrong and to learn from experiences
Targeted interventions based on a
young person’s appropriately diagnosed
developmental difficulties and relative
strengths are more likely to be effective
than current practices
The study findings also underscore the
need to provide early referrals along with
adequate assessments and services for
young people pre-detention, as soon as
behavioural, academic or other issues
are identified
The findings also highlight the need
for more public education around
FASD prevention and other causes of
neurodevelopmental impairment.

Relevant recommendations
Early referral for neurodevelopmental
assessment of children and young
people failing at school
Regular training on neurodevelopmental
impairments for all professionals
engaged with young people involved in
the justice system (including education,
child protection, justice and health).
Provision of sufficient multi-disciplinary
diagnostic facilities to ensure timely
assessment
Best practice intervention services for
all children and young people identified
with impairments.

For the full study: https://bmjopen.bmj.com/content/8/2/e019605
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APPA Conference 2018 –
What the MC saw…
Andrea Burns, Communications Consultant, Andrea Burns Communications

In a world where corporate mumbo jumbo so
often prevails, it was the elegant simplicity of the
speakers’ messages that resonated with me at
the 2018 APPA Conference.
“Visionary Leadership” was the theme
of the conference, but the humility of
great leadership was a common thread.
Gone, it seems, is the chest thumping,
authoritarian style of the past. It doesn’t
work. Teachers don’t buy it – and perhaps,
more importantly, neither do children.
Today, visionary leaders take the team
along with them, making them want to
follow, not ordering them to do it.
Speaker Matt Church said great leaders
are visible, “Every time you’re sitting
behind your desk, you’re managing,” he
said. “Not leading.”
There was wisdom too, in fellow-keynote
Rik Rushton speaking so lovingly about
a teacher who left a lasting impression.
This man’s philosophy was that “every
person shall emerge from this place
better than when they entered”.
Not smarter. Not beating everyone else.
Better.
Gorgeous, isn’t it?

Where education used to be all about
the “three Rs”, this year’s APPA
conference also convinced me that
today it comes down to one word
starting with c.
Culture.
The opening keynote was from Ewan
McIntosh- a former teacher who now
runs a global consultancy tellingly called
“No Tosh”. He routinely challenges
organisations (including schools) to
“disrupt” their thinking, in order to achieve
more creative – and effective - results.
The charming Scotsman challenged
delegates to tell their life story to each
other – but only by using six words.
(Try it – it’s hard!)
Using the same technique, he asked,
“What makes your school tick?”
McIntosh told us that every person in a
school needs to know how to behave,
according to that organisation’s
“behaviour compass”.
“Where is your North Star?” he asked.
“What helps people make the right
decisions in your school?”

Speaker Matt
Church said great
leaders are visible,
“Every time you’re
sitting behind
your desk, you’re
managing,” he said.
“Not leading.
13
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“If you want to have distributed
leadership it helps if people know how
to behave.”
McIntosh encouraged delegates to move
their own (and their teams’) thinking
from the passive to the active. He
suggested small, simple changes to
foster an environment where it’s safe to
be experimental.
“Instead of starting your next P.D. day
at 9am and making it last all day, start
it at 6am and end at midday with a
barbeque,” he said. “Or shadow a kid for
a day and make changes afterwards.”

“Learning is a life-long adventure,” Ewan
McIntosh told the conference. “Find
ways to stand out – that’s how you
become outstanding.”
Author of “Thriving in the Decade of
Disruption”, speaker Matt Church also
said a healthy culture is key to success.
“Culture is eight times more important
than strategy,” he told conference
delegates, quoting business research
papers from all over the world.
Church said people need to know three
things for cultures to change – that they
have work worth doing, a culture worth
belonging to and leaders worth following.
And the visionary leader is seen. In
classrooms helping teachers to be their
best. Or at the gate welcoming children
and staff. Every day.
He even suggested that principals
shouldn’t have offices!
“Email, letters and meetings are the
enemies of leadership,” said Matt Church.
A Canadian by birth, keynote speaker,
author and “inspirational thinker” Lee
Watanabe-Crocket now lives in Japan.
He has adopted the Japanese notion
of “wabisabi” as an underpinning
philosophy to his work.
Wabisabi is a world-view of the
acceptance of transience and
imperfection. Watanabe-Crocket
explained that in Japanese culture, there
is the acceptance that everything is
imperfect and everything is impermanent.
He said this helps to foster a mindset
he labelled “the power of yet…” in which
there are unlimited possibilities.
He argued that visionary leaders don’t
wait for everything in life to be perfect
before they act. They accept that change
is constant and need to be comfortable
with that. Indeed, being able to cope
with imperfection (or failure) teaches
resilience – in both students and
leaders, he told the conference.
Watanabe-Crocket explained that this
idea of imperfection is ingrained -even
celebrated- in Japanese culture. He told

how even the most elaborately made
up geisha will leave a blank space
at the nape of her neck as a mark of
imperfection. Broken china is often
repaired with gold-painted glue. It is a
strongly-held view that there is beauty in
any imperfection.
Lee Watanabe-Crocket also spoke
about “eudaimonia”, a term used by
the Greek philosopher Aristotle that
roughly translates to “the art of human
flourishing”. When we reach optimum
wabisabi, eudaimonia is the result- and
who benefits? Everyone, according to
Lee Watanabe-Crocket.
“Children are 15% of our population but
100% of the future,” he said.
Kirsten Douglas from Headspace used
her keynote to remind all of us that
no-one flourishes when mental health
is ignored.
And, just as airlines remind passengers
in their safety message that they must
“place the oxygen mask on yourself
first before helping small children or
others who may need your assistance”,
principals also need to make their own
mental health a priority.
“In the next decade mental health,
resilience, and emotional intelligence
will rise to be the most critical quality of
an enduring and high performing school
leader,” she told the conference.

Douglas, a former principal, then asked
delegates to add up how much they
spent each week or month on physical
fitness –gym memberships, exercise
classes etc.

Find ways to
stand out – that’s
how you become
outstanding.
“Do you show the same behaviours
and the same commitment to mental
health?” she asked. “Self- care isn’t a
luxury – it’s a necessity. Mental health
and well-being is a precondition to
performance, capability and learning.”
Douglas advocated that approaches to
well-being need to “be architected not
accidental”.
“Schools and school systems must
commit and privilege resources and time
the same as literacy and numeracy,”
she said.
The APPA Conference 2018 reinforced to
me that educators are among the most
sophisticated leaders we have. What
other group so deftly combines “head
and heart” in their work?

And while corporate high-flyers bang on
about stakeholders, KPIs and outcomes,
educators manage those aspects while
also getting on with moulding students’
futures.
And yes, with more stresses (pushy
parent, anyone? Naplan? My School?)
and often, fewer resources.
So why do you do it?
Because nothing matters more, does it?
I teach a post-graduate Broadcasting
course at a Perth’s Edith Cowan
University but I’m a journalist by trade.
So, it was with more than a little
professional curiosity that in the days
immediately following the 2018 APPA
State Conference, that I followed a major
news story with leadership at its heart.
At the ABC, the Managing Director was
sacked, the Board Chair also fell on his
sword. There were claims and counter
claims about political pressures, budget
concerns and low staff morale. A new
acting-Chair was installed, a new acting
MD too, but the damage had been done.
The fight was ugly, devastating and
messy. To be blunt, the leadership of the
public broadcaster appeared anything
but visionary.
I couldn’t help thinking, “if only those
players had attended our conference…”
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Conference Highlights
from our Members
…most people
would not
remember their
second day of
school unless
they vomited in
their shoes on
the first!

Ewan McIntosh
Ash King, Director, Professional Learning WAPPA

The Ewan McIntosh keynote was a great start to
the conference.
The Scottish accent was the first thing
that drew me in. Then we were faced with
an “Ah Ha” moment when we were asked
to specifically reflect on the first and last
days of our own schooling. Ewan pointed
out that most people would not remember
their second day of school unless they
vomited in their shoes on the first! He
told us that from day 2 onwards was like
stasis, nothing really changed until day
2340 (our last day), and that sometimes it
was like that for leaders in a school year.
We all have big ideas for day one, but we
get so busy and distracted that the big
idea gets “put off”.
In his work Ewan has asked the
question of schools – What makes your
school tick? Or what is the north star
of the school? What is your schools’
behavioural compass? Most of the
answers to this question – probably like
yours and mine, used descriptive words
like respect, collaboration, challenge,
leaner centered, learning / leadership
15
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etc. At this point I thought I was doing
well to have included such words in
my description. Then, Ewan made the
point that this was normal and ordinary.
Most schools say this stuff. Many make
their answers very glossy detailed and
complex. He went on to say that this was
a type of vacuum because most schools
rightly said all of this, but the problem
with it is that this really is just normal
expected behaviours for operation in a
school and that they were not necessarily
values that help others lead.
He suggested that we make it simple.
While there is nothing wrong with
complexity, how you communicate must
be simple. Ewan challenged us with a
task. Write down your life story in a
6-word sentence. The audience
individuals came up with some great
lines - Thought I couldn’t but I did! I
came, I grew, I stayed! I didn’t know what
to write! – well most were pretty good.

The challenge for me out of this
simple activity was to then consider
the school environment and simplify
the communication and message of
our north star. How does our school’s
behavioural compass help us to make
better decisions and how does it
help others to lead? Ewan gave us
four strategies to help us with these
questions and make things work better
in our schools;
•• Move people from passive thinking to
dynamic activity
•• Try to work out problems for yourself –
become self-sufficient as a school
•• Create an environment where it is
safe to experiment
•• Try to develop a shared language for
teams.
It was great to be part of the APPA 18
Conference and talk with many likeminded colleagues and listen to many
fantastic stories of advice, leadership
and collegiality.

Donalyn Miller
Mark Bradshaw, Principal, Grovelands Primary School

Donalyn Miller is an award winning teacher, author
and teacher development leader and she is passionate
about literacy and reading in particular. Donalyn
shared this passion with delegates at the APPA
Conference 2018 and reminded us all that literacy is
the bed rock upon which success and prosperity in
life are built. Her message is best summarised by the
following quote she shared in her key note address:
‘Students, even those who find reading
challenging, thrive in classrooms that
are filled with books at different levels,
where the teacher celebrates books, and
students are given choice in what they
read, as well as time and support to read
it. ‘ (Presley, et al, 2006: Allington 2012)
None of this will surprise school leaders
but Donalyn encouraged us to reflect
and focus on how we support, model
and foster a commitment to reading
in our schools amongst all the other
administrative tasks we perform in our
role. In short, she posits that we need
to commit to being the “lead reader” in
our schools.
Donalyn introduced us to the results of
The Australian Kids & Family Reading
Report™ , a national survey of children
aged 6–17 and their parents, as well as
parents of children aged 0–5, exploring

their reading attitudes and behaviours
around reading books for fun. This report
provides an interesting summary of the
current state of affairs we face daily in
schools and homes across the nation.
A snapshot of the key findings includes:
•• 58% of children aged 6-17 believe
reading books for fun is extremely or
very important.
•• 60% of children aged 6-17 say they love
reading books for fun or like it a lot.
•• 37% of children aged 6-17 identify as
frequent readers
•• Children aged 6-8 are most likely to
read 5-7 days per week.
•• The percentage of students reading
for fun decreases at students grow
older. While 77% of children aged 6-8
were currently reading a book for fun,
this decreased to 59% by age 12-14
and 41% by age 15-17. This is seen to
be a product of the competition with
other screen-related activities.
•• 76% of children aged 6-17 say they
know they should read more books
for fun.
www.scholastic.com.au/schools/
ReadingLeaders/KFRR/kidsreading.asp
Donalyn suggested a number of
strategies and structures that school
leaders can employ to foster a love of
reading by students in their schools.
These include:
•• Time – finding time in the school
day for independent silent reading.
Research shows that adding as little
as 10 minutes a day of independent
reading can impact on reading
results. Reading aloud has been
linked to improvement in vocabulary,
comprehension and story schema and
concept development. Finding time in

the school day for ‘sneaky reading”
was a term that resonated. For more
information on this please refer to
Disrupting Thinking – Why how we read
matters by K Beers and RE Probst.
•• Access – making books available in
the home and at school and providing
access to an adequate library staffed
by a librarian who actively engages
with readers. Books need to be
on hand and accessible for every
child. Every room should have a
class library that compliments the
resources available in school libraries.
Donalyn is strongly of the opinion
that books in classroom and school
libraries should not be levelled. She
contends that this creates an unsafe
environment for students who find
reading a challenge as peers are able
to observe the levels they are at.
•• Choice - the right of children to selfselect reading material impacts on
engagement, motivation to read and
comprehension. 89% of students aged
6-17 agreed that their favourite books
were the ones they selected themselves
(www.scholastic.com/reading report)
•• Community - the importance of
modelling reading at home and
school. Students will read more
in environments where they are
exposed to other people reading.
Donalyn asked us to reflect on and
work out who is in “our own reading
community”. The principal has a clear
role to play as the “lead reader”.
Go to the following websites to find
out more about Donalyn’s passion
for reading, great books and practical
strategies you can apply in school.
www.slideshare.net/donalynm
www.bookwhisperer.com
www.nerdybookclub.com.
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Visionary Leadership –
Johanne Klap
Dean Finlay, Principal, Ocean Road Primary School

Johanne Klap is a PhD candidate with the Murdoch
School of Education and is currently researching the
impact of mindfulness training interventions on school
principals’ leadership and wellbeing. In partnership
with the Western Australian Department of Education, she launched the Mindful
School Leaders program. Early research findings suggest that despite workload
increases principals felt more in control and less overwhelmed.
They had a significant reduction in mental exhaustion and reported significant
increases in professional efficacy to perform their role.
In Johanne’s words “To be a visionary
leader requires crisp mental clarity and a
focused mind. Our entire nervous system
responds strongly to our state of mind,
which in turn impacts our well-being and
our performance. When we become more
mindful we expand our resources, both
physically and mentally. Mindfulness
is about creating the mental space for
ideas and innovative thoughts to arise
and be considered. Unfortunately, our
ordinary way of seeing is conditioned by
old habits and perceptions.”
Jo introduced the concept of “Cognitive
Rigidity” as a barrier to achieving
Visionary Leadership, i.e. problems
cannot be solved by the same mind that
created them. Jo explained that when
we see something for the first time, that
picture becomes our reality. Once we
are locked into a particular paradigm we
can go into auto pilot and continue to
achieve the same results.

The challenge for leaders is to see each
situation with a “Beginner’s Mind”, a
high state of awareness that allows us to
solve problems with cognitive flexibility.

(A) – taking note of our body physiology,
Breathing (B)– belly breathing becomes
the focus of mindful practise producing
a rhythmic flow of in and out breaths,

Research states that the average person
only has the capacity to pay attention,
remain focussed on the task at hand,
for 47% of the time, indicating that we
are not present for the remaining 53%.
Through regular mindful practise we
can strengthen our capacity to manage
distractions and remain focussed. If we
want to develop our inner core or biceps
we go to the gym and work out. The
same applies to our brains. The capacity
to manage our distractions leads to
higher levels of effectiveness.

Counting (C) – breathing is practiced in
sets of 10 and Distractions (D) – Each
time you catch yourself in a distraction,
acknowledge it, let it go then bring your
attention back to your breathing. Regular
mindful practise strengthens our capacity
to remain focused and being present.

Johanne concluded the session by
leading us through a five minute mindful
practice session using the ABCD basic
practice model. There are four steps to
train in mindfulness referred to as the
ABCD of Mindfulness Training. Anatomy

This thought provoking workshop
allowed participants to explore how
mindfulness allows us to respond
differently to our environment and gain
access to a perspective in which we are
more open to different possibilities and
creative solutions.

To be a visionary leader requires crisp mental clarity and a
focused mind. Our entire nervous system responds strongly to our state
of mind, which in turn impacts our well-being and our performance.
When we become more mindful we expand our resources, both
physically and mentally.

17
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Complaints Handling and
Regional Office
David Hewitt and Liesl Quince, WAPPA

“97% of all complaints against a school are found in
favour of the Principal” – Anecdotal comment from an
experienced Co‑ordinator Regional Operations
It seems counterintuitive for schools to
tell disgruntled parents that they can
lodge complaints with their Regional
Office. Having invested considerable
time and energy in local resolution
(often first through the teacher, then
with the principal) surely schools already
have enough on their plate without
encouraging, and then responding, to a
formal complaint through the Regional
Executive Director?

When does Regional Office
get involved?
However, when resolution on site doesn’t
work, there are two compelling reasons
to refer the complaint on. Firstly, if the
matter can’t be sorted at the school
level, schools have an obligation under
the DOE Disputes and Complaints
Policy to alert complainants of their
right to approach Regional Office. (This
is still seen as being part of “local
level” resolution). Secondly, referring
the complaint upwards may help avoid
the social media spiral of an unhappy
complainant - an important objective for
any school serious about protecting its
reputation.
As most school leaders know, it’s often
not what the complaint is about, but how
it’s dealt with, which causes the most
complainant frustration. A complaint
not promptly heard, “shut down” early
or badly handled, is more likely to result
in a dissatisfied parent, negative word
of mouth and an increasingly unhealthy
parent/school relationship. Last year
in Words (Term 1, 2017 “Keeping
Complaints Healthy) we addressed ways
in which schools could conduct a “health
check” on their internal complaints
procedure.
Nevertheless, no matter how sound a
school’s internal complaint’s process,
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some complaints will still be escalated
to Regional Office. It may be that there
are genuine issues which can’t be
resolved. Alternatively, it may be that the
complainant has unrealistic expectations
about what can be achieved, or they
just simply don’t accept the outcome.
Whatever the reason for escalation,
if you are on the receiving end of a
“please explain” letter from Regional
Office, it can be a stressful and
demanding time.

When the complaint
letter arrives
So, a formal complaint letter has just
arrived at your door. What now?
Typically, the letter will advise that
Regional Office has received a complaint
or concern from a parent, community
or staff member. It should state the
substance of the complaint (but won’t
often contain the full text). You will be
asked for the school’s written response,
or an opportunity to meet to discuss
the complaint, within a reasonable time
frame.
Your Regional Executive Director (or
his/her delegate, usually a Coordinator
Regional Operations) will either make
arrangements to meet with you and
discuss the matter or will ask you
to address the complaint in writing.
Regional office’s attention at this time
will be on exploring how the complaint
arose and looking at what, if anything,
could have been done differently. That is,
if any lessons are possible.
Sometimes, the letter might say that
the complaint was also referred to the
Standards and Integrity Directorate (“SID”)
but was assessed by SID as suitable for
local resolution by Regional Office.

As most school
leaders know, it’s
often not what
the complaint is
about, but how
its dealt with,
which causes the
most complainant
frustration.
Any mention of SID is enough to cause
apprehension when you are on the
receiving end of a complaint, especially
when you believe it is without merit.
Disappointment and frustration that
Regional Office hasn’t immediately
dismissed the matter are often quick
to follow. The important things to
remember at this stage are:
•• If the matter is with Regional Office
for resolution, it is not a disciplinary
process;
•• Barring exceptional circumstances,
Regional Office must respond to all
complaints – i.e. this is simply part of
the complaints process;
•• Don’t act on your initial emotions, and
•• Seek advice from WAPPA.

Liesl Quince and Ian Anderson, WAPPA

Regional Office
involvement is not
disciplinary in nature
Throughout the year, SID will receive
many complaints from parents or
employees. Each of those complaints
are “assessed” by SID officers for
possible misconduct. If employee
misconduct is a possibility, SID will
investigate further. However, the vast
majority of matters reported do not result
in disciplinary action.
For example, in 2015-16, 603
matters were resolved through the
SID assessment and investigation
process, of which only 17% resulted in a
disciplinary action. 12% (or 72) of those
603 complaints related to principals. Of
those matters, 8 resulted in disciplinary
findings against principals. Although
the number of matters reported through
SID in 2016-17 grew by 7% to 644
compared to 2015-16, only 15% of
those matters resulted in a disciplinary
action.
Accordingly, should you receive a call
from Regional Office, a complaint
has already been assessed as not
warranting a SID investigation. There is
no breach of discipline, and no further
involvement from SID.
The focus of addressing matters
at Regional (local) level is conflict
resolution, not disciplinary. The objective
is to establish all the relevant facts

through a procedurally fair process.
Where necessary, the aim is to prevent
further workplace/school community
disharmony through clarification of
responsibilities.
It’s really important to remember that
local resolution doesn’t seek to establish
proof of the details in the context of
making a disciplinary finding. The
process is designed to acknowledge
that a complaint has been made
and to provide all parties involved
with procedural fairness i.e., the
opportunity to clarify what happened
and to consider and reflect on the
relevant policies and expectations of
the Department of Education. It is not
premised on an assumption that any
transgression has occurred.
If Regional Office wishes to meet with
you in person to discuss a complaint,
it’s important to be prepared. (WAPPA
can assist you here.) You should be
provided, in advance, with sufficient
details of the complaint to allow you
to suitably address it. Notification of
the matters in advance of the meeting
allows you the opportunity to prepare
your thoughts and gather any relevant
material. You can also have a support
person with you during the meeting.
This stage is not about refuting the
facts “he said/she said” but about
establishing what events lead up to
the complaint being made. If you are
addressing the matter in writing, keep

This stage is not
about refuting the
facts “he said/she
said” but about
establishing what
events lead up
to the complaint
being made.
your responses factual, free from
emotion and supported by evidence
(emails, policy, behaviour records etc)
where possible.
And remember, it may be that the matter
is very minor, but Regional Office is
still obliged to follow up the matter
and ensure complaint processes are
followed. Importantly however, there
can be no application of a penalty (or
anything that can be perceived as a
penalty) outside of the disciplinary
process.
Please note. A complaint that is followed
up by Regional Office does not show on
your employment record.
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2018 John Laing Awarded
to Katrina Bonetti
When you talk of learning, early childhood,
assessment, building capacity of school
leaders and teachers, effective pedagogies
and passion for education, Katrina’s
name and reputation is at the forefront.
Since joining WAPPA, as a consultant,
employee, Board Member and colleague,
Katrina has shown commitment, passion
and an advocacy for Public Education
in WA.
Katrina has a reputation for delivering
Professional Learning with knowledge
and confidence.

effective pedagogies at whole school
and class level, whole school planning of
Literacy and Numeracy and other individual
school requests. All of these services
and a personal passion of increasing her
own professional knowledge has insured
a significant impact on the delivery of
high quality education in the schools of
the Western Australia.
WAPPA values the contribution of
Katrina’s input in the professional

learning in schools and system level and
appreciates her passion and advocacy
of Public Education in Western Australia.
She is a worthy and notable recipient of
the John Laing Award for 2018.
Congratulations Katrina and thank you
for your contribution to WAPPA and to
the professional growth of all students,
teachers and school leaders in Western
Australia.

Delivering professional learning is not a
solitary act for Katrina. She commits to
ongoing practical support and coaching
at class and leadership level.
Professional Learning key achievements
for Katrina include the delivery of
Brightpath sessions to leaders and
teachers at state and national level, early
childhood pedagogy and development,

HELPING PARENTS
& SCHOOLS
WORK SMART

Our new parent portal and parent app
for schools empowers parents.
Parents can now communicate seamlessly with their child’s school through push
notifications, instant messaging, payment gateways, online permission slips and so
much more. This means parents are always updated, they can track homework and
control everything related to their child’s education at the power of their fingertips.

Current Product Categories:

Administration

Attendance

Assessment
& Reporting

Wellbeing

Student &
Parent Portal

Insights

Download the App today
For IOS www.applestore.com or
Android www.playgoogle.com
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For more information on our new parent
portal and parent app, please contact
one of our Education Consultants on:

Adelaide: 08 7200 3703
Brisbane: 07 3102 2576
Melbourne: 03 9005 5304
Perth: 08 6102 3638
Sydney: 02 9029 3993
sales@sentral.com.au
sentral.com.au

Helping schools work smart

Teachers Mutual Bank
supporting the education sector
For more than 50 years, Teachers Mutual Bank1 has been committed to supporting
the education sector. The bank was founded by teachers, for teachers. As a partner
of WAPPA, we’re dedicated to investing in education in WA.
The bank supports the WA Education
Awards as well as conferences and events
which assist in improving skills and training
for principals, deputy principals, teachers,
school administration and support
employees.
Since 2009, the bank has awarded
$372,000 to 70 scholarship winners and 50
runners up. The next round of scholarships
will open in January 2019 and are a great
opportunity for students, teachers and
schools to apply for financial support.

Teachers Mutual Bank has won numerous
awards for its responsible banking
practices and was most recently named
as one of the World’s Most Ethical
Companies2 for the fifth year in a row in
2018. The bank is one of only four banks
around the world, and the only Australian
company, to be recognised.
Teachers Mutual Bank offers competitive
banking products3 and award winning
customer service in addition to the range
of scholarships and programs. The bank’s

Business Relationship Managers (BRMs)
regularly visit schools to answer questions
and help with all banking needs from
opening accounts to applying for loans and
credit cards.
To find out more about Teachers Mutual
Bank, organise a BRM visit for you school,
or find out more about the scholarships
available, visit www.tmbank.com.au.

Membership is open to citizens or permanent residents of Australia who are current or retired employees of the Australian education sector or family members of members of
the Bank. Teachers Mutual Bank Limited ABN 30 087 650 459 AFSL/Australian Credit Licence 238981 2 The Ethisphere Institute is a global leader in defining and advancing
the standards of ethical business practice. The World’s Most Ethical Company assessment is based upon the Ethisphere Institute’s Ethics Quotient (EQ) framework and honours
superior achievements in transparency, integrity, ethics and compliance. Worlds Most Ethical Companies and ‘Ethisphere’ names and marks are registered trade marks of
Ethisphere LLL. www.ethisphere.com 3. Before you decide on any of our products or services, we strongly recommend that you read both the Conditions of use Accounts and
access and Fees and charges booklets. You can find these online at our website or ask at any of our offices. We have not considered your objectives, financial situation or needs.
For further information call 131221 or go to our website. All applications for credit are subject our responsible lending criteria. Fees and charges apply. You can find our Consumer
Lending and Credit Card terms and conditions online or from any of our offices.
1

Education is what
makes us tick

While you’re helping to shape the future leaders
of tomorrow, we’re here to help you make
the most of your financial health and wellbeing.

Learn more tmbank.com.au/join or call 13 12 21.
*Membership is open to citizens or permanent residents of Australia who are current or retired employees of the Australian education
sector or family members of members of the Bank. Teachers Mutual Bank Limited ABN 30 087 650 459 AFSL/Australian Credit Licence
238981 | 00884-MAR-1018-Brand-180x125-WAPPA-1-1.indd

00884-MAR-1018-Brand-180x125-WAPPA-1-2.indd 1

17/10/2018 12:25:40 PM

The Journey to a Reduced
Paper Classroom
Zoe Braybrooke, Teacher, Kalgoorlie Primary School

At Kalgoorlie Primary School (KPS) we are socially
conscious citizens of the world who achieve our
dreams through knowledge and excellence. Located
in the heart of Kalgoorlie, KPS is currently leading
the way with STEM and Digital Technologies in the
Goldfields. We are a progressive, high achieving school
who continuously defies the stereotypes linked to our
location. Our students are diverse in their cultures and
linguistic backgrounds. At KPS we believe that living
in a regional area should not be a barrier to students
having opportunities to dream big and achieve.
Our role as educators is to equip
our students to be emotionally,
socially and academically prepared
for the ever-changing future work
force. There is an increasing use of
Science, Technology, Engineering and
Mathematics (STEM) in every work
force and to not provide students with
access to the tools required to acquire
these skills I believe is detrimental
to their progression. It is no secret
that planet Earth is in a less than
desirable condition. Our overarching
sustainability focus in the curriculum
is testament to this.

I want my students to believe that they
alone can make a difference. That
difference starts within their classroom,
then the school, the greater community,
their country and finally limited only to
the scientific knowledge bounds that
form the constraints of our universe. I
wanted my students to understand that
their small choices and changes add up
and make change. Being 10 or 11 years
old is in no way on constraint on your
effect size.
The use of graphic paper like that used in
schools is naturally on the decrease as
more technology is introduced into school

environments. What I aimed to do was to
make a significant difference by helping
other teachers to develop a digitally
focused mindset and less of a CTRL-P
mindset. Educators already have massive
workloads so getting them to change the
way they do something often seems like
too great an obstacle. When you are trying
something new it is vital that the teacher
is knowledgeable and comfortable in
administering the tools in the classroom
as to not cause undue frustration, and
reduced classroom efficiency.
So how did I start this project? I began
by surveying my students so I could get
a better understanding of what they
knew about sustainable practices and
with whom they believe the responsibility
for action resided. Basically, they knew
very little about sustainability, how to be
sustainable and their role in the future
health of our planet. They believed that
the problem was one that was too great
for them and laid solely in the hands of
people much older than them, parents,
school leaders and the government.
I acknowledged at the beginning of
this project that I would not be able
to completely remove paper from my
classroom as I still need to focus on using
best practice and meeting the demands
of my school which includes a classroom
that showcases and celebrates student
work. I recognised that certain activities
would require paper and printing. I still
wanted my students to be hand writing
in structured writing books as many of
them had not yet mastered fluent, legible
handwriting. I still need to print my spelling
words in order to meet the program
requirements. I still needed to print copies
of homework for students who couldn’t
access the online version from home.
My classroom was at a huge advantage as
it is a BYOD 1:1 iPad classroom, meaning
over 75% of my students brought their
own Apple iPad to school each day. The
1:1 ratio provided me with the flexibility
to remove a majority of my printing usage
almost instantly by simply investigating
alternative methods of delivering material.
Many of the applications I was using
were either free or being funded by the
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Our role as
educators is to equip
our students to be
emotionally, socially
and academically
prepared for the everchanging future work
force.
school. One application I wanted to use
was Showbie, it essentially allows you
to upload content that students can
then type, draw or record directly onto.
The files are loaded as assignments
in which you can add a due date,
instructions, hyperlinks to content and
give direct feedback to students through
a discussion board. I started by using the
free version of this application which has
limitations such as no drawing and limited
classes. After discussion with my admin
team they agreed to fund the full version

so I could fully investigate the benefits. I
continued the project for the remainder of
year. The way I now taught had completely
changed and adapted. My skill set had
grown and I no longer relied on physical
copies to convey information or implement
activities. Due to the success of this
project my school agreed to fund it across
all six of our 1:1 iPad classes for 2018.
So, what were the benefits? Upon
resurveying my students with the same
questions, I could see a shift in their
mindset and who they thought was
responsible for the future health of Earth.
But more astonishing was the extent of
the financial and environmental benefits
of reducing paper and print usage. In an
average year, my school budgets around
$25000 towards printing, this covers the
cost of paper, toner and the cost per copy.
This is equal to approximately 240 trees
worth of paper, 800kg of CO2 emissions
and 54400 hours equivalent of light bulb
time each year. These are huge numbers
especially considering that we have
access to alternative ways of doing things.
Now with six classes across the school
using 1:1 iPads and running reduced
paper classrooms we have seen a

reduction in the printing expenses budget
by $5000 in just one year. As teachers
across the school become more efficient
and adapt to this new way of teaching I’m
sure we will see further reductions.
This project was all about acknowledging
that everyone has the ability to create
and foster change. You have the power to
change your approach and mindset and
set positive examples for your students. It
all comes back to being socially conscious
citizens of the world, we live here, we
rely on these resources, we know they
are limited and the responsibility for
the health of this world tomorrow and
forever lies in the hands of us all.
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Wellbeing at West Byford
Primary School
Cleo Jenkins, Deputy Principal, West Byford Primary School

Staff at West Byford Primary School have been putting
their personal and professional wellbeing at the
forefront. This has included enhancing their knowledge
in improving overall wellbeing by being provided with
practical preventative strategies that can be achieved
inside and outside the workplace.
Effective school leaders know that the
best thing for students are well, happy,
focused, enthused and motivated staff
that are committed to student success.
We care, it is our profession, but caring
for others can be very difficult if we are
struggling to care for ourselves.
With this in mind, since the beginning
of 2017, staff at WBPS have had the
opportunity to engage in a variety of
activities such as: icebreakers at the
beginning of School Development Days
(SDD), weekend walks, office games,
team building activities, morning teas,
challenges and targeted wellbeing
workshops to enhance mindfulness,
teamwork, communication and
camaraderie. Our Wellbeing Committee
has shifted its student focus to student
and staff, enabling interested teachers to
provide practical work place suggestions
and ideas to strengthen collegial
relationships, promote a healthy lifestyle
and resilience at a personal, team and
organisational school level.
To kick start Term Four, staff were required
to participate in a Team Challenge as a
scheduled session on the SDD agenda.
They were grouped in year level teams to
make a ‘healthy’ lunch for 65 staff. Before
the commencement of the challenge,
staff were given the opportunity to reflect
on their wellbeing, consider elements of
effective teamwork and to acknowledge
that a team challenge like this was more
about the process than the product.
In a mad rush to the canteen, after a
correct answer to a SDD question by the
Quiz Master, Team Leaders were able
to choose their recipe and grab their
ingredients box. Each team was required
27
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to follow a lunch and dessert recipe.
Despite teams being very enthused, they
felt the pressure with a 50 minute time
cap, but with count downs over the PA and
with five minutes to go the nine teams
had congregated back in the staffroom;
successfully presenting their masterpieces
and smiling for a team photo.
The hectic nature of Term Four comes
with its challenges. It was a perfect
opportunity for staff to be present in
the moment, to talk, share their holiday
highlights, engage in a different team
setting, have a laugh and enjoy a
healthy, home cooked meal together. All
of these aspects inevitably boosted staff
morale and enhanced social cohesion.
The feedback from this one hour team
building activity was overwhelmingly
positive, confirming it as a calendar
event for years to come.

Virtual But No Less Real
Professor Donna Cross, Head, Health Promotion and Education, Telethon Kids Institute

The rapid evolution of digital technologies and the eager uptake
of these technologies by young people means the ‘digital divide’
between children and adults can seem difficult to bridge. Most
Australian children are now exposed to advanced technologies
and online environments from a very young age: over 60%
of 2-4 year olds use tablets for an average 20 minutes per day
(Neumann, 2015).
By adolescence, young people often
report being more knowledgeable about
the internet, social media and mobile
devices than their teachers and parents
(Cross, Lester, Barnes, Cardoso, &
Hadwen, 2015), while many adults lack
the confidence and skills to help children
safely navigate the online environment
(Barnes et al., 2012; Cross et al., 2009;
Van Deursen & Van Dijk, 2011).
As a result, well-intentioned adults may
resort to banning the use of devices or
restricting access to the internet in efforts
to protect children from online risks, but this
strategy is unlikely to be effective (Cross et
al., 2009). Children often find ways to
access technology surreptitiously, and they
are then less likely to seek help from their
parents or other adults if serious problems
arise. Banning access to technology also
means that young people do not have
opportunities to learn safe and appropriate
ways to use devices and access the
Internet, leaving them at a disadvantage in
an increasingly digital world.
How then, do we keep children safe
online? The swimming pool provides
a useful analogy. Instead of banning
children from swimming pools, we provide
supervised learning opportunities that
equip children with the skills they need
to enjoy and thrive in this environment.
Similarly, when considering children’s use
of technology, we can provide supervised
time for children to learn and practice
safe online behaviours, model these
behaviours ourselves, identify risks and
set rules for safe use, and show children
how to access help for themselves or
others if problems arise. These learnings
should be staged according to children’s
developmental capacities and needs.
Research is increasingly allowing us
to identify critical points in children’s
development at which we can harness
opportunities for enhancing brain
development, emotional resilience and
social competence (Silburn, 2003), and

we can use technology to provide such
opportunities.
Commonly cited guidelines for children’s
technology use, such as those
published by the American Academy of
Paediatrics (AAP) (Holloway, 2013) or
the Australian Department of Health
(2017), emphasise the need to restrict
children’s ‘screen time’ (television,
computers, mobile devices) to two hours
or less per day, according to their age.
However, these recommendations form
part of physical activity guidelines for
children. As such, current guidelines
are not based on research exploring the
impacts of children’s technology use on
emotional, social and cognitive wellbeing
– in part because such research is very
limited. Indeed, “little is known about
young children’s use of such media
or the impact of such media use on
children’s development” (Vandewater et
al., 2007). In particular, this approach
does not distinguish between poor
quality screen time, and the use of
technology in ways that have positive
impacts on children’s development and
wellbeing, such as Skyping with family
members. Technology can be used in
many ways by children: for example,
passively (watching for entertainment)
or actively (involving physical or cognitive
tasks), alone or with others, in various
locations, and for differing lengths
of time (Neumann, 2015; Sweetser,
Johnson, Ozdowska, & Wyeth, 2012).
Chip Donohue (2017) provides a
more helpful way to conceptualise the
opportunities provided by technology by
reimagining the screen as a window, a
mirror, or a magnifying glass. Technologies
provide a view into the world (window),
can be used to reflect and develop
children’s interests and understandings
of themselves (mirror), and can be used
to explore and learn (magnifying glass).
This approach emphasises the incredible
opportunities offered by technology for

learning, engaging with the world, and
interacting with others, which can be
harnessed by families, schools and
communities. Rather than discussing
ways to simply restrict ‘screen time’, we
should consider how to optimise children’s
‘screen use’ to promote their social,
emotional and cognitive development.
To do this, we need to ensure that
children’s media skills are aligned with
their developmental needs. This involves
providing them with technology experiences
that support language skills, facilitate
social interaction (including face to face
interactions), support play, and allow
them to create content in addition to
consuming content. In particular, children’s
screen use should occur in the context of
guided interactions with adults. Parents
and teachers can use mobile devices in
partnership with children, using these
opportunities to show interest, narrate play,
ask questions, make suggestions, provide
encouragement, praise achievements, and
support problem-solving.
Education from parents, positive parental
attitudes towards technology and parental
internet use are predictors of children’s
own technology use (Ey & Glenn Cupit,
2011), and effective parental supervision
can decrease unsafe online behaviour
(Valcke, De Wever, Van Keer, & Schellens,
2011; Valcke, Schellens, Van Keer, &
Gerarts, 2007). Teachers can play an
important role in encouraging parents
to discuss online activities with children
and educate them about risks, be more
informed about technologies their children
are using, develop and use technology
agreements (e.g. privacy settings),
supervise online activities through
participation and communication rather
than relying on software, and be mindful
of their own technology use – adult use
of technology can disrupt adult-child
interactions, with a negative impact on
children’s behaviour and development.
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10,Congratulations
20 Year Memberss
and
WAPPA’s 10 & 20 year members
Retirees

20
YEAR
Debra Edwards

Sue Mikkelsen-Taylor

Jan Applin

Sandi Fielder

Travis Miller

Sarah Barton

Diana Frewen

Josie Millwood

Shelley Blakers

Karen Giacomucci

Ken Molyneux

Colin Brand

Tanya Gibson

Melissa Morgan

Pippa Gillett

Justin Mortley

Catherine Gordon

Mike Mount-Bryson

Pat Grafton

Jan Mutter

Helen Abbott

Sheila Griffin

Jacqui O’Donnell

Graziella Adam

Tom Hall

Laura O’Hara

Leanne Alderman

Kerry Hartmann

Gareth Palmer

Natalie Astle

Peta Head

Nicki Patterson

Anne Fraser

Sue Bachman

Gayle Higgins

Suzanne Pearson

Andrew Gorton

David Ball

Julia Hodge

Jacqui Quartermaine

Jennifer Graffin

Sandra Barnes

Barbara Iffla

Alison Robb

Leatrice Hadley

Richard Barr

Rosemary Johnson

Nigel Rogan

David Harrison

Pam Biggs

Libby Johnson

Martin Ross

Greg Hunt

Katrina Bonetti

Trudy Jones

Jane Salt

Volodymyr Malanczak

Bill Boylan

Amanda Jones-Rowbottom

Dianna Spencer

Hugh McCrackan

Rebecca Chown

Rick Joyce

Mandy Stacey

Wayne McKay

Anne Christodulou

Fiona Kelly

Lis Turner

Karen Cowie

Linda Knox

Dianne Vallve

Will Davis

Michael Kovalevs

Pieter Van Der Meulen

Helen Demiris

Kay Kuzich

Narelle Ward

Julie Dodge

Tania Leete

Daniel Watt

Judith Duff

Susan Martin

Leanne White

Jenny Dunn

Amanda McCormack

Andrew Whiting

Greg Travers

Anne Dunn

Juliette McCrackan

Tamala Wilkinson

Richard Walters

Sarah Durham

Betty McNeill

Jarna Wright

Sue Waterhouse

10
YEAR
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Paul Bridge
Barbara Bromley
Colin Chisholm
Greg Clarke
Lincoln Day
Steve Doherty
Dean Finlay
Richard Firns

Dorothy McKee
Carolyn Nankervis
Paul Neates
Matt Osborne
Neil Spence
Rosa Stivaletta
Diane Tomlinson

Farewell to our retiring Members

Phillippa Berkhout

Ian Hislop

Stephen Blechynden

Geoff Hood

Doug Booth

Darrell Kent

Linda Boyd

Michael King

Stephen Breen

Susan Kirkham

John Chapman

Mike Lasscock

Noriel Crosby

Wendy Meyers

Les Day

Jan Mutter

Greg Diamond

Anne Napolitano

Anne Dunn

Terence Pestana

Diane Edwards

Lyndy Richmond

Pippa Gillett

Rod Scott

Clint Glendinning

Rosemary Simpson

Pat Grafton

Keith Spencer

Diane Greenaway

Graeme Thorpe

Lindsay Harby

Julie Tombs

Peta Head

Helen Walmsley

Goodbye Rudy
Larger-than-life, and totally committed
to education in Western Australian
Government Primary Schools, Rudy
Rybarczyk will be sorely missed from the
WAPPA offices and the many schools in
which he can still be found.
Since Rudy’s formal retirement from his
Principal role, he has continued to provide
support, advice and wisdom to school
leaders, his beloved WAPPA members.
As a past President of WAPPA,
overseeing the incorporation/
amalgamation of the Deputies’
Association into WAPPA, Rudy has
never lost his passion for ensuring
school leaders always have a critical
friend at hand. Positive, but direct, in
his dealings, Rudy has had a major
influence on the careers of many
WAPPA members and the conduct of
school leaders in education.
Rudy continued to serve WAPPA
members since retirement in his roles
of Returning Officer and Support Line
Advisor for more than ten years. Rudy
continued to facilitate collegial
groups, as well as act as network
coordinator. Rudy has been mentor,
coach, trainer and facilitator to a
majority of WAPPA members.
Rudy’s huge heart and entertaining
sense of humour is irreplaceable.
We all wish Rudy and Myra (“the Bride”),
all the best for Rudy’s second retirement.

Doug Booth

Peta Head
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2018 WAPPA Awards & Grants
Award or Grant

Awardee(s)

School(s)

Deputy Principal of the Year

Carla Sudholz

West Morley Primary School

Aspirant Leadership Award

Kirstie Fitzgerald

Rockingham Beach Primary School

WAPPA Professional Learning Grant

Cavelle Monck

Mt Lawley Primary School

Leading from the Front Action Research Grant

Lynne Bates

Leading from the Front Action Research Grant

Nicholson Network
20 aspirants

Mike Mount-Bryson

Lockridge Primary School

Hayden O’Mara

Manning Primary School

Steve Matthews

Forrestfield Primary School
WAPPA red collegiate group

Leading from the Front Action Research Grant

Rachel Monamy

Leading from the Front Action Research Grant

Jade Fallon, Chad Barnes

Allendale Primary School

Regional Leaders Grant

Ross Tamlin

Esperance Primary School

Fellow of the Association - Professional Learner Award

Dean Finlay

Ocean Road Primary School

Master Professional Learner Award

Jacquie O’Donnell

Rockingham Beach Primary School

Master Professional Learner Award

Ashley King

WAPPA

Advanced Professional Learner Award

Natalie Cook

Eaton Primary School

Advanced Professional Learner Award

Sheri Evans

Aspiri Primary School

Country Service Award

Emma Cooke

Meekatharra Primary School

Service Award

Rudy Rybarczyk

WAPPA

Ashley King

Jacquie O’Donnell

Rachel Monamy, Lisa Criddle, Hayden O’Mara, Mike Mount-Bryson,
Steve Matthews and Sheri Evans
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14 members

Emma Cooke

Dean Finlay

Kirstie Fitzgerald

Carla Sudholz

Rudy Rybarczyk

Sheri Evans

Natalie Cook
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WAPPA
PL Graduates
International School
Leadership Program
Scott Sullivan

Cloverdale Primary School

Samantha Mudgway

Spring Hill Primary School

Kim Perkins

Caversham Primary School

Michael Kovalevs

Gidgegannup Primary School

Linda Sparks

Wirrabirra Primary School

Mishelle Delcaro

Carramar Primary School

Nicole West

Beaumaris Primary School

Mark Gledhill

Allanson Primary School

Narelle King

Australind Primary School

Clare Roser

Kojonup District High School

Deborah McEwan

Cloverdale Primary School

Suzanne Fisher

Alinjarra Primary School

Keryl Caird

Willandra Primary School

&

Dianne Filmer

Kensington Primary School

Leadership Preparation
Program
Andrew Gould

Mindarie Primary School

Justine Scalise

Excelsior Primary School

Kirstie Fitzgerald

Rockingham Beach Primary School

Leighanne Fowler

Forrestfield Primary School

Susannah James

Glen Huon Primary School

Tricia Mitchell

Sutherland Dianella Primary School

Amanda Robinson

Craigie Heights Primary School

Kylie Sgherza

Avonvale Primary School

Samantha Tingle

White Gum Valley Primary School

Leah Andrews

Forrestfield Primary School

Daniel Moore

Nungarin Primary School
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Did you know?
94% of parents believe that the Internet has a
beneficial impact on their child’s education & schoolwork
1 in 5

teens experience cyber bullying

A New Approach-Wangle Family Insites

90% of parents are unaware their

Wangle Family Insites is an Australian founded cyber safety app
designed to support parents as they teach their children how to safely
navigate the Internet.

child was being cyber bullied

60% of parents do not monitor

the online activities of their children

We've collaborated with leading childhood medical researchers Telethon Kids Institute - to bring parents a new approach to cyber safety
that preserves trust between parent and child. Unlike first generation
filters and spyware, Wangle Family Insites monitors and analyses
network behaviours without spying and restricting specific content.
If a threat is detected, an alert is sent to the parent/carer's phone in real
time. Alerts contain detailed information about what the threat is, what it
may mean and advice on how to approach the issue with your child.

Wangle Family Insites provides:
Live network monitoring whilst keeping children’s privacy intact
Real-time alerts for parents and carers
Detailed educational content to help address threats that are identified
A new way to keep your family safe online

To find out more about the Wangle Family Insites product head to our website:

www.wanglefamilyinsites.com

Every someday needs a plan.
Retirement starts with a vision, and comes to life with a plan.
Together, with our insights and expertise, Moore Perica can help
you get to your own personal someday.

Moore Perica, a division of the WMP Group, are your specialist
financial advisers. Entrust your story to the experts, and enjoy
holistic, professional advice across a range of financial services:

It's no secret GESB members require specialist advice, and Moore
Perica's extensive knowledge of both GESB and the education
sector ensures you will receive the best advice for your situation.
Each strategy is expertly tailored to your goals and objectives, and
backed up with comprehensive and ongoing professional advice.

Retirement planning
GESB superannuation
Debt management
Investment advice
Salary Packaging

Estate planning
Cash-flow management
TTR strategies
Insurance
Mortgage and leasing

It's never too early to begin planning for retirement. Call Moore Perica today.
Contact us for your complementary consultation
Richard Moore: richard@wealthmp.com.au
Steve Perica: steve@wealthmp.com.au
www.wmpgroup.com.au

A division of the WMP Group

106 Burswood Road, Burswood WA 6100
PO Box 172, Burswood WA 6100
T (08) 9368 5688 F (08) 9368 5798
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6 tips to improve your P&C’s
financial wellbeing
Dinesh Bhatia, Managing Director, Phoenix Accountants & Advisors

Parents and Citizens’ Association or P&Cs provide vital
support to their respective school, both culturally and
financially. Most P&Cs member parents, are volunteers,
and are there to represent their children. Being part of
the P&C is one of the best ways to show your children
how committed you are in helping the students and
the school community. It’s recognised around the
world that students whose parents are actively involved
in their education, both at home and in the school,
perform better both academically and socially.
The objects of a typical P&C Association
as spelt out under section 143 (1) of the
School Education Act 1999 (WA) are:
•• to promote the interests of the school
or group of schools for which it is
formed through cooperation between
parents, teachers, students and
members of the general community;
•• assisting in the provision of resources,
facilities and amenities for the school
or schools; and
•• fostering of community interest in
educational matters.
In keeping with the above objectives,
P&Cs support the schools by:
–– raising funds to support school
infrastructure or extra-curricular
activities;
–– organising various social events for
member parents and children to
develop and foster community spirit;
–– volunteering assistance in school
canteen and/or uniform shop which
are an essential service; and
–– providing other support as agreed with
the school principal from time to time.
P&Cs earn their trust from parents,
school and the wider community by
ensuring that their activities are carried
out in a professional and personal
manner with appropriate care and
diligence.
P&C’s are also required to comply with
certain requirements as imposed on
it by various legislations and its own
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constitution, including but not limited to
ensuring its own financial health. In this
context, the Treasurer’s role is crucial. A
Treasurer is broadly responsible for:
•• accounting of all monies received
and expended on behalf of the
Association, including those of any
sub-committees running canteen,
uniform shops and fundraising events;
•• presenting financial reports on a
regular basis to the P&C management
committee ensuring it is meeting
its objectives in the provision of
resources for the school; and
•• assisting in carrying out an audit.

And to help the modern day Treasurer
discharge his/her responsibilities, below
are a few tips to not only make their job
easier but also in the process help in
improving your P&C’s financial wellbeing:

1. Use of an accounting
system
•• Excel has been the default system for
most P&Cs but is fraught with errors
and lacks control, especially when the
role of a Treasurer changes hands.
With advancement in technology
intuitive and easy to use accounting
applications such as Xero, Quickbooks
Online (QBO), MYOB provide a cheap
and reliable way of managing finances;
•• And you don’t necessarily need to be
an accountant to use these simple
modern day applications;

2. Tracking and reporting
•• Use wherever possible activity based
accounting to ensure you cater for
each stream of revenue and costs–
like Canteen or Uniforms or special
events etc. – this gives you an idea
how each area is doing compared
to others and how to improve their
respective performance;

3. Taxation matters
•• For most P&Cs, the size of the
operations will indicate registering the
association for Goods and Services
Tax (GST). However, if your activities
are increasing, registering for GST may
potentially provide for refund of GST
and much needed cash. It only takes a
few minutes to consult a professional
accountant to sieze the opportunity
and assess if it is worth it;
•• If registered for GST – ensure the
Business Activity Statement (BAS) is
filed on time avoiding any penalties
or fines;

4. Safeguarding internal
controls
•• Ensure all cash is secured, banked
promptly and allocated to the right
activity, if following activity based
accounting;
•• Ensure completeness of all
information and not allowing for
netting off of funds from one activity
to the other;

5. Budgeting for helping
with important
infrastructural capital
spend by the school
•• P&C should work with the school
through fund-raising to help finance
important projects;
•• Creating a budget and cash flow
forecast helps to achieve this;

6. Auditing of financials
•• An independent audit provides a
reasonable assurance that the
financial performance and cash flows
of the P&C are fairly presented;
•• It allows any incoming committee
members to be confident of the
internal controls in place or if need
be, put mitigating controls in place.
This definitely adds value to the
P&C’s operations;
•• Presenting audited financials can also
go a long way in demonstrating
confidence if the P&C needs to apply
for grants with external parties. This
also allows the other stakeholders to
take confidence in the P&C and work
together for the future;

•• To help with the auditing process you
should be able to provide to the auditor:
– Any minutes of committee meetings;
– Management prepared financial
statements – profit and loss,
balance sheet and cash flows;
– Reconciled Bank statements;
– Perform stock takes of uniforms, cash
counts of the tuck shop/canteen at
the end of the reporting period; and
– Present source documents –
invoices, bills or receipts, as
required, to substantiate the
financial records.
You may very well be aware of all the
above. The real question is - Are you
diligent in applying them in your P&C?
If not, then ask yourself why? Start today,
review a new area every week and before
long you will find surplus which could be
used for important school projects.
If you’re still not sure where to start
then just connect with us and we will
surely be able to help!

For more information,
please contact Mr Dinesh Bhatia
on 6444 6311 or visit
phoenixconsultancy.com.au

‘Man flu’ taking hold?
Get relief. Fast.
Schrole Cover works fast to relieve the
symptoms of staff colds, man flu and
professional development days.

Clinical research shows that 50% of
urgent jobs posted in the app are filled

The smartphone app prioritises your relief
teachers based on your order of preference.
So the best teachers are offered work first,
and class continuity is maintained.

within 3 minutes. 80% in 15 minutes.

Use simply as directed.

If phone call or SMS symptoms persist
contact Schrole Cover on 9230 7040
or visit schrolecover.com
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SPA WA

School Psychologists’ Association of WA Inc

Martin Seligman in Perth

One of the most inﬂuential contemporary psychologists
HALF DAY SEMINAR

Positive Psychology,
Positive Interventions &
Positive Education
Cutting edge research, ideas
and applications

Tuesday 23 July 2019
Has important implications for:
•
•
•
•

Educators
Psychologists
Health professionals
Parents and community

•
•
•
•

Business leaders
Organisational consultants
Government and agencies
Researchers

Costs (incl refreshments)
Standard rate $440; WAPPA/SPA members $340
Early bird rate $380; WAPPA/SPA members $280 by 28 Feb 2019
Certiﬁcates of attendance and CPD questions will be provided

The Crown Ballroom
Crown Perth
Great Eastern Highway
Burswood WA

During his presentation Seligman will review cutting edge research in the ﬁeld of
neuropsychology, positive psychology, positive interventions and positive education .

12.15 pm registration
for 1.00pm - 4.00pm

Seligman will take participants to the next level of insight based on research following
his previous work on Flourishing- the New Pathway to Happiness and Wellbeing.

Register now online at: www.wappa.asn.au/professional-learning/seminars-and-workshops/events

