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WAPPA International School Leadership Certificate One 
 
Course Overview 
 
 
Module 1: Principal Leadership for School Improvement 
 
“School leaders are the connection between teachers, students and their parents or guardians, the 
education system and the wider community in which a school exists. Because their central role is 
combined with rising expectations of schools and schooling in a century characterised by 
technological innovation, migration and globalisation, we understand that school leaders can no 
longer be simple managers …. Many regard instructional leadership as the most important 
professional responsibility with which principals are entrusted.” OECD 2014  
 
In this module participants will 

 examine attributes of an effective school leader for 21st century teaching and learning using 
the AITSL and other international leadership frameworks 

 explore the management versus instructional leadership dichotomy within the context of 
national and international schools 

 enrich the understanding of the common elements of effective school leadership as identified 
by the Organisation for Economic Cooperation and Development (OCED), the Wallace 
Foundation and Council of International Schools (CIS) Characteristics of Accredited Schools 

 examine the leadership research of Ken Leithwood, Michael Fullan, Andy Hargreaves, Lyn 
Sharratt, Avis Glaze, John Hattie and Karen Edge 

 examine components of instructional leadership including setting vision, creating a safe and 
orderly environment, developing other leaders, improving instruction and managing people, 
data and processes within a diverse school 

 understand dimensions and capabilities outlined in Viviane Robinson’s Student Centred 
Leadership research 

 utilise a self assessment tool for personal reflection on leadership strengths and areas for 
growth 

 explore Michael Fullan’s research on the three roles of the instructional leader that maximise 
impact – lead learner, system leader and change agent 

 examine the research of Ana Maria Villegas and Tamar Lucas about cultural responsive 
pedagogy (institutional, personal and instructional) including the mindsets of culturally 
responsive educators and 

 explore practices to build intercultural competencies within national and international schools. 
  

Module 2: Characteristics of Effective Schools and Systems 
 
“It is not just that the goal is to achieve new effectiveness across the whole larger system, but rather 
that the strategies involve system components at all three levels working in two-way and multi-way 
partnerships. One is, indeed, heading toward greater comprehensiveness, greater focus, more 
capacity building, and greater precision in zeroing in on core goals of literacy, numeracy, and high 
school graduation. The next phase should accelerate our learning and knowledge with regard to 
school and system effectiveness.” Fullan, 2010. 
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In this module participants will 

 review and examine the effective school research from McKinsey & Company, Program for 
International Student Assessment (PISA), Washington State University, Larry Lezotte and 
Organisation for Economic Co-operation and Development (OECD) 

 identify characteristics of effective schools that support 21st century teaching and learning, 
using national school effectiveness, private, and international school accreditation frameworks 

 explore key characteristics of the world’s best school systems according to OECD 
 identify characteristics of effective schools that build intercultural competencies and global 

citizenship skills 
 increase the understanding of components for effective schools including focus on learning, 

student voice, monitoring and assessment, strong home-school relationships, high 
expectations and clear mission and vision 

 understand characteristics of effective learning organisations based on the research of Peter 
Senge 

 understand the role of school and system leaders in developing and sustaining effective 
schools and systems and 

 review key actions of leaders of high performing school and systems that set them apart from 
others. 

  

Module 3: Building Relationships and Developing People 
 
“Their [school leaders] primary aim is capacity building; however, building not only the knowledge 
and skill staff need to accomplish organisational goals but also the dispositions to persist in applying 
their knowledge and skills. Both collective and individual teacher efficacy are arguably the most 
critical of these dispositions and a third source of motivation in one widely regarded model of 
motivation. People are motivated by what they are good at. And opportunities to become more 
skilful at a valued task are the most powerful sources of efficacy. So building capacity leading to a 
sense of mastery is highly motivational, as well. Trusting relationships provide the foundation 
required by most people for engaging in the risks required to both learn and try out new practices.” 
Leithwood, 2012. 

 
In this module participants will 

 explore emotional intelligence and cultural intelligence and identify strategies that maximise 
performance when interacting with teachers, students and parents in diverse school 
communities 

 examine personal leadership resources that leaders draw upon to enact effective leadership 
practices in national and international schools 

 understand the importance of building relational trust in building a learning community through 
authentic leadership 

 develop an understanding of a professional learning community as a structure that develops 
collaboration, improves instruction, increases student achievement and builds school and 
organisational capacity 

 explore strategies to build professional capital and collective efficacy to increase motivation 
and increase student achievement 

 identify how to develop instructional and intercultural school capacity with teachers, students 
and parents 

 understand the impact of collaborative learning communities and networked learning 
communities to build lateral capacity with other schools and systems and 

 enrich an understanding of clear communication, effective problem solving and meaningful 
meetings to increase focus and attainment of student achievement. 
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Module 4: Setting Goals and Expectations Using Data Informed Decision Making 
 
“On the road to improved student achievement – whether in the classroom, school or district – it 
makes intuitive sense that an accurate roadmap is an essential tool. We need to know where we 
are now, where we want to be, and what key barriers and opportunities lie between those two 
points. At the same time, and despite the fact that evidence-based decision making has become a 
familiar feature of the education landscape, the research confirming the connection between student 
achievement and data use is surprisingly thin. What this suggests is that, while we acknowledge the 
value of data, much remains to be done in building our capacity to gather, analyse, interpret and 
use it to support improvement.” Ontario Leadership Strategy Bulletin 5 Ideas Into Action, Fall 2011. 
 
In this module participants will 

 examine characteristics of a collaborative school culture in which teachers share responsibility 
for student learning and school improvement based on student needs and school/ system 
priorities 

 understand terms used in school improvement planning – data, objectives, results, indicators 
and results-based plans 

 differentiate between a target and an indicator in a school improvement plan 
 distinguish between developing a plan based only on objectives and one based on results 
 understand the importance of collecting and analysing student achievement data, 

demographic data, intercultural competency data, program data, perceptual data and system 
data, with teachers 

 understand how to work with teachers using a variety of data to inform decision making, 
influence the direction in school improvement planning and lead ongoing monitoring and 
evaluation of school improvement plan 

 explore qualitative and quantitative indicators of success and growth with teachers in terms of 
student achievement and intercultural competency and 

 examine structures to engage teachers in the cyclical review of school data and the school’s 
improvement plan. 

  

Module 5: Leading Improvement in Classroom Instruction: Meeting the needs of all learners 
 
“An instructional leader knows how to analyse student performance data and determine which areas 
of the curriculum need attention. Such a principal recognises good classroom instruction in all core 
subjects (whether or not he or she is licensed in the content) and can assess the quality of 
instructional materials. The principal regularly coaches staff with a focus on student learning, rather 
than only occasionally “observing teaching” for purposes of an annual evaluation of the teacher. 
Finally, the principal regularly evaluates the entire instructional system — curriculum, instruction, 
standards, assessments, and safety nets — to assure that it is aligned with the school’s mission.” 
Switzer, 2007. 

 
In this module participants will 

 examine conditions to ensure high expectations for all students 
 gain strategies for working with teachers to understand the relationship between self-

regulation, learning skills and readiness for learning 
 explore various learning styles and instructional strategies to meet the individual needs of all, 

including the Teaching-Learning Critical Pathways as a tool to organise actions for teaching 
and student learning 

 examine teaching strategies to build intercultural competencies and global citizenship in the 
classroom 

 identify the unique needs of learners such as English as a Second Language Learners, 
English Language Learners and students with special education needs 
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 understand backwards planning, the universal design for learning and differentiated instruction 
 explore Marzano’s Nine Instructional Strategies for Effective Teaching and Learning 
 utilise inquiry-based learning strategies to engage students in higher order thinking 
 identify assessment “for, as and of” learning and how each informs teacher planning and 

instruction providing descriptive feedback to scaffold student learning and 
 understand how to monitor the quality of teaching through classroom walkthroughs and 

challenging conversations. 
  
Module 6: Instructional Leadership Project Plan: The application of theory to practice 
 
Participants will be provided with a WAPPA Certified Coach with this module 
 
“It is not that the research literature is unhelpful but rather it needs to be put into perspective so that 
individual change leaders can learn to become more effective in practical, meaningful ways. Our 
intent is to place the leader in the driver’s seat, in charge of their own learning while collaborating 
with others.” Fullan, 2012 

In this module participants will develop an Instructional Leadership Project Plan focused on a real 
instructional issue identified within their school. 

The Instructional Leadership Project Plan must address these areas: 

1. The Focus 
What specifically is the instructional leadership focus? How do you know this is an issue that needs 
to be addressed? What information has been analysed? 

2. The Goals 
What are the goals for the project? How does your project align with the school and system 
improvement plans? How is building the intercultural competencies of others embedded in the plan? 

3. The Context 
What is the context of your project? (school, staff, community, culture, length of tenure in current 
role, etc.) Who will serve as your site mentor/coach? 

4. The Leadership 
How does the proposed project directly reflect the role of a school head, deputy, principal (head) or 
vice-principal (deputy)? 

5. The Literature 
What concepts, theories, and ideas presented in earlier ISL modules will influence your actions? 
What school and system documents or guidelines will influence your actions? What additional 
readings have you identified to support your project? 

6. Actions and Timelines 
What are the specific plans, with time estimates for your work? Will the project require a minimum of 
60 hours of your time? How will this project provide opportunities to work with students, teachers, 
other leaders, parents, and members of the community? 

7. Assessment of Project Impact 
How will you assess the impact of your project? 

8. Assessment of Your Leadership 
How will you assess your leadership skills in executing the project? What information will you 
collect? What leadership framework will be used to analyse the information? 
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